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SECTION 1 - INTRODUCTION

1.1 Background

In May 1967, the superintcndents of fiffeen school districts, rcpresenta-
tives from thcir respective state departments of education, and a contingent
from the U.S. Officc of Education Bureau of Research (Division of Vocational
and Comprehensive Education Research) met at the Nova School in Fort
Lauderdale, Florida, to explore the feasibility of forming a unique local-
state-federal consortium committed to researching, developing, piloting, and
evaluating a learner-oriented secondary school curriculum relevant in content
and method to today's high school student. Initial impetus for the program
was provided by the paper "Designing an Organic Curriculum, " November
1966, by Robert M. Morgan and David S. Bushnell. (Appendix A)

The so-called organic curriculum seeks to integrate traditional
academic learnings, vocational skill training, and self-actualization learnings
more completely than dces the conventional secondary curriculum. The
concept of the organic curriculum was inspired partly by the Office of Educa-
tion statistics which revealed that the 1965 college graduating class represented
only about twenty percent of all the young people who began school sixteen
years earlier and that eight out of ten young people in 1965 werc candidates
for jobs requiring less than a bachelor's degree but a high level of job skill.
Despite this statistical evidcnce, trraditional high school programs continuc,
in ways both subtlc and brutal. to force students to choose either college
preparatory or vocational courscs of study. These dichotomous curricular
emphascs persist despite the fact that young job-seekcrs are faced with a
continuing shift from production-orientcd to service-oriented occupational
opportunities, which require a broad base of problem-solving, communication,
and self-actualizing skills. Too many students now leave high school--even
college nrograms--with no job-entry skills; othcrs leave after taking rigidly
confining vocational-technical courses which prepare them for one job but not
for the ten to twenty jobs they will hold in their working lifetimes.

At the Fort Lauderdale meeting, the superintendents agreed to employ
local coordinators who would be given full-tiine assignments as '"change
agents' in each district's pilot high school. The Bureau of Research (DVCER)
agreed to provide funds to support these local coordinators through the
beginning stages of what was intended to be a five-year project of research,
development, demonstration, evaluation, and revision of the curriculum,
instructional methods, and maragement techniques in the pilot high schools.

William H. Reed, author of this report, was appointed local ES'70
Coordinator in August 1967 and continued in that position until April 26, 1971.
Between January 1970 and the present time he has been Boulder High School
Assistant Principal as well as ES'70 Project Coordinator.
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This report describes some of the programs that were initiated by the
ES '"70 Coordinator in Boulder High School in thc Boulder Valley School
District. The fact that the program began as a five-year dcvelopment effort
but was cut short because of changes of personnel and policies for educational
research in the OE Bureau of Rescarch resulted in some programs being
begun which appcar truncated or abbreviated in the report. That the ES '70
Coordinator was specifically charged with creating a climate for change as
well as actual change in educational practices and attitudes resulted in some
programs being initiated where the innovative spark gleamed brightest in
departments or individuals. As a result, the effort must be viewed as the
final report after three years of an intended five-year project. The funding
that was initially expectcd for the project was never realized; the result was
that most of the effort to develop programs and to change administrative
practices was carried cut by local funding.

The ES '70 Coordinator was located in Boulder High School--one of
six high schools in the Boulder Valley District. Boulder High School is a
traditional comprehensive high school in the shadow of the University of
Colorado. The high school still bears the burden of having once been a
university prcparatory school, although its clientele now is typically
comprehensive.

1.2 The objcctives for the ES '70 Coordinator were as follows

(1) Delimit the general purposes of the organic curriculum to the
Boulder Valley School District. These general purposes were
as follows:

(a) Integrate academic and vocational learning by appropriately
employing vocational preparation as one of the principal
vehicles for the inculcation of basic learring skills. In
this way learring could be made more palatable to many
students whe otherwise have difficulty seeing the value of
general education.

(b) Expose the student to an understanding of the ""real world"
through z series of experiences which capitalize on the
desire of youth to investigate for himself.

(c) Train the student in a core of generalizable skills related
to a cluster of occupations rather than just those related

to one specialized occupation.

{d) Orient students to the attitudes and habits which go with
successful job performance and successful living.

1 _21'_



(e) Provide a background for the prospective worker by
helping him to understand how he fits within the economic
and civic institutions of our country.

(f) Make students aware that learning is iife-oriented and
need not, indeed must not, step with his exit from formal
education.

(g) Help students cope with a changing world of work through
: developing career strategies which can lead to an adequate
level of income and responsibility.

(h) Create within the student a sense of self-reliance and
awareness which leads him to seek out appropriate careers

with realistic aspiration levels.

(2) Deal with a variety of complex questions which may arise from
a radical remodeling of the secondary curriculum.

(3) Develop a tolerance for turbulence while establishing a climate
for change.

4) Develop an integrated comprehensive curriculum for grades nine
through twelve.

(5) Act as an agent for communication.

1.3 Functions

At the outset of the project, the following seven functions were
delineated for the ES '70 Coordinator in order to accomplish the objectives
stated above:

(1) Specify and evaluate bel:aviorai objectives for the local school
district--especially the pilot high school.

(2) Select and develop instructional materials and media.

(3) Become involved in training programs within and outside the
Boulder Valley School District.

4) Analyze the present nine-through-twelve curriculum.

(5) Establish relationships and communications with the community.

(6) DTefine the tasks and roles of community elements.

o *
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(7) Plan and try out the program in selected schools within the
the Boulder Valley School District.

1.4 Organization of the Repo.t

As the seven functions stated above served as guidelines for the
main thrusts of ES 70 effort in Boulder, they will be the "organizers'" for
this report's remaining three sections: 2-Methods, 3-Results, ana
4-Conclusions. a

SECTION 2 - METHODS

2.1 Behavioral Objectives

Throughout the first year of the project the Coordinator and the
Boulder High School faculty strived (at individual paces) to become informed
about behavioral objectives and to cope with the changes in teaching modes
and media/materials demanded by performance-based instruction and evalua-
fion of learning.

Some teachers attended ES '70 institutes during the summer of 1968.
The Coordinator also attended ES '70 training sessions for Coordinators.
These sessions concentrated upon behavioral objectives as one means to
implement learner-centered instructional systems.

At the beginning of the 1969-70 school year the Boulder High School
Principal, John Hoback, and the Coordinator, after attending the Duluth
summer workshop for ES '70 administrators, began to deal rather directly
with facult{y reluctance to develop specific performance objectives by
requesting that each teacher start to build learning objectives for all classes.
These were to be given to students at the beginning of each course at least
by 1970-71; copies were also submitted to the Principal. This effort has
made possible having tlie faculty continuously examining their classroom
learning objectives and the learning activities directed toward them.
Realizing that a good part of the faculty's reluctance resulted from a lack of
know-how rather than mere stubbornness, an in-service course of instruc-
tion (for University of Colorado graduate credit) was developed and offered
on a voluntary basis to faculty (See Section 2. 3)



2.2 Instructional Materials and Media

Faculty who subscribed fuily and personally {o the concept of indivi-
dualized instruciion soon noted the limitations of conventional materials and
media. Little was done, however, to mount a vast operation to examine and
purchase new materials. Rather, teachers were urged to select, construct,
or incorporate within their classroom instructional programs published
materials which offer options to varying learning styles and rates.

The fact that the Boulder High School Librarian, Mrs. Pauline
Lindbloom, is dedicated to the idea of the instructional media center as
opposed to the narrower library concept, greatly facilitated advancement of
the multi-media ideal and the establishment of departmental resource centers
as extensions of the central instructional media center.

2.3 Training Programs

In the fall of 1967 a slate of movies relating to flexible scheduling and

variable sized instructional groups was shown to the Boulder High faculty by
the ES '70 Coordinator.

During the summer of 1968 five teachers from Boulder High School
attended the six-week summer institute operated by the Duluth Public Schools
for teachers from ES '70 schools. Also during the summer of 1968 two
Boulder High teachers and the Principal attended the San Mateo School Dis-
trict's six-week summer workshop on reading; the Boulder High School
Principal also attended the latter workshop. The ES '70 Coordinator attended
the NASSP Convention in Atlantic Ciir during February 1968 and several
other training sessions in Utah and Nevada during that year.

During the summer of 1969 the newly appointed Boulder High School
Principal, John Hoback, and the ES '70 Coordinator attended the two-week
ES '76 Principals' Workshop, arranged and conducted by the Duluth Public
S chools with funds from OE/BR/DVCER. In the same summer, the

Coordinator attended the Willingboro training sessions for teachers from that
district.

In the fall of 1969, the ES '70 Coordinator compiled nine multi-media
learning packages for staff in-service training. The University of Colorado
School of Education granted two semester hours of graduate credit to teachers
completing the course. The course content included (1) writing behavioral
objectives, (2) placing learning objectives within the Bloom-Krathwohl
cognitive and affective taxonomies, and (3) constructing learning packages.
The Coordinator, in preparing the course content, drew heavily upon earlier
ES '70 training sessions and visits to ES '70 schools; of special help were the
Duluth workshops and the Willingboro workshop on preparing learning

-5t ~
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packages. (See Appendix B for the learning packages)

2.4 Analysis of the 9-through-12 Curriculum

This function was without specific plan in Boulder, as it seemingly was
in the entire ES '70 consortium, with a couple of exceptions. The Coordina-
tor's operational strategy, for better or worse, was to meet regularly during
the first year and a half with the District's Instructional Supervisors (later
titled Subject Consultants). - .

One Boulder High School day-long in-service session in 1968 was
placed in the hands of the Coordinator. The usual departmental cliques were
broken up and small, cross-departmental groups were formed. They were
charged with examination of their curricular offerings in relation to relevancy
to modern high school students' needs and opportunities.

2.5 Relationships and Communications with the Community

The Coordinator interacted with "community''--local, district, and
state. The degree of formality for these interactions varied greatly from
level to level and from time to time.

A Bonlder High School ES '70 Advisory Committee included faculty,
students and one parent. It met regularly during 1968-69 school vear. Two
Parents' Organization meetings focused upon ES '70 and the organic curriculum
idea.

At the district level, the Coordinator met regularly with the Subject
Consultants and with the Superintendent's Staff (all Central Office instruc-
tiornal, business, and personnel leaders plus all principals in the District--
ahout seventy persons in all and not a very ceceptive group to new costly
innovations disseminated from Washington).

The Coordinator on one occasion and the Coordinator and Principal
on another occasion made presentations to the Board of Education, attempting
to interpret the goals of ES '70 and to relate them to District goals. Probably
the greatest interrelationship between Boulder High and various community
elements (including the Board of Education) will result from Boulder High
School's Project Iinld, piloted during 19790-71 and intended to bring the best
elements of open school methods to students who have dropped out--actually
or spiritually--from the regular school.

In the Spring of 1970 the Coordinator in his role as Boulder Valley
District Member of the Denver Area School Superintendents' Council
{(DASSC) Idea Committee prepared a proposal to be submitted by DASSC for



a large-scale effort to develop a computer-based administrative and
instructional management system for the fifteen Denver metropolitan area
school districts in DASSC. The proposal was submitted in response to an
Office of Education '"Request for Proposal.' The RFP called for a system
which would include at least one ES '70 school district. The grant ultimately
was awarded to the University of Iowa educational research and sexrvice
facility headed by Dr. Walter Foley.

2.6 Tasks an:d Rotes of Community Elements

Except that it was firmly established early in the project that Boulder
High School was to be the pilot school where the organic curriculum was to be
defined, implemented, and evaluated, specific tasks were never assigned to
other elements within the community-~or even within the Boulder Valley
School District. General instructions were given by the several (five)
superintendents to District middle administrators and subject consultants to
support Boulder High School's ES '70 effort, but a specific plan was never
composed for the orchestration of District resources for the impelementation
of an organic curriculum at Boulder High School. At one point--December
1968--Superintendent Paul Smith requested and was given a "PERT" chart
of the Coordinator's conception of ES '70 goals and activities for the Boulder
Valley District, but as was found in the ES '70 consortium generally PERT
charts are not effcctive communication devices for the education community.
District middle administrators and subject consultants, nevertheless, were
supportiive of our specific requests within the constraints of the District's
budgat.

An obvious element within the District with which an early liaison was
sought is the Boulder Vailey Vocational-Technical Center. Two years before
ES '70 came on the scene, the Board of Education embraced an crganic
curriculum-like concept and established the Vo-Tech Center, which selected
students now attend half days while also taking "academic' subjects half days
in one of the District's six high schools. The Board was aware of an
undifferentiated anxiety developing among students and parents, as well as the
public generally, about the lack of relevancy of the then (1964-65) emphasis
upon academics and ''excellence. "

An essential part of the ES '70 organizational scheme was the Colorado
Department of Education Dr. John Haberbosch, Director of Elementary and
Secondary Education, was appointed by Commissior»r Byron Hansford to
effect liaison between the Colorado Department of Lducation and the ES '70
Project in the Boulder Valley District. Similarly, Dr. Pete Linson, Director
of the Colorado Board for Community Colleges and Occupational Education
appointed his Assistant Director for Occupational Education, James Wilson,
as a contact person with ES '70 in Boulder.



The Coordinator also sought tv enlist in the ES '70 effort elements of
the University of Colorado, locatca just two blocks from Boulder High School.

2.7 Program Try-out

As individual teachers or departments at Boulder High School
developed instructional modes or materials in harmony with the organic
curriculum concecpt--and many did or attempted to do so--they were
encouraged to implement them in their classrooms, The Coordinator, and
later also the Principal, acted as intermediaries between the faculty and
District Central Office persons having appropriate decision-making powers
or purse string controls.

SECTION 3 - RESULTS

3.1 Behavioral Objectives

The concept of beliavinral objectives was received with mixed feelings
by the Boulder High School faculty. Scme invested in the concept all the
magic of the be-all-and-end-all for making individualized, learner-centerec
instruction a realiiy ir their classrooms. If they were unrealistic in their
optomism, they were important to the cause because at least they believed
that instruction should be individualized and learner-responsive. Others
viewed behavioral objectives with alarm and foreboding; they saw thrcat to
their positions and desecration of the intellectual sanctums of the pure
disciplines by the ugly monster,- technology. The common ground upon which
all stood at the beginning of ES '70 was that of ignorance about behavioral
objectives.

Because of the dispersed levels of motivation regarding learning about
or using behavioral objectives, the Coordinator decided that any in-service
effort demanded individual pacing "responsive to the needs of the learners. "
Hence, an individually paced program (AppendixB)was developed. In the fall
of 1969, thirty faculty memkers signed up for the course--24 for credit and
six for no credit; 24 persons completed the course and received two semester
hours of graduate credit through the University of Colorado School of
Education. The most important result of the in-service course of instruction
was that teachers in it caught hold of the concepts, reduced their anxieties
about behavioral objectives and individualized iustruction, and some began to
organize their courses--with varying degrees of success--into performance-
based learning packages. A few made no connection between what they
learned and what they did--but they were happy to receive two semester hours
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of graduate credit.

Of the five Boulder High staff who attended the 1968 summer institute
for teachers from ES '70 schools, one is now a principal in one of the
district's junior high schools, one is teaching socinl studies in another
district high school and giving leadership in a joint Colorado University -
Colorado History Teachers Association project to develop workshops for
teachers of minorities history in the state, one is much involved in the
Boulder High School Project Hold, one married and is now
teaching in Turkey, and one is on leave of absence for graduate study.

Of the three Boulder High staff who attended the San Mateo 1968 summer
institute on the teaching of reading, one (the former Boulder High School
Principal) because of ill health has "slowed down' by becoming a counselor
in another distirict high school, one is the premier teacher of reading at
Boulder High School, and one will resign at the end of the current school
year aftev pioneering two innovative practices in the ES '70 effort (large grovp
lectures coupled with seminars in Sociology, and initiating and teaching the
pilot year of the Applied Sociology course).

The Boulder High assistant principal who attended the Iowa University
Conference on School Planning Institute on variable school scheduling is now
Principal of the other large high school in the district--a school which is
moving into a new building with an entirely new program in the fail of 1971.

The new Principal of Boulder High School and the coordinator
attended the 1969 Duluth workshop for principals of ES '70 schools. The
session was an excellent orientation to the ideals of ES '70 for the Principal;
and when in the middle of the 1969-70 school year the coordinator stepped
into the Boulder High School assistant principalship, the two persons could
work together toward ES '70 goals with a common ground of understanding.

The sum total of all the above-mentioned in-service training centered
around the concept of behavioral objectives resulted in sonie sophistication
on the part of a leadership cadre in the district. The faculty of Boulder High
School is far from totally committed ‘o behavioral objectives, but some of the
strong teachers are, and as other teachers read about it and study it in their
own summer sessions for which they pay their own money they are beginning
to understand it and apply it.

3.2 Instructional Materials and Media

During 1968-70, district budgeting procedures were changed as a
result of pressures from the individualized instruction movement. It became
possible to purchase with funds formerly reserved for hardbacked textbooks
many hardback and softback titles to be placed in small collections in the

-9 -
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English-Social Studics Resource Center at Boulder High School. This made
possible a large number of alternative readings for the many concept- or
idea-based English and Social Studies courses which were developed over the
past thrce years.

A prime example of accomodation of off-the-shelf materials to a
teacher designed individualized course of study is Introduction to Secondary
English (Appendix A).

Introduction to Sccoiidary English was designed by the English
Department Chairman working six weeks during the summer of 1970 with one
other English tcacher full-time and several others intermittently. Their
purpose was to develop an individually paced course offering students
alternative learning modes for the concepts which the English Department
decided were essential for students to master before they embarked upon
their final five semesters of English in a program where they can choose
from among about forty-five one-semester courses--the intent being to
individualize programs by giving the student a wide selection of courses all
of which offer meaningful language arts or literature practice and skills.
Introduction to English was offered in the first semester of the first year of
study; students not finished at the end of the first semester were helped
individually in the resource center, but they were not failed. The Department
took the position that it was more important for the student to master the
concepts of ISE than to cut him off if his learning was slow--whether through
his own pokiness or because of limitations over which he had no control.

3.3 T'raining Programs

The slate of movies shown during the iall of 1967 to kick off the ES '70
effort in Boulder High School apparently served their purpose as the yeast to
begin the ferment that is still working among the faculty, students, and even
some parents. The movies were used as information-giving devices about
various innovations in secondary education. They were followed by discussions
which were lively. About one-third of the faculty, however, seized upon the
ideas offered as meaningful for them. These information-feedback sessions
helped to introduce the faculty to new developments in secondary instruction
and to the concept of the organic curriculum, which was to be the goal of

developmental effort for the next five years in Boulder High School, the
ES '70 project school.

Staff members who attended the Duluth and San Mateo institutes during
that first summer of 1969 became an important leadership cadre for the rest
of the faculty. Both institutes--especially the one in Duluth--emphasized
learner-oriented instructional modes and laid a sound rationale for their
impelementation to meet the needs of today's high school students.

- 10,_.
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The instructional improvement emphasis of the NASSP Internship
during 1967-68 gave the coordinatlor access to many materials and media
which greatly assisted with the task of changing attitudes of faculty toward
learner-oriented instructional systems. Many thrusts of the Lloyd Trump
led NASSP Internship program were identical in goal to those of the organic
curriculum project.

The two-week summer institute for ES '70 principals in Duluth during
the summer of 1969 was important to us in Boulder, for it served to intro-
duce John Hoback, the newly appointed Boulder High Pirincipal, to the ES '70
project. At the same time he hzd an opportunity to become acquainted with
principals from many of the other ES '70 schools and to learn about their
interpretations of ES '70 and the organic curriculum.

The in-service training course compiled and administered by the
coordinator for Boulder High School faculty volunteers gave the largest
single impetus toward individualizing instruction, The concept of indivi-
dually paced learning packages based upon performance objectives in the
affective as well as the cognitive domain gave something tangible to teachers
who for two vears had been saying, "Individualization of instruction sounds
fine. but show us how to do it with thirty students five times a day."

3.4 Analysis of the 9-through-12 Curriculum

Little result can be reported relative to curriculum analysis. Just
prior to Boulder Valley School District's entry into the ES '70 projeet, the
Board and administration, realizing that something was amiss in secondary
education, plunged into the vocational-technical schocl approach to making
high school more relevant to learners.

Dr. Barnard Ryan, who is just completing his first year as Superin-

tendent, has formed area committees within the Boulder Valley District to
examine curriculum K-12 and to recommend revisions where necessary.

3.5 Relationships and Communications with the Community

A presentation tc the Boulder High School P-TA in the spring of 1969
about the goals of ES 70 was well received by those present. The next fall,
however, the P-TA became a parent organization disaffiliated from the
National Congress of P-TA. Follow-up of meetings with parents was not
accomplished. During the spring of 1970, the Superintendent formed parent
advisory councils (advisory to the Board of Education) for each school
building in the Boulder Valley District. DBuring ihe school year jusi
completed, John Ioback, Principal, met regularly with the Boulder High
Parent Advisory Council and interpreted the innovative instructional projects

13-
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taking place.

Thz Boulder High School ES '70 Advisory Committee, which wuas
formed during 1968-69, mct only intermittently. Good ideas came {rom the
interactions with the faculiy membters and sindents on the committce, but it
was a problem to meet often becausc the persons on the committce were the
ones also involved in carrying out the ideas which seem to give promise for
achieving ES '70 goals. Interpretation of the ES '70 program goals and
activities to their peer by members of the advisory committee was one of its
foremost accomplishments: It should have been continued in 1969-70 and
1970-71, but it was not.

The District subject consultants gave token attention to ES '70 by
permitting the coordinator to attend all their meetings. But their basic
commitment to content and methods within disciplines prevented their
internalizing the organic curriculum--although they did apprecciate informa-
tion about individualizing instruction developed in the ES '70 consortium.

Project Hold forced several community elements (including District
persons) into cooperative endeavors and brought forth the volunteer assistance
of University of Colorado students and faculty, civic groups, and churches.

Of particular note is the success that the Project Hold teachers have had
with direct meetings with parcnts of students in the program. Such meetings
with parents are a regular part of the program.

3.6 Tasks and Roles of Community Elements

The Principal and department chairmen at Boulder High School under-
stood fairly well the objectives of the ES '70 project. They saw it as part of
their jobs to implement wherever possible individualized instruction relevant
to learners needing job-entry skills upon leaving high school. As was stated
earlier, some department chairmen took ES '70 objectives seriously and
gained considerable ground in implementation of new, relevant programs.
Other departments (Science, Industrial Arts, Physical Education, Foreign
Language, Home Economics, Music) were less aggressive in pursuing the
organic curriculum. Departments which asked for specific kinds of
assistance from the district level administrators or the subject-matter
consultants usually received what they asked. In most cases what they asked
for was money for summer work or released time during the school year for
materials development.

Nothing fruitful ever developed from efforts to work with the
Vocational-Technical Center. Two principals served the Vo-Tech Center
between 1967 and 1971. Both welcomed dialogue and attempts by the
Coordinator to work out joint programs, but the nearest approach was when
we planned to bring a pilet program of the Quincy Public Schools' Project
Able Pre-Vocational Auto Mechanics course'to the Boulder Valley District for
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ninth and tenth grade boys during a summer session. bBut some critical
personnel changes occurrcd during the planning and the project was abandoned.

The Colorado Department of Education supported the ES '70 project in
Boulder by sending Dr. John Haberbosch to virtually all the national meetings
of the ES '70 Consortium with expenses paid by the Bouider Valley District.
Dr. Haberbosch introduced the Coordinator to certain individuals in the State
Department office when help was sought in prepaving the ill-fated ESEA Title
III proposal for development of an individualized humanities curriculum.

Dr., Peter Linson, Director of the Colorado Board for Community Colleges
and Occ' rational Education met with the Coordinator one time when he sought
his required signature on an ES '70 related proposal prcpared in response to
an RFP for a compter-based educational/instructional management system
for a large metropolitan area. The proposal was prepared under the aegis of
the Denver Area School Superintendents' Council, but Dr. Linson would not
sign the proposal, stating, "You guys in ES '70 are just trying to get your
hands on our vocational education funds so that you can teach more Latin in
your high schools."

Dr. Haberbosch zlso0 sent some materials to Boulder High School and
informed the Coordinator of persons within the consulting offices of the
State Department who might be of help. Most recently, as a result of his
work in the newly organized State Department Division of Evaluation, he has
been able to offer some information and assistance in evaluative techniques.
Relationships with the State Board for Community Collzges and Occupational
Education were cordial but without any effcct on the program; the ES '70
project, in fact, was viewcd by the Director as a ploy for securing Vocational
Tducation Act funds for comprechensive high schools.

The most successful relationship with the University of Colorado was
in connection with their granting graduate credit to teachers who took the
Boulder High in-scrvice program of training. What could have been a highly
successful relationship died when ESEA Title III proposal to develop a
humanities program on an individually paced mode for high school students
was denied. Many University faculty members stood ready to participate in
the development of a high school humanities program should the proposal
receive funding.

3.7 Program Trv-out

The following programs were implemented at Boulder High School at
some point between September 1967 and the present time. They are being
continuously evaluated (subjectively) and revised as intuition dictates.
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3.71 Time-sharinz Computer Terminals

A small (8K) time-sharing computer terminal dedicated to student
problem-solving and training is located in the Boulder High School Mathematics
Laboratory. The computer is shared with thirty other high schools in the
Denver Metropolitan area, including the five other high schools in the Boulder
Valley School District. The Coordinator and the Mathematics Supervisor
from neighboring Jefferson County School District developed specifications
and proposed purchase of the system to the Denver Area School Superinten—
dents' Council, which agreeéd to the proposal. Each high school pays $1500
per year for unlimited use of the system for each terminal in the school.

It has been estimated that the cost per hour was reduced by two-thirds from
what commercial time-sharing companies were charging.

3.72 Introduction to Secondary English

As a result of the in-service training on writing behavioral objectives
and constructing learning packages, the Chairman of the Boulder High English
department and one other teacher during a six~week summer (1970) work
session developed thirteen learning packages (Appendix B) which constituted
the required first semester Tenth Grade English course at Boulder High
during 1970-71. The new course is one’part of a larger effort to totally
reorganize the English decpartment so that after the one semesier of
required "Introduction to Secondary English" students may then select from
about forty-fivé short (one-semester) with titles ranging from Literature of
Rebellion to Russian Literature to Reading Improvement. Features of the
I. S. E, course include:

(1) Individual progress through the basic thirteen learning packages,
each one of which focuses upon one concept or skill.

(2) Enrichment and remedial packages in addition to the basic
thirteen for students needing special attention or enrichment
learning activities.

(3) A "Pass - No Pass" grading system. Student not completing
the basic thirteen packages by the end of the first semester work
individually to completion with a teacher's guidance in the
Humanities Resource Center, but such students are permitted to
enroll in elective second semester courses.

(4) Students are offered alternative learning activities in each of the
learning packages.
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3.73 Short, Concept Courses in American History, Current World Affairs,
and Soviet Studies

During 1970-71 the Social Studies department reorganized the required
American History course around fifteen concepts from which each student
elects three (one, a chronological overview of American History, was
required of all students the first year). Each concept is developed in a
anine-week course and the student receives one-fourth unii for completion of
each nine-week course. In 1971-72, the required overview will be dropped
and students will be able to elect all 'four_ of the necessary nine-week coursecs
for American History credit. In addition, students will be able to elect more
than the required four, if they wish.

Also in 1971-72, two other Social Studies department courses will be
offered in the nine-week, concept format--Current World Affairs and Soviet
Studies.

Descriptions of American History, Current World Affairs, and Soviet
Studies appear in Appendix C.

An important result of the concept courses in American History was
that the onus of a required course with no options was lifted, and students
participated more actively in ¢ urses which they had selected for intense
study for nine weeks. A more important result was that teachers escaped
the constrictions of a texthook-bound, chronological study of American
History. The resultant learning activities whic™ at the extreme included
classes in Indian Cultures visiting Santa Fe, N. M, , and Pine Ridge, S.D.
An exchange of students, in fact, was effected between a Pine Ridge high
school and Boulder High School.

3.74 Applied Social Studies

The course, Applied Social Studies, as will be named in 1971-72,
broadens the opportunity for students to link classroom studies in all the
social studies as well as those which were available in the 1970-71 pilot
course, Applied Sociology. The pilot course, in the judgment of the
instructor and the Boulder High Administration successfully introduced into
the school the concept of awarding academic credit for out-of-school
e xperiences appropriately related to classroom learnings. Students in the
pilot year of the course performed voluntary services in social service and
educational institutions in the community for a minimum of eight hours a
week, kept logs of their activities and impressions, and met regularly
bi-weekly with their instructor for seminars. A prerequisit2 to the pilot
course was the regular one-semester Sociology.

The broadened scope of Applied Social Studies planned for 1971-72
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will permit similar practical follow-up learning experiences in community
situations under supervision of a certified teacher in other social studies
courses such as American Polifics and Problems, Current World Affairs,
Anthropology, Psychology, Minorities History, World Cultures, and Worlid
Geography.

3.75 Food Services

Because two teachers believed that some students needed a greater
occupational preparation emphasis in home economics, the Coordinator
assisted with working out with District and State officials the initiation of a
pilot, two-unit course called Food Services. It was intended to be a combina-
tion of classroom instruction and on-the-job training in the Distributive
Education mode. A home economics teacher and the D, E. teacher combined
forces as "inside" and "outside" persons for management of the course.

The course was offered during 1969-70 to about twelve students. But
the departure in mid-year of the D. E. teacher, and the mediocre liaison

between the school and employers thereafter contributed to the program's
demise. ‘

SECTION 4 -~ CONC LUSIONS

4.1 Behavioral Objectives

At Boulder High School the concept of behavioral objectives served us
best as a device for achieving (in some cases) the larger goal of individualized
instruction. It offers a means that is realistic in terms of the way people
organize learning activities and materials so that students at their own pace
and in their own style might pursue learning objectives specified by teachers.
In Boulder we never got fully into individualized instruction, nor did we
2onsider the possibilities of performance ohjectives as a means for
integrating learning across traditional disciplines, nor did we experiment
much with student specified performance objectives--but the possibilities
came fully into view as a result of our rather intense concentration in
faculty meetings and in in-service sessions upon behavioral objectives.

Despite the fact that many teachers and parents see in behavioral
objectives the spectre of machine teaching of the sort that bloomed briefly
ten years ago, most see the worth of the idea for organizing learning for
individuals. Cur experience is that teachers' knowledge of the concept and
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its application in the classroom is mushrooming--at Boulder High School

and throughout the educational scene nationally--as professional journals

and educational critics take up the hue and cry. As personal observation,

I noted that during the past year as publications carried more and more

about performance objectives I had less convincing to do and more refining of
applications.

Although most of our effort in Boulder was in the direction of utili-
zing behavioral objectives in the classroom, some effort was expended toward
setting up school and District objectives in performance terms. But when the
idea of program planning, budgeting, and evaluating systems was introduced
four years ago, it fcll upon deaf ears in the District. Now PPBES is a
byword in educational circles. Change agents are much like prophets, who
are without honor in their own land. '

4.2 Instructional Materials and Media

In Boulder as in every ES '70 district we eagerly awaited the flood of
new materials and media which would be developed in other districts or by
industry and placed in our hands for trial and evaluation. And we tried
rather gallantly, I believe to accomodate off-the-shelf materials to multi-
media presentation, but the effort was actually pitifully limited and inept
without the developmental money and/or expertise which ought to have been
forthcoming from ES '70 through OE funds. But much praise is due the
English and Social Studies Departments at Boulder High School for their
attempts to offer students choices cf materials or media for learning specific
concepts or performances.

4.3 Training Programs

Innovation in educational programs demands in-service training of
teachers who are to implement the innovations. In a sense, we invented that
wheel again in ES '70, although enough people with experience in the
consortium sounded the alarm soon enough and often enough to warn us
before we advanced too far into the forest.of new materials and new media.
Actunally, our strategy in Boulder seems after the fact to have been one of
finding a teacher with the know-how or with a program well in mind and
giving him his head. The several training programs under ES '70 aegis--
the summer institutes in Duluth and San Mateo and Willingboro, the many-
ES '70 consortium meetings, and our local in-service effort in Boulder--
served best by giving a go-ahead for some educational practices which some
very fine teachers and administrators knew by intuition or by experience to
be what they should be doing but which tradition or convention or legal
restraint prevented their doing.
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The summer institutes for ES '70 teachers and administrators were
probably the finest work of ES '70. They ought to have been multiplied
manyfold, but for mzny good reasons they were not. They brought together
good people in open climates of give-and-take wherein ways and means were
discovered and tried in bchalf of the organic curriculum ideal.

The time made available through OE funding of ES '70 made possible
locally our development of the individually paced, multi-media in-service
program of instruction aimed at showing some ways to achieve individualized
instruction. It is a useful item which will be used again. It represents to me

personally an example of a tool (or weapon ?) of change agentry developed
ad hoc. '

4.4 Analysis of the 9—thr01igh—12‘ Curriculum

Looking back, I would conclude that in Boulder and thi'oughout the
ES '70 consortium what was needed was a model for curriculum analysis.
The expertise existed in the consortium and in the E. F. Shelley Company to
construct a prototype model at least. The model builders would have had to
establish some terminal performance objectives for high school learners by
fiat; but if it had been understood by all in the consortium that these were
merely beginning points--not ending points-~for the analysis, the effort could
have been worthwhile.

4.5 Relationships and Communications with the Community

The single most individualistic program to emerge from Boulder High
School during the period of ES '70 is Project Hold. Embodied in this effort
are the significant elements of freedom with discipline for students and staff,
individualized study, student selection of learning alternatives, tailoring of
learning tasks to students' specific needs and interests. A most noteworthy
aspect of Project Hold is the interaction which its very character forced
between Boulder High School and community, church, social service. and
University elemants seeking to assist young people in trcuble.

4.6 Tasks and Roles of Community Elements

Unpopular as it is to mention in ES '70 circles, and despite its
antithetical impact upon my own intuitive way of working, the organic
curriculum would have approached more nearly reality in Boulder and
throughout the ES '70 network had the original PERT chart of activities--or a
similar graphic portrayal of relationships between and among all elements of
the communities and the network--been adhered to at all levels of each
participating district. If, for example, program plan had called for the

pilot school faculty and the district-level supervisors to meet together to
- 18 -
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formulate appropriate behavioral objectives for an organic curriculum, then
the idea of the organic curriculum would not have continued tc exist as a
separate fiction in the mind of each subject matter supervisor who brought
his own bias to the idea.

4.7 Program Try-out

The several programs oflcla?ssroom proportion which were tried
out (See 3.7) demonstrated that most teachers, when given their head and
some worthwhile in-service training or other sensitizing to the problem of
lack of relevancy or meaning to students of the current style of secondary
school instruction, will welcome the opportunity to bring their creative powers
to bear on the problem; they will develop meaningful programs which diverge
widely from the conventional mold of secondary classroom instruction.
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APPENDIX A

PACKAGES FOR 1970-71 10TH GRADE ENGLISH PRO GRAM
AT BOULDER HIGH




l.

iSE PACKET PROCEDURE--STUDENT AND TEACHER

Read the "Purpose Statement" and ask any questions which arise.

Work out the "Pre-Testi" if you so desire. If you do not work on the
test, then go immediately to the "Learning Activities," completing them
and submitting them to the teacher.

If you have taken the "Pre-Test" and it is judged satisfactory then
go on to the "Enrichment" section and do 1 or 2 of the activities as
required by the teacher. Submit your work upon completion. Go on to next

If you have taken the "Pre-Test" and it is judged as not being adequate,
then go immediately to the "Learning Activities," where you will work
out the activities and then submit them to the teacher. After the
teacher has completed the evaluation and has accepted this work you
will complete the "Post-Test" and give this to the teacher. Now do 1
of the "Enrichment" activities and submit it.

When you have completed any packet the teacher will notify Mr. Reichert
who will in turn record this fact on your transcript.

ONLY BY USING THIS PROCEDURE WILL YOU BE ABLE TO COMPLETE THE ISE COURSE !!!!




Lr 1 Discussion

Purpose:

The ability to discuss a subject and to arrive at a more developed
unders:anding of thaet subject is a basic skill you will need command of
during your hiph school career. Discussion in small groups, large g£roups,
student with student, and student with teacher is used extensively here
at Boulder High School. Your demonstration of confidence, organization,

__ tolerance, as.well as how to stay within the topic, and knowing how to
listen, sveak, lead, and synthesize a discussion will be of tremendous
value. The LP which you are about to work with has as its nurpose the
development by you of .this important skill.

-  Pre~-test {Optional., ~Everyone will participate’in these discussions. 1f you
- vant your performance to be evaluated for a grade for this packet, tell
e ‘your instructor at the beginnifig of the class period. September 8. If
L you prefer to wait for a erade until the post-test, you may do so.)
You will meet: with -your regular instructor im a group of 20-25 students.
Your instructor will then ask you to form small discussion groups baving
5-6 in a group. In this eroup you will do the following:
1. Discuss the.responsibilities of each of the following people
_ in .a discussion:
o .. a, leader
' . b. participant-listener
c. synthesizer
2. After your discussion, have someone from ycur group be orepared
. to tell the class as a whole:
a. the responsibilities of a discussion leader, a participant-
listener, and a synthesizer;
b. how sood or poor your discussion was, and why;
¢. whether your proup stayed within the topic. If the answer
is "no'', indicate why not.

Fexformance Objectives: )

1. Be able to function in a discussion as a leader, as a participant-
listener, and as a synthesizer. 1In a particular discussion be nble

to assume at least one of the above roles.

Having prepared for a dlscussion by reading and thinking about a

topic, be able to indicate your knowledge about the toplc by introducing

ideas which are sunported with facts and illustretions.

While participating in a discussion, be able to demonstrate tolerance

and openmindedness Ly eddroceing yourself to the topic of discussion

rather than to the personalities of the »articipants.

Uhile participatinpg in a discussion, be able to focus on the topic and

to arrive at some specific conclusions about the topic. '
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Learning Activities:
1. REQUIRED FOR ALL STUDLLTS, Sentember 9-10
. You will meet with your repular instructor in a sroup of 20-25

students. Your instructor will then ask you to form small discussion
groups having 5-6 in a eroup. In vour discussion you will formulate
ten questions which one could ask a person whom he has never met
before, which, when enswvered, would help to form an imwediate
acquaintanceship. Using these ten questions you will then meet with
one other person and ask each other the questions. After you have
had time to do this, you will be called upon to introduce your new
acquaintance to the rest of the class, using his nane frequently
during the introduction, so, that after thils encounter, éveryone in
the class will know everyonme else at least by anpearance and name.
“Thile making your introductions, you will not use any notes.

2. Define, by asking your instructor:
a. discussion leader;
b. participant-listener;
c. discussion synthesizer

Post—~test:

Meeting in a large group of 75-100, vou will:
1. Seek out a person with vhom you are not acquainted. Using the ten
"settine acquainted" questions vhich you have been discussing the
last twe days, get acquainted with this person.
2. Remaining with the person with vhom you have just become acquainted,
discuss one of the following topilcs:
a. Yhat bothers you most about adults? Uhy? '
b. How do you want to be similar to or different from adults you know
when you become an adult?
¢. What, 1f anything, seems to you to be worth dying for?
d. What do you think are some of men's most important 1deag?
e. Which of man's ideas would we better off forgetting?
f. Of the important changes roing on in our soclety vhich should
be encouraged and which resisted?
o g. 'ho are the ten most important people living today? thy?
h. Yho are the ten most irwortant people in history? ""hy?

taken from Postman and Weingartner
3. On a sheet of paver:

a. write both of your names:

b. write the question which you have discussed;

c. list three significant ideas which you arrived at in your
discussion. If you did not receive a 2 or 4 on the pre-test,
your paper will be collected at the end of the class pnerioed.

. If one of you has already been fraded on the pre-test and one
: has not, indicate on your paper which person needs the post-test
grade. -

Inrichment:

1. Gathering together a proup of from 3-5 students, survey the newspapers
for that day, decidine upon ong relevant topic fcr discugsion. Each
member must bring to the discussion the next day ideas which he may use
as a leader. After conducting the discussion, each member will submit
to the instructor a well-uritten, concise statement synthegizing the
discussion.- ~
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page 3
Students will also indicate who participated in the discussion and will
submit their "leader-notes' as well.
Gather together a group of from 3-5 students. Tor each discussion
to be held choose one of tie following tapes, arranre to listen to
it, take notes to be used for your lezdership responsibility, and
arrange 2 time and place ror the discussion. After completion of the
discussion submit to your instructor a synthesis of the discussion as
well as the name of the students participating and the "] eader- notes':

Library Call MNumber Title of Tape Length
T-141 Data ‘Programming 40 minutes
T-167 The Peace Corps 12 winutes
T-195 The Police Detective 15 minutes
T-235 In White America 40-50 minutes
T-254 Why The Trouble at San

‘ Francisco State- a Local

View ) 30 minutes



LY 2A

Note Taking and Listening

Purpose:

Do you have trouble taking jecture notes? You may be listening,
but not reacting and responding. You may be blocking out ideas which
are new or which disagree with your views. You may be trying to write
too much too fast, not distinguishing between examples and main ideas.
You may not be reviewing mentally while you listen. If you have en-
countered these problems, you will find some solutions to them in this

packet. Proficiency in listening and note taking will save you a lot
of time and worry in future courses.

Pre-test (Optional):

After listening to the lecture, "Note-taking and Listening" which
will be given September 14, today, write a paper and submit it to the
instructor including the following:

1. a one sentence statement of the main idea of the lecture;
2. 1ist three to five examples which were used in the lecture
to 1llustrate the main idea;

3. a one sentence statement of a new idea which the lecture presented

to you, or write a one sentence statement of an idea which was
presented in the lecture with which you disagree;

4. state in one sentence a new idea which you gained from the lectute

as a result of the mental review which you made as you listened
to the lecture;

5. write a one-paragraph personal reaction to one key idea which
was stated in the lecture. '

Performance Objectives:

1. After listening to a lecture, be able to state, in one sentence,
the main idea of the lecture.

2. After listening to a lecture, be able to list at least three
examples which were used in the lecture to illustrate the main
idea.

3. After listening to a lecture, be able to write, or express
verbally, a one sentence statement of a2 new idea which the lecture
presented to you, oOr be able to write, or express verbally, a one
sentence statement of an idea which was presented in the lecture
with which you disagree.

4. After listening to a lecture, be able to write, or €xpress.
verbally, in one sentence, a statement of a new idea which you
gained from the lecture as a result of the mental review which you
made.

5. After listening to a lecture, be able to write, or express verbally,
a one paragraph personal reactlon to one key idea which was
stated in the lecture.
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page 2
Learning Activities: .
1. Listen to your instructor's lecture, "Note-taking and Listening",
or listen to the tape, ''Note-~taking and Listening'. This tape

will be available either in the classroom oOr in the resource
center.

2. Redd the ditto, "How to Take Notes".
3. Attend the following discussions:

a. The main idea of a lecture September 15
b. Blocking out, personal reaction,
and Mental review September 16

Post-test:
Be able to do all Performance Objectives.

Earichment Activities: .

1. Sit in front of a class during a teacher presentation or a student
presentation. You may do this during the lecture today, oxr you may
do it in another teacher's class with his approval. Determine how
many students are actively listening, and how many are not listening
at all. Meet with your instructor to tell him the results of your
observation:

a. How many students f£it into each of the three categories:
1) actively listening;
2) not listening;
3) passively listening?
b. What observable clues caused you to make the determinations
which you made?

2. sit in front of a class during a teacher lecture; you may do this
during the lecture today, or you may do it in another teacher's
clags with his approval. Determine how many students are
actively responding to the lecture. Meet with your instructor
to tell him the results of your observation, stating the criteria
which you used to determine active student response.

¢



Lr 2B Test Taking

Purpose:

Many people approach a test with fear and apprehension which are
often caused by inadequate preparation and lack of a test-taking
technique. You must realize that preparation for a test begins the first
day that you enter a class and continues until the course is completed.
If you conscientiously study every day, you will be adequately prepared.

All that you will need then is a test-taking technique which will be the
focus of this packet.

Pre-Test (Optional):

- 1. Define each of the following types of tests, write a sample test
question for each type, and, arranging with your instructor, discuss

your definitions and indicate the best method for aqswering each
questioun.

a. short answer/completion
b. multiple choice

c. matching

d. true-false

e. paragraph

f. essay

g. identification

Performance Objectives:

1. Be able to write a test for an English class in which you do the
following: .
a. Include at least one of each of the following types of test
) questions, indicating how much credit is to be given to each
question and how much total credit will be given for the
. complete test. Also, state the total amount of time allowed

for the test and how much time you would devote to each
question.:

) i. short answer/completion
2. multiple choice
3. matching
4. true-false
5. paragraph
6. essay
7. 1dentification

—b. Be able to state in writing, or to express verbally, which'
of the questions in your test you would answer first, and
be

able to tell why you would answer these questions first.
—¢. Be able to underline key words in your questions.
d. Be able tostate in writing, or to express verbally, the
major points and minor points which you would develop for
each question.

e. Be able to state in writing, or to express verbally, a method
for answering multiple-choice questions.
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Learning Activities:

1.

2.
3.

Listen to your instructor’'s lecture, "Test Taking," or listen to
the tape "Test Taking."” This tape will he available either in the
classroom or in the resource center.

Read ditto, ‘'How to Take a Test."

Attend the following discussion:

Test Taking September 17

Post~Test:

Do all Performance Objectives except 1b and lc. Give this test to your

instructor September 18. When you submit this test be prepared to do 1lb
and lc verbally.

Enrichment Activities:

1.

2.
3.

Based on the information which you have learned from this packet, read
Language in Thoughkt and Action by S.I. Hayakawa, and prepare a test
on language which could possiblv be used for LP 3.

Compile a 7-10 item bibliography on test taking.

Prepare a survey to determine test taking difficulties which students
enccunter. Confer with your imstructor and other instructors at’
Boulder High School to see if you can use the survey in their class-
room. Submit the results of your sdrvey to your instructor.




Lp 3 Languagpe

Purrose:

“All problems are not merely verbal." philosophers
have told me in countless thousands of words.

But I tried to make love with my mouth taped shut,
and I lost my love.

I tried making friends with my mouth taped shut,
and I lost my friends.

I tried making war with my mouth taped shut-——
no one was angry and the shooting stopped

So, I walked the streets with my mouth taped shut
till they sent me to a mental hospital--where I am
today wondering if all problems are mot merely verbal.

to human beings. There are many areas in the study of language as well

as areas within areas. Much rewarding effort could te spent on this

etudy but cur purpose here is to only look at some of the most basic
concepts concerning language. Durings the course of this packet you will
view; a. something of dialects: b. slang; and c. the levels of language
or appropriate language for the situation.

In a very simple way you have just seen the importante of language

Pre-Test (Optional):
vart I. In a concise statement, for each term below, write a definition:
. a. slang :
b. language
c. denotation
d. verbal
e. kinesices

° f. propaganda
g. non-verbal
h. didiom .
i. 1linguists h

j. connotation
k. paraphrased
1. garmmar

Take fifteen minutes to complete Part I. Please submit Part I
before going on to Part II. '

par~ TI. Respond to the following questions.

1. What are three things your language tells others about you?

7. When you meet someone for the first time what kind of language

clues do you look for in them?

3. 1Is slang a good thing? Why/why not?
4. Uhat do dialects demonstrate about speakers?
How does your speech differ when you speak to a minister, to a
stranger, Or your best friend.
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Terformance Objectives: '

1.

2.

Learning
1.

2.

Civen a list of language terms the student will be able to define

them accurately verbally or in writing.

Given a pamphlet about language attitudes, the student will be able to
isolate six significant facts and explain them to the instructor or
other students.

Having viewed the films presented during the unit, the student will

be able to state the main ideas expressed {n each film and explain
them to the instructor and/or students.

Having studied and discussed the language pamphlet, the studert will
be able to explain and identify in himself and othexrs the five

levels of language.

The student will be able to state the definition of slang and to
demonstrate how and why he uses it.

The student will be able to explain what a dialect is and why dialects
exist as well as identify at least three American dialects.

Activities:

Attend the discussion of Prr-Test to be held September 22. Please
be certain to clear up any misunderstandings which you have about
the test. )
Obtaining a copy of the language pzmphlet, read it carefully, taking
ntoes regarding the main ideas of the pamphlet. If you are vague as

to what these ideas are, consult an instructor and talk it over with
him. Be certain to write the ideas out. ‘ ‘

. View the three films; "pialects,” ''Correctness in Langudge,' and "

“Change in Language." Each of these films is thirty minutes in
length. After the viewing, write a pre¢is. Get together with several
students end talk about these ideas. If you have questions, see

an instructor and discuss them.

Take the list of terms given here and define them.

1. slang 6. propaganda 11. paraphrased
2. language 7. linguists 12. grammar

3. denotation 8. ididiom 13. lexicographer
4. wverbal 9. non-verbal 14. dictionary

5. kinesics 10. connotation 15. dialect

Reread the final three paragraphs of the pamphlet. State which of the
speech types would be used in the following situations, and tell why.
Discuss these with another student or with the instructor.

1. The checking account is overdrawn; Mom and Dad discuss it.

2. Ycu threw LP 2- at vour-instructor; Mr ~ Hoback is' speaking to you.
3. Vice-President Agnew is addressing the Young Republicans.

4. You want a new car: yYou are talking to Mom whom you wish in turn
to talk to Dad.

S. You are attending a city council meeting where the mayor is
explaining an unfavorable vote on rezoning. :
6. You are talking to your giri/boyfriend.
7. You are ordering a new cycle at the Honda shop.
8. Dr. Billy Graham is speaking on T.V.
9. You are listening to a football game on the radio.
10. You are talking to a teacher whom you like very much.
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Listen to the talk around you, both in class and outside the class~
room. What slang have you heard recently? Give seven specific

slang words or phrases. Explain what they mean. Why were they used?
If you have doubts about how to explain this, discuss it with your in-
tructor. What are your favorite slang expressions? Why do you use
taem?

Read the ditto on Dialects. In your neighborhood find three people

wwho speak with different dialects and tell how those people came to
live in Boulder. :

Post-Test:

1. Define the following terms:

a. slang f. propaganda
b. language g. idiom s
c. denotation h. dialect
d. connotation {. 1lexicographer
e. kinesics j. verbal

. 2. List and explain six facts you learned about language during the
study of this packet.

3. List and describe the five levels of language.

4. After your study here, what do you feel to be the role and importance
of slang?

5. What is a dialect? What does it reflect about a speaker?

Enrichment:

1. View the three films; "pialects,” "Correctness in Language,'' and
“"Change in Language.' After the viewing, write a short statement in
which you record the main jdeas discussed in the films. Get together
with several students and talk about these ideas. Invite an instructor
to sit in on the discussions. Submit your statement of the ideas to
the instructor for evaluation.

2. Taking note of the speech around you at school, at home, on the street,
in the park, at the library, etc. compile a dictionary of slang.

Put your entries (either words or phrases) in alphabetical order

and define them as completely as possible. You might illustrate your
dictionary or put it into a bound form. Be certain to include ycur
own slang vocabulary. Submit to instructor for evaluation.

3. Read the ditto on Dialects. 1f you have any questions about what

appears there, discuss this with an instructor. Take a tape recorder
(if you do not have access to one, see {instructor) and make a dialect
tape. See how many dialects you can find in peovle. Interview these
people, asking them how they came to live here, where they came from,

‘and to read something (have each dialect example read the same thing).

Submit your tape to the {nstructor. 1I1f the tape recorder aspect of this
activity is impossible to accomplish, conduct the interview and record
the information as well as your observations about certain pronounciationt

you feel typify the dialect being examined. Submit your findings to
your instructor.
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4, Obtaining a copy of Readings It ADb - bt e . .
by llarold B. Allen, rcad one Or both of the essays listed below
After having read it, state the main ideas of the selection and
atate whether or not you agree. Give the reason for your statement.
1. ‘“pare Schools Set a Standard in English Usage"  Robert Pooley,

pp. 324-29
2. "The Relation of Linguistics to the Teaching of Fnglish'" Paul
Roberts, pp. 395-405

5. Read the section in the Language pamphlet dealing with the five levels
of languape. Observe different situations for at least two days and
record in journal form the situation, the level of language used, and
whether or not the level was appropriate. Submit your jourmal to the
instructor for evaluatiom.

6. Find one or more of the following articles dealing with slang. Read
it carefully. State in a short sSummary the main ideas you received
from these articles. Submit your summary to the instructor for evalua-
tion.

1. "The Inarticulate Hero" A.L. Therous, National Review, February
24, 1970, pp. 199-201

2. "Rhetoric of Violence" E. Goodheart, Nation, April 6, 1970, pp.
399-402

3. "Thou Shalt Mot" 1 Mayer, Current, April, 1970, pp. 62-64

4. "Freaks Had a Word For It", Newsweek, December 29, 1969, p. 18.

7. Read the article 'Good Usape, Bad Usage, and Usage' by Morris
Bishop to be found in the introductory material of The American
Heritarpe pictionary of the Enplish Lanpuage. In a short summary,
state the main ideas contained there and then give your views of his
statements. Submit this summary and statement of views to the
instructor.

8. Obtaining a copy of the "Checklist of Regionalism," interview three
people whom you believe have dramatically different language
backgrounds (i.e. originally from another part of the country,
drastic differmence in age, etc.). Interview them by asking the
checklist guestions or have them £111 out the checklist. What
statements can you make as a result of the responses ziven by the
three people? Submit your findings to the instructor.
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Lr 4 Developmental Reading

Purpose:

Effective reading is essential to your success as a student.
In addition to measuring your present reading abilities, this packet
will furnish you with methods for improving your reading skills.
After completing this packet, you may want to practice some of the

skills which will improve your reading. TFeel free to visit the reading
lab and seek advice.

Pre-test:
No pre-test.

Performance Objectives:

1. Given a reading selection, such as an editorial, be able to itemize
those statements which are factual and those which are opinion. 1In a,
brief paragraph, be able to explain why or why not you feel the
author draws a valid conclusion.

2. Be able to define:

a. space reading

b. subvocalization

c. regression

d. cue words

e. key word reading

f. indenting

3, Be able to list at least three techniques for improving your
vocabulary.
4. Civen a reading selection, be able to determine the rate of reading
that should be used with this selection. In writing, be able to:
a. establish a purpose for reading the selection;
b. note the characteristics of the sentence structure;
c. identify the author's paragraph development;
. d. identify unusual vocabulary such as technical terms.

Learning Activities:

1. See the film, "Effective Speeds," September 30.

2. Attend the discussion, ''Critical Reading," October 1, and view
the film, "Interpreting Meaning."

3. Attend the discussion, '"Vo:abulary and Comprehension," and view
the film, "Reading to Remember" on October 2.

4. See the film, "Efficient Reading,' and attend the demonstration
of various reading machines, October 5.

Pc-t-test:
Be able to do all Performance Objectives.




LP 5 Composition

Purpose:

Writing combines with the study of language and the study
of literature as the foundation of the subject of English. Vriting
often becomes a hair-raising, frustrating experience because the
student either does not spend his time wisely doing it or he does
not have a method to follow which leads him to a successful effort.

The purpose of this LP is to suggest a method as well as focus on a
satisfying and rewarding experience.

Pre-test (Optional):

1. Taking one of the composition topics 1isted below, indicate
in as many paragraphs as you need the method which you would
use to develop it into a composition. What specifically, do
you do when writing a composition?

2. Answer candidly whether or not you are satisfied with your
method. State reasons for your answer.

3, State candidly whether or not your answer justifies a favorable
evaluation on this pre-test. Give a reason for your answer.

Composition Topics:
1. Characterize Colonel Rainsford as he appeared in "The
Most Dangerous Came."

2. Why did Hal rebel against the two astronauts in 2001:
A Space Odvyssev?

3. Life is Just a Bowl of Pits.
4. Sophomores are Mature Enough for Open Attendance.

Performanée Objectives:

1. Given a composition assignment, be able to state in your own
.words the task you have been assigned and also be able to '
underline the "key" words in the assignment.

2. Given a composition assignment, be able to define why you are
writing this paper as well as what you hope to accomplish.

3. Given a composition assignment, be able to state the stand or
position you are taking in regard to the composition.

4. Based upon the purpose, position, and audience, be able to
state in one sentence how much additional research will be
needed to adequately cover the subject.

5. Given a composition topic, be able to 1ist as many ideas about
the subject as yovu can arrive at. This list might be called
the "laundry list." Each major idea in the ''laundry 1ist"
could provide a major topic in the outline.
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6. Given a composition topic, be able to state in one sentence
the main idea to be expressed in the entire composition.

This statement will be called the "thesis statement,' and
will reflect purpose, vositions, and audience.

7. Taking the "laundry list" and thesis statement be able to
construct a brief, usable outline.

8. Taking the outline, be able to transpose the ideas from the
outline into a rough draft which consists of an identifiable
introduction, body, and conclusion.

9. Be able to write an iatroductory yaragrarh to a composition
in which you include a topic sentence which is the thesis
sentence of your entire essay. This sentence shall appear
near or at :he end of the paragraph.

10.Be able to write an essay with paragraphs which have a topic

. sentence relating to the subject of the composition. The
. sentence following that topic sentence in the paragraph will
move either from the general to the specific or the specific
to the general. All sentances in the paragraph will relate
closely to the topic sentence.
11.Be able to take a paragraph and label each sentence in it as
a. topic sentence:
b. additional comment on the topic sentence;
€. reasons supporting what is said in the topic sentence;
d. examples illustrating what is said in the topic sentence;
e. tramsitional sentence.
12.Be able to write a topic sentence which makes commitment, and
state whether that commitment is to give additional comments,
reasons, or examples about the thesis of the composition.
13.Be able to write a concluding paragraph to a compositicn in
which you include a topic sentence which is a version of your
original thesis statement.
14.Taking a rough draft, be able to find and correct mechanical
and content errors by reading the vaper aloud.
15.Be able to demonstrate your ability to write a well-organized,
Y- error-free paper by submitting a legible paper to your instructor
which reflects thought, unity, and careful proofreading.
16.Be able to write your-thoughts -and ideas into a ccmpositicn by
"telling" your thoughts and ideas rather than writing what you
. think the instructor would like to hear in the way he would
like to hear it.

T.aa-~" 'z Activities:
1. Read the performance objectives again. Remember that these are
statements about what you are expected to be able to do at the
end of your experiences with this packet; in this case, LP 9.
It is also a sequence of performances which offers a method
of writing compositions. If there are any of the objectives
which are unclear to you, ask your instructor to help you in
understanding them. 1In proceeding through the learning activities
, which follow, you are asked to produce two compositions. You
- will submit the one you feel is your best effort to the instiuncuior
L as a post-test. You will also submit all of the other work dor..:
with 1t.

ERIC . ’ 37

24



page 3

2. Key Words- Your instructor will provide you with several
composition assignments. Choose one and looking it over care-
fully, underline the important words in the assignment. What,
specifically, does it tell you to do? Do you understand what
it tells you to do? UWhat kind of assigument is 1t? (When is it
due? Why was it assigned? What does it ask you to accomplish?)
As you now move ahead, if any questions arise or vou are not
sure about something, please see your instructor for help.

3. Position- What stand are you going to take with the composition
you are writing? Are you asked to agree Or disagree? Will you?
Are you going to be straight or gatirical? Are you going to be
factual? Who are you writing for; who is your audience?

4., Research- Now that you have determined your position; what
your present purpose is, and for whom you are writing- How much
do you know about this subject? How much time must be spent in
reading, thinking, and talking to others in order to write
this paper. What plans must I make to carry this out? After
these decisions are made by you, then carry out your research
as well as bring together your ideas.

5. "Laundry list"- Combine your ideas and research into single
statements about the topic of the composition. Write each
statement down. Make each statement as specific as possible.
Continue to write out statements sbout this subject until you
have run out of ideas. Now look at all of the statements you
have written. Can any of them be combined? Can any be eliminated
because they will not fit with your purpose oOr position? Have
any other ideas occurred to you? 1Is it clear from what you
have written in the way of ideaa what your paper will be about?
As you complete this step you will have any number of statements
about your subject.

6. "Thesis Statement"- Once again look at your completed "laundry
1ist.” Now in one statement say what it is your paper will say.
What is the idea you are going to bring out in this writing?
This statement or one very close to it will appear at the end
of the introductory paragraph in your composition.

7. Outline- Take your "laundry list" and, arranging the statements
in a logical order, make an outline. Use each statement from
the "laundry list" as another division for your outline. If you
wish ycu may add necessary sub-topics under the main headings

in the outline. The form for an outline is as follows:
I.

A.

1.
2.

II.

¢
o

Ap
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8. Rough Draft- Write an introductory paragraph in which you give
a clear statement of your thesis (main idea) - Be certain to
jpclude in this first paragraph any other introductory material

which you have. Use each main heading in your outline as 2
basis for a topic sentence in the body of your paper. The
sentence must produce movement within the paragraph from
general statements to specific statements OT from specific
statements to the general. Check as you write that all succeeding
statements relate to the topic sentence. Take two of your
paragraphs and perform the operation requested in performance
objectives eleven and twelve. Discuss the outcome of this
activity with your instructor. As you come to the ending of
your composition, write your ending as it is stated in
performance objective thirteen. Concerning the method of
writing, (What and how should I write?), please consider care-
fully the statement made in performance objective sixteen. If
this objective is unclear, see your instructor and talk with
him about it. '

g, Proofreading- Take your rough draft to a place where you &re
alone or where you can be with one or two friends. Read ‘it aloud:
Are there things which do not sound right? Should a sentence
or a paragraph be rewritten? Should some punctuation be added
or taken out? Should some of the wording be changed? Does it
stick to the subject? Have you proven your thesis?

10. Final Copy- Put your rough draft into 2 written 0T typewritcen

[ form which you are proud of and then submit it.

Post-test:

Due on or before November 20. Taking on€ of the two compositions
written during the past ten days, submit it along with all of the
pre-writing dore to acggm@lish your finished product. Pre-writing
includes 1earnin§fgfcivities 2, 5, 6, 7, and 8.

-
. o
=
—

Enrichments™
_-"7 1, Take one or more of the following topics and generate 2 composition.
Submit the finished product to your {nstructor.
a. Many city dwellers are indifferent to their neighbors.
b. Girls have an infuriating habit of losing things at the
wrong time.
c. Practical jokes are not always funny.
d. Mental telepathy ig/is not more than coincidence.
2. Read a novel of your own choice. See your {nstructor toO arrange
a composition to be written based upon your reading. Submit your
composition to your instructor. ‘
3. This activity will require writing twenty five to thirty ninutes
during five class periods. Tor aboutlthree-class'periods-vrite
freely, recording randon thoughts, then during periods four and

£ive focus on one subject. Turn in your entire output to the
( instructor. '
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4. Take one or more of the following titles aud write 2 composition
about anything which is suggested to yecu by that title. Submit
your final copy to the instructor.

a, Nations and Race

b. After the Bombing

c. The Listeners

d. Heaven

e. T Say a Man

f. The Fall of the City

g. Heroes

h. The Stzrs Look Down

i. A Distant Thought

j. 1f I had three wishes....

5. Clip out three advertisements from a magazine. Trim away all of
the material except the picture. Write a three paragraph "slice
of 1life" based on the picture. Submit your three vignettes to
the instructor.

6. Choose three things which you see everyday. In two paragraphs for
each describe them as explicitly and uniquely as you are able.

7. What really bothers you about what is happening around you?
Choose a subject and write from one or more of the following
forms:

a. an editorial;

b. a letter to the editor;
¢. a newspaper column;

d. a personal essay.
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LP 6 Descriptive Writing

Turposc:

"I whoiam blind can give but one hint to those who see- one
admonition to those who would make full use of the gift of sight:
Use your eyes as if tomorrow you would be stricken blind," (Helen
Keller, ''Three Days to See," Nonfiction II, p. 215). Observe!
For an example of descriptive writing, read '"Three Days to See.”
Helen Keller's intense powers of sensitivity should be an inspiration
for anyone who wants to sharpen his powers of observation. This
packet will focus on observation as an essential element in
descriptive writing.

Pre-test (Optional):

1. Recalling a person, a situation, or a scene that at first you
did not understand, but that later, through your own searching
or someone's explanation, became clear:

a. Write a description of the subject matter, and a clear
account of what puzzled you. Write it as you would talk
it,

b. Write an explanation of the answer.

c. Write the effect of the discovery on you.

d. Write an explanation of why you did not or could not use
the answer in the beginning.

e. List the details which you missed.

f. State in writing what relationships you failed to notice.

g. State in writing what ideas occurred to you that were wrong.

Performance Objectives:

1. Be able to write a sentence in the form of a metaphor
identifying things which you know are unfamiliar to your
classmates: actions, buildings, accidents, clothes, noises,
shapes, people, etc.

2. Be able to write a sentence in the form of a simile identifying
things which yod know are unfamiliar to your classmates: actions,
buildings, accidents, clothes, noises, shapes, people, etc.

3. Given an unusual picture from a magazine, a textbook, 2 news-
paper, etc., be able to:

a. write a description of the subject matter, giving a: clear
account of its puzzling elements;
b. list at least five details from the picture.

Learning Activities:

1. Attend the discussion, "Descriptive writing through simile and
metaphor," October 20,
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ost-test:
Be

nrichment
1.

2.

Write ten sentences (five similes and five metaphors)
identifying things which are tnfamiligr to your classmates:
actions, buildings, accidents, clothes, noises, shapes, people,
etc. GCive these ten sentences to a classmate to read. If
your classmate indicates that he had never thought of that
idea before and that he is impressed with the appropriateness
of the similarity, and that he believes that the statement
suggests more than it actually states, your metaphors and

similes are adequate. If your classmate is not impressed,
try again.

To aid you 1a this tzsk, here are examples of the simile and
the metaphor:
SIMILE: "...the trees were as bright as a shower of
broken glass." Christepher Fry
Time falls like the ashes of a cigarette.
METAPHOR: "His face was a muscle playground, ugly, square
and active~ rippling with little spasms that might
have been taken for thought.'" John Hersey
"The slow smokeless burning of decay' Robert Frost
Find an unusual picture from a magazine, a textbook, a news-
paper etc. that at first you do not understand, but that later,
through yolir cwn searching or someone's explanation, becores
clear, then do performance objective number three.

able to do all performance objectives.

Activities:

Do learning activity number two. Prepare oOne collage to
illustrate your best sentence.

Prepare an awareness test, a method of determining whether or
not people actually see when they look.

example: What color eyes does the person have who sits behind
you?



I.P7 The Short Story

Purpose:

Literature provides the basic material for the greatest
percentage of the English courses here at Boulder High School.
Further subdividing literature, prose fiction comprises the
preatest amount of literature studied in English classes. It
is important for you to develop or to sharpen your knowledge of
fiction for two reasons: a. vyour experiences in other English
classes will be enhanced; b. vyour ability to read critically
and meaningfully, will make what you read more enjoyable. Liter-
ature mirrors man and his experience. So as you read and study
what you have read you are wi essing a part of man on paper.

Ray Bradbury, in his novel, Fahrenheit 451, states, ", . .« for the
first time I realized that a man was behind each one of the books.
A man had to think them up. A man had to take a long time to put
them down on paper . . . It tool some man a lifetime maybe to

put some of this thoughts down, looking around at the world and
life . . ." The purpose of the LP is to introduce you to the
short story and many of its technical aspects. In studying the

technique of this genre you are actually looking into other fic-
tional areas as well.

Pre-test (Optional):

Part A

Define the following terms:

1. Short story 6. antagonist

2, plot 7. conflict

3. character 8. theme

4. setting 9. mood

5. protagonist 10. point of view
Part B

In your copy of Short Stories 1I read '"One Ordinary Day, with
Peanuts" pp. 140-150. Answer t.e following questions.

1. From what point of view is the story told?

2. VWhat is the theme of the story?

3. Why do Mr. and Mrs. Johnson do what they are doing?

4. Explain how the title relates to the story.

5. Identify tne conflicts present in the story. Explain ther.
Submit Part B to your instructor, who will evaluate your effort

by considering your answer's correctness and the depth of under-
standing present in your answ2rs.

~er,vrmance Objectives:

’

1. The student will be able to state a short, usable definitioun
of the term, "short story."

Q '
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Given a list of terms dealing with short story be

define them with 100% accuracy.

Given a short story be able to state its themes, conflicts,
mood, point-of-view, and five character descriptioms.

Given a short story be able to locate and describe its expo-
sition, complication, and resolution.

Given selections of peotry, nonfiction, drama, and short stroy
be able to 1list -haracteristics of each type, then be able to
compare and contrast their characteristics.

After reading a short story be able to discuss its ''submerged
meaning'" by identifying the symbolism, comparisons to other
pieces of literature, and applicability to real life.

Tearning Activities:

1.

Take your pre-test (if you wrote one) to the instructor and
clear up any problems which you have with it. If you had no
questions then define correctly all terms answered incorrectly.

Discuss the questions about the short story which you answered

incorrectly with another student.

On a sheet in your notebook place these words and their difin-
itions. Memorize them.

short story climax first person observer
plot falling action first person participant
character exposition tone~mood

setting complication

conflict - resolution

rising action dramatic irony

turning point omniscient narrator

Read the pamphlet, '‘The Structure of the Plot." List on paper
the six most important ideas stated in the pamphlet. If there
is any misunderstanding see your instructor and discuss iz

with him. Submit your list of ideas to the instructor.
- ‘Read the pamphlet, "Characterization." List on paper the

six most important ideas stated in the pamphlet. If you need
any explanation or broadening of the material found here sge
your instructor who will discuss it with you. Submit your 1list
of ideas.

Réad the pamphlet, 'The Function of Point of View, Style and
Theme." List the six most important ideas stated in the pam-
phlet. Should you still be unclear about some of the things

stated here, discuss these problems with your instructor.
Submit your list of ideas.

 Taking your copy of Short Stories II read "The Feeling of Power "

pp. 152-161. Get into a group of from 4-6 students, OT if this

is not possible, arrange with your imstructor to be: placed in

such a group. Discuss the following thirgs regarding this

short story.

a. Arrive at a detailed description of each uf the characters.
What kind of people are they? What motivates them? What
goals do they have? What are their fears?
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b. What is the gsetting? pDistinguish bet
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ween the

getting and the psychological setting. How 1
important in this story? 1Is ot could the set

c. What important jdeas are present in t

four)?

he story

d. What does the point of view add to the story?
Justify your answer.

e. DEvide the story into parts.

Post-Test:

physical
s setting
ting be real?
(isolate

Your post-test will be compiled from the performance objectives.
Those questions dealing with a specific short story will be based
on "By the Waters of Babylon" pp- 222-233 of Short stories II.

Be certain to have read it prior ot October 16.

EFarichment:

1. Write your own short story. Your effort will be

basis of how well you have observe
story form. Submit your story to

thorne, Twain, BRadbuty, ttc.) Submit to yo

evaluated on the

d the structure of the short
the instructor.
2. Read four to six stories by the same author. (e.

of the stories read, the aut ors's name, a brief
plot of <cach, and your evaluation of the stories.

3, Read ten short stories for your own en
and authors on a sheet of paper and su
4. Grouping with several other students,
Aftér reading it carefully, write an
in the form of a short skit. Reherse it an

instructor for the shit to be presented.

5. From the audio-visual file in the library

joyment.

and title of a recording of a short story. (Ask
the file.) Listen to the recording and in a one
discuss what you consider to be the nost

the story. (d.e. technique, plot, se

tting, C

g. Poe, Haw-

ur instructor a list

resvme of the

Record titles
bmit to the instructore.
choose a short story.
adaptation to be presented
d arrange with the

find the call number

1ibrarian for
page paper

important aspects of

haracterization.

theme, etc.) Submit the paper to your {nstructor.
Story? from the Resource

6. Obtain a copy of What Is The Short

Center. Inm the first half of this book
writtca about the form of the short stor
of these essays and then gubmit to your

statement explaining the ieeas expressed

7. Read "The Masque of the Red Death"
Black Veil' by Hawtherne. These two Seé
wecording in the 1ibrary and you may liste

by Poe arid

are critical essays
y. Read
{nstructor a short

one or more

in the essays read.

*rhe Minister's
lections are also oa
n to these stories 1if

you wish. Generate a composition in which you compare /

ccntrast the author's approach t
effort to the instructor.

o his story.

2

Submit your
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8. =tead the choral adaptation of 'taupasaant's "The Umbrella”.
In a rroup of 5-10 students nrepare a choral adantation of a

short storv of your chofce. Sce the instructor to arrangse
preqentineg it to the class.

9. Read a stery by O, Henry. Re able to state how irony is present i

in the story? ‘Ylow write vour own ironic shectch. Submit vour
effort to the class.

10. Fead “"Two Soldiers” by Faulkner. How would you chanre the

point of view? Rewrite any nart of this storv you choose tc
from a different polut of view. Submit vour cf{fort to the
fnstructor.

O
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LP 8  lonfictio

Turpnuco:

! Precise statements bty you about nonfi:tion should enable you to
become rore aware of the factual appraach to vritine. Being able to
distinvnish fact from fiction should provide you with a means of
recornizing logical fallacies in all types of writingss and in all verbal
exchanpes, thus preventing misunderstandings and quarrels between you
and others. Being aware of the four arecas of anonfi_tion (biorraphy-
autol.jurraphy, forrmal essay, informal essay, and personal account-
perso:al reminiscence), you should be able to use these writing styles
as a weans of self-expression, thereby making yourself better under-
stood to those with whom you communicate.

Pre-Test (Optional):
1. VUrite a definition of nonfiction.
2. In writing, compare/contrast nonfiction to fiction, pointing
out at least five distinguishinp characteristics of each.
3. List the four basic types of nonfiction, and define each one, giving

distinpuishing attributes for each, and showing the relationship
among all four .orma.

4.
Terfori “nce Object.i*...-:

1. Be able tu stite .n vrizing two characteristics of nonfiction which
distinguicn it t-om ficzcicn, illustrating these distinctions by quoting
from you- Nonficrion II.

2. From a list of six literary genre be able to identify with 1002
accuracy “hise types which are ronfiction.

3. Be able ¢ ftate in writiny three purposes of nonfiction.

4

. Given a ¢ :inition of nonfiction, and piven three literary excerpts,
. be able to identify which escerpts are nonfictlon.

Le:vatr~ Activities:

1. Listen to the lecture "Noufiction," October 22, or listen to the

tape “Nonfiction," which will be available in the classroom oY in the
resource center. -
2. DNead “A Hcle" p. 29, Nonfiction II
3 t

Fersonal accournt)
1. Read "Our Waverly," p. 61, Noafic

( :
tion Ii. (Persounl reniniscence)
Read "Snapshot of a Loz,""p. 9:, Nuofiction 1T. (informal essay)
Y. Read “The Feel,” p. 179, Fenfictlon II. (For—al es-ny

Bl

. Pead '"Down Came ‘leavenly -anma,” r 130, Norfictlon ;1.
. Poeas "Opening Nicht on lic~Zvav"™, . 163, Ne . 1T
se &dttend the follouving discassions:

a. Persenal acco:nt ans putsonal reminiscence Qerobcr 23.
h. The inf~smal cray aad the Form L ssay O- --: 6.
c. Biocrasduy 1ul auioticerarthy Jcuuuer 27,

(biography)
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TPost-Test:

Be able to do all PEPFORMATICE OBJECTIVES.

farichment Activities:

1. Pead an article from Monfiction II which is not listed in Learning
Activities. Find four or five other students who have read the
same article, and arrange with your instructor to have a discussion
on the article.

2. Bring a newspaper editorial or a marazine article to class, and
either writce or present verbally to your instructor the following
analysis of the article:

a. Are all statements made in the article true?
b. 1Is the article prejudiced? 1If so, In what way?

3. DPrepare a discussion with four or five other students, and arrange
to meet with your instructor for this discussion.
The topic will be:

"Should TV news revorting be objective?"

4. Prepare a collage around the theme, 'How the mass media influences
political thought."

5. Read extensive excerpts from Ordeal hv Hunger by George R. Stewart
and The Mothnrs by frtis Fischer. Both of these selecitlons deal with
the horrors suffered by the ill-fated Donner ®arty trave-ling to
Oregon. In a short paper describe the differences between the
factual account, Ordeal... and The others wiich is fiction.

48




9 Panel Discussion and Library

Turpose:

A cause of much disagreement and misundarstanding among people
is the false belief that epinion is just as good as fact. People
are quick to express ooinions, mnd most of the time are able to do
so in situations where there is no one else available or adequately
knowvledpeable to refute their illogic. The purpose of a panel
discussion is to provide a setting, whereby, through a mutual
exchange of facts, people will zain decper knowledge about a given
topic. Investigation of all aspects of the topic should subjugate
opinion to truth., In order to have an eff:ctive panel discussion,
all participants must do extensive research into the facts of the
topic being discussed, which necessitates a thorough workable

understanding of the function and operational procedures of a
library

Pre-test (Optional):
1. Answer the following questions in writing:
a. Explain the structure of a panel, and state how it works.
b. Explain specifically where to find each of the following

in the Boulder High School library, and state the purpose
for each:

1) Reader's Guide
2) Book Review Dipest
3) Play Index
4) Poetry Index
5) Short Storvy Index
6) Card Catalop (both title/author and subject)
7) Pamphlet file
8) Current Affairs file
9) Pecords and tapes
10) Magazines and newspapees (current issues and past issues)
11) Reference books
c. State the purpose of the Reserve Shelf
d. Between what numbers in the card catalogs is Literature listed?
e. Where in the library are the 400's and the 800's located?

141! rmrnce Objectives:
1. Civen a topic by your instructor, be able to function as a

chairman of a panel discussion in the following manner:

a. subdivide your topic into five parts- one part for each
member of your panel;

b. research the general topic yourself and prepare a purpose
statement for the audience;

c. keep the discussion moving by asking ouestions of various
vanecl members;

d. keep the panel on the tovic by referring to the point being
discussed in the event that panel members get off the topic

e. surmarize the discussion.

-
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2. Given a topic by vour panel chairman, be able to function as a

pancl member in the following manner:

a. going to the library for information on your topic, list
at least five sources from which you have derived facts
for your role in the discussion, having au least one quote
from each source;

b. speakinp in a clear and concise manner in presenting your
information to the audience, demonstrate ccod. organization;

c. demonstrate confidence in your knowledge of the subject
matter by answering questions directed to you'in a clear
and informative manner;

d. demonstrate evidence of the extent of your research on your
topic by actively participating in the discussion;

e. demonstrate the effectiveness of your panel discussion
by eliciting questions and remarks from the audience.

3. Be able to state in writing, or verbally, the location cf each
of the following in the Boulder High School library, and state
the purpose for each:

a. Reader's Guide

b. Book Review Digtest

c. Play Index

d. Poetrv Index

e. Short Story Index

f. Card Catalog (both title/author and subject)
p. Pamphlet file

h. Current affairs file

i. Records and tapes

j. Magazines and tapes

k. Reference books

1. Literature books

Learning Activities:

1. View the slide-tape presentation, “Introduction to Boulder
High School Library," and take the tour of the library with
your class, asking any questions which vou may have regarding
the pre-test. This presentation will be held, Cctober 30.

2. Read the ditto, "The Panel Discussion.”

3. Attend the discussion, 'The Function and Operational Procedures
ct a Library," which will be held November 2,

4. Do research on your topiz for discussion in the library,
November 3-4. You might want to go to the Boulder Public
Library after school.

Jeih-tectt
Be able to do all performance objectives. The final test
«111 be held November 5-6, at which time you will participate 1in
a panel discussion either as a chairman, or as a regular panel

.ember. Chairmen and panel members will be appointed by the
tnstructor

Q. | S0
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pape 3

Activities:

Functioning as a discussion chairman, adhering to the criteria
stated in performance objectives, chocse a toplc of your own

and select five classmates to participate in a panel discussion.
Arrange with your instructor, a time and place for this discussion.
Construct a map of the Boulder High School library, pointing out
the areas mentioned in the pre-test.

Reaearch a topic for a panel discussicn, using Boulder Public

library. State where you found your materials within the
building.

a1



LY 10A Dictionary and Dictionary of KEnglish Synonyms

Turpose!

There are scveral reference tools which all students must be
able to use readily. Thesa include the card catalos and Reader's
Guide in the library, the encyclopedia, specialized dictionaries
and encyclopedias, the almanac, and the desk dictionary as well
as a dictionary of synonyms. WYe have chosen here to focus on the
desk dictionary and the dictionary of synonyms because it is most
probable that these two volumes will be nost frequently need by
you. Sets of these two books have been provided for you in the
classroom. Use them as you need them. However, these two books are
underused by wany pcople because they are not aware of what cap-
abilities these books have. The purvose of this packet is to
provide for you an insight into these two books. For our util-
izaticn in this LP we will rely on The American Heritare Dicticnary
of the English Language and Soule's Dicticnary of Euplish Synonyms.
It is hoped that you will provide yourself with these two volumes
after you have worked through this packet. From the viewpoint of
the successful student these two volumes are a must.

Pre-Test (Optional)

1. List and explain in detail five purposes for which the dic-
tionary may be used.

2. List and explain in detail the purpose of the dictionary of
synonyms.

3. Turn to page 751; complete the followinp tasks on a separate
sheet of paper:
a. 1list all main entries and their approoriate pnart of speech;
b. 1list all superscripts;
c. 1list four usage labels;
d. 1list and exnlain five etymologies present.

Performance Objectives: *
1. Given a selection from a page in the dictionary be able to
identify all entries present by underlining them.
. 2. Given an entry from the dictionary be able to indicate to the
instructor the syllabication present in the entry.
3. Given an entry be able to indicate to the instructor the
inflections presernt.

4. Given an entry be able to use the pronounciation guide by
prorouncing the word.

5. Given an entry be able to determine which usage labels are
present and define what they are.

6. Given an entry be able to locate and describe the etymology
portion of the entry.

7. Given a word problem be able to go to the dictionary to solve
it.

5 . 52
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Writing a composition, be able to go to the dictionary of
synonyms to find alternative selections for words, thereby
broadening the vocabulary of the composition.

T.enrning Activities:

1.

Post-Tes*“:
1.

Obtaining a copy of The American Heritape Dictionary, turn to
the section titled, '"Guide to the Dictionary,'" This section
will form the basis for your activities in this section of

the LP.

Read 'The Entry." 1In your book find an example of a superscript.
Be ready to explain the procedure used for alphabetizing.

What is syllabicatica? Read the short section titled, "Sylla~-
bication.”

Read the section titled, "Inflected Forms.' State how inflected
forms are listed. '

Read the section titled, "Pronunciation."  Also read "Idiolect,
Dialect, and Language" and "Pronunciation Symbols." List

five main ideas you gathered from the reading.

Read the section titled, "Labels," Memorize the diiinition of
each of the labels appearing there.

Read the section titled, "Order of Definitions."

Read the section titled, "Etymologies.'" Isolate and write
any five etymologies from the book. Be able to exnlain them.
Obtain a copy of Soule's Dictionary of English Synonyms . "'
Read the "Forward," the section tilled, "Finding the Better
Jord," and "Pojsnts of Explanation and Advice."

Take the following list of words and find an apnropriate
synonym which fits the context given. List your choice on
another sheet of paper.

a. Abandon Ship!

b. He attended the queen on bended knee.

c. Mrs. Parker will canvass the neighborhood.

d. The prisioner foraged until he found bread.

e. Tim felt he was doing only menial chores.

f. Mr. Barker is the most parsimonious man I have ever knowm.
g. We demand redress.

Take the selections from the dictionary which have been chosen

and locate the following items as well as defining them:
a. list all entries;

b. glve syllabication for three entries;
c. list inflections given in two entries;
d. 1list three labels present;

e. list and explain three etymologiles.

List and explain three ways a dictionary 1s important to the
speakers of English.

Describe the procedure for using the dictionary of synonyms.

o3



Tnricliment:

1.

2.

pape 3

Make the 1list of the various dictionaries whicn are shelved in
the library. Choosing three of them, write a short statement
describing their purpose. Submit it to your instructor.

Choosing two words, look them up in The Oxford English Dictionary.
Describe where the word came from and its meanings. Submit your
findings to the instructor. What is the chief value of the

0ld English Dictionary? What does it tell us about a word that

the American Hzritace Dictionary generally does not?

&
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LP 108 Spelling

Murpose:

Correct spellinp is an essential element in. effective
communication. Spelling errors are ogften caused by a lack of
awareness of miaor spelling differences in similar words. To
improve your spelling awareness, this packet will focus on
commonly misspelled words.

Prce-test:

1. Indicate which of the following words are spelled correctly

by rumbering your paper from 1 to 33 and placing the correct
letter after each number:

1. p. 15 a. supercede b. supersede
2. p. 21 a. occurence b. occurance
3. p. 25 a. surprise b. surprize
4. p. 34 a. paralell b. parallel
5. p. 38 a. dissapear ' b. disappear
6. p. 47 a. dependant b. dependent
7. p. 53 a. receive b. recieve

8. p. 62 a. friend b. freind

9, p. 73 a. desireable b. desirable
10. p. 77 a. buisness b. business
11. p. 84 a. noticeable b. noticable
12. p. 88 a. panicy b. panicky
13. p. 92 a. changeable b. changable
14, p. 97 a. alright b. all right
15. p. 102 a. truely b. .truly
16. p. 107 a. vacuum b. vaccuum
17. p. 112 a. publicly b. publically
18. p. 125 a. licence b. license
19, p. 130 a. stupify b. stupefy
20. p. 134 a. grammer b. grammar
21. p. 138 a. quizzes b. quizes
22, p. 154 a. deference b. deferrence
23. p. 160 a. counselor b. counsellor
24, p. 169 a. maintainance b. maintenance
25. p. 173 a. crystalize b. crystallize
26, p. 187 a. reference b. referance
27. p. 196 a. irritible b. irritable
28. p. 200 a. secretary b. secretery
29. p. 203 a. whisky b. whiskey
30, p. 211 a. detestable b. detestible
31. p. 217 a. resistable b. resistible
32. p. 229 a. visiter b. visitor
33. p. 239 a. honour b. honor

2. After each of the following words, state briefly when you
would use each word:

a. to

b. too

c. two

d. there

e. their :

f. they're : 5
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Performanc

1.
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page 2

e Objectives:

Given a list of words, some which are spelled correctly, and
others which are spelled incorrectly, be abl= to identify
those words which are spelled correctly.

Civen a sentence containinpg homonyms, be able to identify

which homonymn should be used to obtain the meaning which
the sentence demands.

Learning Activities:

1.

Post~test:
Be

Try to do the pre-test. If you choose the incorrect word,
in 20 Days to Better Spelling, which will be on reserve in
the library, read the pages suggested in the pre-test ard

do the activities suggested within these pages.

Attend the discussion, "Spelling problems' which will be held
November 25.

able to do performance abjectives.
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Supplementary Pamphlet - Poetry

While poetry is meant to be heard and experienced, there is
a techniczl side to this literary fora as well. This is what
makes poetry work, What you will see here as you read this pamphlet
will be a basic statement about several techniques of poetry. There
are some technical definitioas which you should learm. These
are followed by some vivid statements about tho nature of poetry.
kead them over. Visualize what the writer is trying to say.
These statements are followed by information which may be used by
you to explain how poetry can be looked at and understood.

Alliteration - (Petit, the Poet, p. 131, line 11) A figure of
speech formed by repeating the same initial sound inseveral words
in close succession.

Fxample: '"That gently, o‘re a perfumed sea,
The weary, wayworn wanderer bore.'

)

Toe, "To Helen"

Metaphor - a figure of speech giving an implied comparison,

without using like or as, between two essentially unlike.things.

Example: "The red sun was 2 wafer pasted in the sky."

Crane, "The Red Badge of Courage"

Onomatovoeia - "Petie, the Poet' p. 131 line 1) A figure of speech

in which the sound is suggestive of the meaning.

Example: "And the silken, sad uncertain rustle of each purple

curtain."

: Poe, "The Raven"
personification - ("'Hard Frost p. 132, line 1) A figure of speech
ascribing human or life-like qualities to inanimate things.
Example: ''Hunger sat shivering on the road"

"Flowers danced about the lawn"

§imile - (Days" p. 128 line 2) A figure of speech, ordinarily
using like or as, expressing a comparison between two essentially
unlike things. :

Example: "Iike ancient trees, we die from the top"
Gore Vidal

_Symbol or Image - a character, object or happening which stands for
something else of deeper or wider meaning. It is, therefore

often a means of expressing the invisibdle by the means of the
visible.

Example: Raven = sorrow, death
Black = sorrow
white = sterility ox purity

S57
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Some

Pof initions of Poetry

9.

10.

1.

Poetry is the lava of the imariration ~hose eruption prevents

an earthquake =~ George Gordon, Lot . Ty atters ggﬁ_iggg&iLﬁ»
III, ed. Rowland E. Prothero (lL.Ondioan 1920) . S05

. . poetry is man's rebellion aplanst bainp what'hc is. -
James Branch Cabell, Jurgen (ilew York, 1927) p. 333

If T read a book and it makes my whole body so cold v tire
cver can warm me, I know that is poetry. TIf T feel physically 13
if the top of my head were taken off, I know that is po~tryv.

These are the only ways I know it. Is there any other way? -
Emily Dickenson

Poatry is metanhor, saying onc thing end meanine another, the

pleasure of ulteriority. Poetry is simply wmade of metaphor. -
Pobert Trost

- etry is the breath of beauty, fiowing around the spiritual
world, as the winds that wvake up the flowers do about the
material; - Leigh Hunt

Poetry is the art of unitinr pleasure with truth, by calliag
imacrination ot the help of reason. = Samucl Johnson

Poetrv cares with aurer, huncer and dismow; it does not ofter
visir prcups of citizens sitting down to be literary togpcther,
and would appal them if it did. - “hristopher t‘orley

. . poutry is not what some have (in intcntion, rightly) main-
tained it {s - pamely comimunication - whethior of mere emotion,
which would be shecer sensation, or of mere thousht. li.lE.EDE
conrunication of an entire exnericnce. = John Middleton Murry

Poetry is the achievemeat of the synthesis of hyacinths and
biscuits. - Carl Sandburgp

Poetry is the rhythmic, inevitably narrative, movement from

an overclothed blindness to a naked vision that depends in

its intensity on the strencth of the labor put into the cre-
ation of the poetry. - Dylan Thomas

Poet:,y is the power to define the indefinable in terms of the
unforgettable. - Louls Unterneyer and Carter Davidson



How To Lat A Poem

Don't be polite.

Bite in.

Pick it up with your fingers and liclr the iuice that
may run down your chin.

It is rezdy and ripe now, whenever you arc.

You do not nzed a knife or fork or spoon or plate or
naplin or tablecloth.

For there 1s no core
Or stem

Or rind

Or pit

Or seed

Or skin

To throw away.

"hile the short verse given above tends to oversimplify the
nature of poetry, still there is a very basic truth present which
can not and must not be hidden. Poetry can only be meaninpgful
to a person when he experiences it. Toetry, chep, must
be heard, aloud. To make a comparison with which you are familiar;
the lyrics of comtemporary music appearing on a page are flat, their
life and importance missing. Perform them, combine then with
the driving beat of a drum, the pulsating commands of the electric
guitar, and the baunting fulfillment of che organ, the meaning -
becoaes all. The listener is absorbed into the entire structure of
music and lyrics. So too with the poem. In exneriencing any poem
the first requirem-nt is that it be heard by you. This listening
may require several attempts but take the time to accomplish this,
After the listening, take care of any roadblccks to the meaning
which are in your way. Define the words which are unclear tc you.
Focus your attention on combinations of words, the meanings of which
are foreipgn to you. How do they fit with the remainder of the noem?
1f you are unable to find sense here move your attention several lines
back and several lines ahead, seeing i1f context will provide the
key to meaning. Look, also, at the title again.

Once problems with meaning have been solved it would be well
to look at some of the most basic techniques of the poem. VUhat
examples of allitcration, metaphor, onomatopocia, personification,
or simile do you find? YHow are they worked into the poem? ‘hat
do they add? Uhy were yvou impressed with this technique?

Finially, what does the poem say to you? What are the ideas
i{l1luminated in this poem? %Yhat meaning can yvou find here which you
recognize as valid for you? In answering these questions you

will be able to cvaluate the experience you have had with the
roem you just met.
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e 12 Mytholonv

Turposce:

Mythology is defined in Larousse Fncvclopedia of Mvtholosy
an "the study of whatover relisious or heroic legends are so
foreign to a studecnt's experience that he cannot beljeve them to
be true... a dramatic shorthand record nf such matters as invasions
migrations, dynastic changes, admission of foreign cults, and
social rcforms." Myth attempts to answver the sort of awkward
questions that children ask, such as: "Who made the world? How
will it end? Who was the first man? Vhere do souls go after
death?" and account for t aditiovnal rites and customs. A constant
rule of nmvthology is that whatever happens amonp the pods above
reflects events on carth. The purpose of this packet will be to
give vou a brief gilimpse of mythology by introducing you to some

of the great mythical heroes. This packet wil! not have the fol-
lowing:

1. Pre~test
2. Post—~test
3, Enrichment Activities

Performance Ot jectives:

1. Having carefully read the ditto, "Mythological Heroes"

be abie to identify some of the major mythical heroes from
prehistoric times to the present.

2. Having viewed the film "Jason and the Argonauts,' be able to
state how Jason is influenced by the gods.

Lea:ning Activities:
1. Read the ditto. 'Mythological heroes."
2. View the film "Jason and the Argonauts."

3. If you can arrange the time, meet with four or five class-
mates and discuss the ditto and the film.

o]
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Lp 13 Drama

Turpuse:
Drama is an excellent mcdium through which you can exXpress
your creative abilities. There is no better way to build con-
fidence than by successfully performimg a role in a play. This
packet will give you a bricf description of drama. and, at the same
time, give you an opportunity to €Xpress your dramatic abilities.

P’re—test:

1. Define each of the following terms:

drama, dramatic action, conflict, protagonist, antasonist, comedy,

tragedy, expostion.

2. List threce ways in which drama differs form other literary
types.

3. Do a one minute pantomime choosing your own part.

Performance Objectives:

1. De able to list and exnplain at least three ways in which drama
differs from other literary tvpes.

2. Be able to define each of the following terms: drama, dramatic
action, conflict, protagonist, antaponist, comedy, tragedy,
expostiton.

3. GCiven a part, be able to perform a ome-minute pantomine,

4. Be able to briefly sketch the origins of drama.
5. GCiven a stape direction (UR, DL,) be able to locate this

place on a stage, or on an imaginary stage (fron to class-
room, etc.)

Learning Activities:

. 1. Study the ditto, "Dramatic Terms and Stape Directioms.”
2. Attend the discussion 'Drama's role in leterature,' Dec-
ember 1l6.
3. With one or two classmates, practice doing pantomimes.
y 4. Read one or all of the plays in Drama I1. Arrange with your

instructor to have a discusglon on the plays with five to
ten of your classmates.

5. Read a play of your choice and discuss it with your instructor.
6. Write a play of your own. If you have time, have some class~

mates take part in your play, and arrange with your instructor
to perform for the class.

Port—-test:
Re able to do all Performance Objectives.

Gl
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Furichment Activities:

1.

O
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lUrite a play of your own. If you have time, have some
classmates take part in your play, and arrange with your
instructor to perform for the class.

Read a play of vour choice and discuss it with your instructor.
Prepare a booklet in which vou describe costuming for a play

of your choice, and in which you illustrate costuming by scwing
samnle costumes.

Comstruct a stage for a play of your choice. Your stage would

include furniture, postitioned where it would be for the opening
scene.
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COWCLUSION: RELATION OF SHORT STORY TO
NOViL, POXM, AlID PLAY

You will recall that the short story, the short play, and the
poem all have in cnommon the power to involve an ~m1dience, cmetion-
ally end intellecctually, in a significant vicarious expoerience com-
plete in one uninterrupted sitting. With the play, however, thec
experience must be prearrangasd, while with the story it may casily
be spontaneous. With the poem we may discover that the poet has
really designed the work frr repeated readings. True, we may find
that frequent returns te a story will be rewarding, but still it is
designed to deliver most of 1its full impact on first reading.

These distinctions help us understand the peculiar appeal of
the shart story, but we must not let them blur the equally great
value of the other forms nr the vital relaticnship among thewm.

The madern zhort story writer has 1-arned a great acal about
plot and characterization from the modern playwright. Frequently
today's storyteller tries to be as "dramatic' as possible, opening
his story--like a modern play--close to the crisis and develoning
his stery nainly through dialogue. As you have seen repeatedly, k
feels he must not state or tell, but demonstrate znd dramstize.

Ad to increase the compactness and intensity of his work, the story-
teller now relies heavily on many poet's devices, like marked rhythms
and even alliteration, figures ef speech, and especially symbol.

In the meantime, the short story has maintained its close
ties with the novel. In the ninetcenth century, both forms of prose
fiction reached, for the forst time, the status of literary types
on an artistic level with poetry and drama. ind for the first time,
the United States was ahle to take a leading rale in the development
of a new art form, the shert tale, as 1t was then called. £dgar
Mllan Poe (1809-18L49) was the first "philosopher” of the medium,
developing his theory in criticismn and in practice that the -writer
of the short tale must strive te achieve one unique single effect.
Later Henry James (1843-1916) developed his organic theory of fictilon,

. in which he insisted that character and plot raust not be treated
as separate elements. "What is incident but the illustration of
character?"” Both Pce, the poet and writer of tales, and Henry James,
the novelist and short story artist, have b=en extremely influential
in shaping the modern short stery.

It is significant that more thab half the short stories we have
discussed here have been written by novelists. Virtually all the
leading short story writers of recent generations—-like Agee, Du
Maurier, Conrad, Fitzgeresld, Greene, Hemingway, Jackson, Lawrence,
Faulkner, ifaugham, Porter, Joyce, Steinbeck--have practiced their
art in both long and short fiction, Tor our purposes, this is illu-
minating, for when the novelist turns to the short story, he brings
211l his rar-reachiny vouers to locus on th2 osnorter form,.. Indeced,
he olftcn coxplores a theme expansively in a Tull-lcenitn novel and
then happily utters his most concise statement of the theme in a

short story!

You will better appreciate this convergence of the writer!s
interecats and powers as he moves from the long to the short feorm ir
you will read from left to right on the following chart. °
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MOV IL

2
FACTOR

SHORT STORY

Culculatca ol numcer-
ous sittings (at least
S to 10 reading hours)

JIFORIEIN

Coilculabeca for one
uninterrupted sit-
tinp (3 to 12C min.)

sually develops chronologi-
cally; may begin in medias
res

liay have major plot with
subplots or multiple plots

PLOT

May develop chron-
ologicallys usually
begins in medias res

Usually has only
one plot

May be numerous and fully
developed for poetic
purposes

SETTING (s)

ilust be few and sim-
plc, econonmically d.
functionally establish

¥azveral main characters
possible,all fully
developed

ilany minor characters pos-

sible, some introducad sim-
ply to enhance illusion of
reality

CHARACT SR-
TZAT TON

Limited to few major
characters, usually
witlh only one fully
developed

‘1inor characters used
only to advance cen-
trol situation

May shift point of view
from chapter to chapter
or secition to section

rPoTuT
of VIEU

Usually maintains or
emphasizes one point o
view throughout

Tanguege mnay be leisurely,
fully expanded

Massive detailing possible

Figures of speech may be unrelatcd,

diffusely distributed

Symbols may be developed into

full system of symbols (allegoryl

®conomy of language
esgential

Great selectivity re-
quired in use of detai

Figures of speech must
contribute to unity
Symbols enployed cconom.
ically to cnhance eonl-
pactness.

futhor may vary uone frequently; LONZ

each section may achieve its
tone

own

Unity of suvbject —equi:
consistent tone; com-
pactness of form requi.
concentration on single
effect

Many themes and sub-themes
possible; entire philosonhy
of 1life may be developcd
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tihmt the author cannot probe irnvimately
6 peernle,  The limited compass L the short
Iocus enoa few ch?ruﬁufzm, probably Just onc.
> oone of the aturnciions ol the short story: it
e Lo see 1lilets probilems narrowved dovn Lo ——
yopresentod by-—-—-— dncorporatod in-—a tew comprehenzible poersonali-—
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How cxn you be cure you really comprehend them or that they
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stery moaan

sndoactunly
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Author dntooads G cbd:\L:<: o maeopnle il help yvou to judge the
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reswl.ls, discusszicn that the writer has to
crecate characters an they arce belors the change, uotlvﬁ*e thenm dur-
ing the change, and represent them alfior the ciiange.

The simplest way for an author o5 represent a character is for
hin to te ; us dbout that person himscelf, .

A more avtictic way for an author o represent character--one
that mectas Lhrvﬂ objcctlons in part--is to let us know what other
characters think of hin )

Just as artistic is the author’s method of letting us know
what the characterthinks of himsclf.

We lcearn most about a character, of course, through his actions,
lthough actlion alone lecaves us puw ‘lcd unless we have other clues.
Action is ths ultimate test of character. 1t brings into full play
the character!'s strongths, and it exposes his weaknesses. It makes
hinm avare ol flaws in his self{~image; under the stress of a critical
situatlon, he discovers his limits end his unknown talents. Here
Je have the very stuff of fiction.

In 'The Qutcasts of DPoker Flat,? Bret Harte tells us about a
rabler, a drunkdrd, and two ladies of poor reputation who arec
iriven OJL of town by a committee of law-minded vigilantcs. 0On
tneir way to another town, the outcasts mect a young couple who
ave eloped. They make camp for “he night. A blizzard hits their
shelter.  Lext morning they discover that the drunkard has run off
thh the mules and most of theip supplies.  The party is trapped.

}o of the "immoral" women starve~ herneli for a weck and, dylng,
sives that week's food ration to the young girl. The gamblcr mak
,nowchoes frr the young mon to use in a rescue trip, and befor
fyldln; the boy to the canyon, he piles wood for the two surviving
WIACTL

Has their need to face banishment and blizzard been the means
' the outnastst discoverics of their canacities for nobility? Or
vere they noble all the time and simply the victims of & social
sy stem Lhat fails vo judge people proverly? I'robably a bit of both,
1 course, n author can male his charwctn rs change, or he may make

Lroeiin e e ardin b s e tr ' o

th
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vl by ——— dAncorporated in--a few comprehensible porsonzli-
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How con you be cure you really comprechend them or t! - 57
are corgrehensibler  Knowing something of the ways in whi

I
P
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(e
suthor dntoecds o charactorize people 11l help you to judzme the
results. ioep dn mind din thilc discusesicn that the writer has to
create characters as thev are bHefore i charnge, motivate them dur-~
ing the change, L represent them after the change.

The simplest way for an author 4o represent a character is for
nim to tell us about that person himself. :

A more artictic way f{for an author to represent character--one
that mects these objectlons in jppart--is to let us know what other
characters think of him.

Just as artictlc is the authort's method of letting us know
what the characterthinks of himself.

We lcarn most about a character, of course, through his actiong,
although action alnmne leaves us puzzled unless we have other clues.,

=

Letion is the uvltimate test of character. It brings into full play

the charactert's strengths, and it e:rposes his weaknesscs. It makes
him avare of flaws in his self-~image; under the stress of a critical
situatlion, he discovers his limits and his unknown talents. Here

we have the very stuff of fiction.

In "The Quteasts of Toker Flat,? Bret Harte tells us about a
ganmbler, a drunkard, and two ladies of poor reputation who are
driven out of town by a committee of law-minded vigilantes. On
their way to another town, the outcasts meoet & young couple who
have eloped. They make camp {or the night. A blizzard hits thecir
chelter, Next morning they diccover that the drunkard has run off
with the mules and most of their supplies. The party is Lrappeda
C}c of the "immoralm" women starves herself for a weck and, dying,
glves that week's food ration to the young girl. The gambler makes
épqwghoes f5r the young man to use in a reccueue trip, and before
ﬁpldlng the boy to the canyon, he piles wood for the two surviving
Y‘.")FIIOI’l.

Has their need to face banishment and blizzard been the means
of the outrastst discoveries of their capacities for nobiliuvy? Or
were they noble all the time and simply the victims of a social
system that fails to judge people properly? Probably a bit of bhoth,
01 course, an author can make his characters change, or he may make
us change our opinions of them. He offects the change, in either
case, by designing a situation that reveals character.

Often the decisive factor in characterization is dialnmie.
Conglder how just one Line of dialoguce succinctlv sums up the
~haractoer of the mother in D. il. Lawrcnce's t7he Rocking-llorse
Wnpner." Lawrence himself has ©old us that, te £ill an enotional
Vold dn her wmalic-ap, the mothor develops an insatiable nced fnr
tHoncy, lhvoeryona in the hourc——ehiildiren and gc.vants as well—is
desciibod ag fecling the strain ef the motherts anxiety over mateisial
wealth,  Jer little beoy pPaul, Feeling dcesperately that he must hel:,
courives with a sorvant to play the hors 5, and he wing five theuo--
sand ponndn, e Finally arransoes 4t se that his mother will heav
LTom Lhe family lawyer to the effect that a rolative has left her
Pive thounnad poands te e paid out in one-thousqard—paund inatall-
l'!*v"-’t";""),:s b onell O her jest ive hiveivinys,  When Lhe loagyeris lettoer
AViriven, PFaul watehos his motiter, whn readas Gf weitads G awpa veaionies

Yoeus face and GOYUL usthiing, Fivatlys

5}
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it ave np azalinob.

Pl narcow seape of  Lhie short sLory, wWo Lave nolbod, encouriyied
tho wrlber Lo dovelapn only ane or Lun chorootors fully. Lv aleo
chceurascs him o ouse all cvher
ccononionlly s ¥ow will
Lion b least Lo

characters——oven Wwalk—ough—-—nhal t
conwar Lhot every character has hio tunc-

crerall eftcct and probubly alon as a relil
harscocy

LOC
: e
rha fact than thoe

_ ceters are left undoveloped usually
w11l not disturt us becouss they are plctured us thoy implnge Uuperl
ile Al tie central Sisuvre. I he knows them only cacually, 1f
they Live on the edpe of his world, we do nol expect Lo know tliem
ot.ber ouracoelva

voir will notice that the short story writer labars te provide
all types of clues {rom which you are expecued Lo lorm a pencral
&

D e
improscion of the charscuior. Ts the total dmpressicn belicvable?
T1s the charseiuey consliotear

~

\te-that in, does he function in accor-
: the mubthor huos created for him? Does
\ in charactern"?

Iotice, too, thal the author copecially labors o provide full
mmtivation fer his character's nction. After a whilc you will
recozrize this motivation
depending on your

1 A it g mer B 2
dnnee with sihe perconnil

he, in other words, &ct !

and formulate your own stbitude toward 1t,
personal opinion ol how ruch a mants conduct is
determincd by such outer forces &85 environmnert ond such inner forces

~ hapit. Once you are Pamilinr with the notvralist!s emphasis on
RN OHE

nants of characier~-natural, soclal, physlolopgical~=you wWill
Zole to undershtand stories like “A Vothorts Talc! by James A

e
[

HIELEC .

savoer the rich prose that presents 4 detailed picture of
ose sole destiny scems to be the slaughterhousc. You
learn something of thelr habits, actitudes——and finally their reluc—
tance tn accept the truth even when one of theilr number escapes

the knives and returns o9 relats the horrnrs that 1ie ahead f{or tihem
all. Although Ageetls characters are animals, you realizse that he

s writing about human beings and their reactions to the destruc-
tive influences in theélr envirvanment.

This is an extreme example of naturalistic characterization—-—
in this case, of all mankind.

beasts wn

b6
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We prefcer ts call the end gtien, or denoument or
falling acticn, o<cauase here the p“o~*e~ 1s reselved, the tenslon
s relarxed., Fliz:erald uses a February scere on a basketball
court.

Six months in four scattered scenes? Not really. There axe
al=o sumrtarics 17 the intorvenins perliods. but these are kept
to a minirum. Ard nere you have ansther impertant criterion for
Judging your reactiens tn a story. A scene shows what happens:
it reprggents acticn with dlalozue, restures, detalled responses,
as wh asil r Wwwesdrepping on an athlete and an actress. A
sumna cendenses but relatively unimportant infermation into
package statemcents, lixe:
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Ane schicn) day Ln v Lov revenls santl as rejected and
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We prafer €5 anll thie end the recnalusion, OT “annument cr
- * P . [EPT - . . - - 1
falline ncTicrn, Oscnass oo Uhe proilnn 1S yoecnrlved, the tension
A | O e el e - . " ;
e relaxed. Pilez:erald uscs a February scene on a bas¥ketball

court.

Six months in four scavtered scres?
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Corctaior roother wvardtatlicon on this basic chrorcinzleal
LYoo LT Iy, Suw de faupagssontts "The Diamond Yﬁcklace,"
o Toloel, wife of a cl;il r.-rvice emnployie, suirers scclal
acnloaticns out »f Aall prozerticn to her “hﬁ'a“ﬂ‘ﬂ income.
Invitcd - a mirntsterinl teall, e~g foels she cannot ze witnhout
Jowoerls: .- finally torrows zmond necklace from o friend
and Wleozs as tha helle oo tho bﬁll On ner arrival heme,
nowever, s dlsccvers she has lceat the necklace. Jow will
it be reclsced? wWhat sacrifices will be nesessary? If he 1is

famillia~r with de [loap ssantt!s techinique, the recader wenders
what ti.c surprise endire willl bhe,

Like the flr:t two authors, de Maupassant has used a
ceries ~f scenes and sumnaries to dovelop thne actlcn cver a
perliod of tihe——cnulﬁ :+ but Gartrer! grews predictably o~ut
cf the actlon, ond de Hauvassant's 1s 2 suvrprise. Thc most
slgnlclcznt differrnnece, howvevar, 1s that de iiaupassant cpens
r.1s stery with a lrnx, foArmal static cxpositicn that runs to
a paze ard a half nf backgreund irnformaticn abeut the heroinc.
Whereas Tltzeerald weaves hls backeround inte the acticn,
de rauvpassant describes and dlscusses the background 1in almost
ecsay fHr=. :

Desplte thls apprrnzch, de lMaupassant was not risking
boredoem. In the nlneteenth century the rcader accepted a
kinship retween stonry and essay. lioreover, de Maupassant's
exposition 1s packed with brilllant or at least prcvecative
comments on soclety that hold ocur interest untll the actlon
begins Style, in both senses of the word, justified De
Maupassant's.statlng rather than demonstrating.

Let us now conslider a story in which the author uses a
radically different arrangement of story elements. In James

(44

Steven s' "Deslire," a successful businessman comes hocme at day's

end and tells his wife about he had at lunchtime. He saved a

stranger's life, and in the long conversation that follcwed, the

stranger asked him what he would wish for if he knew that he

could be zranted one wish. Prompted thus to review his own life

sltuation, he decided he lacked neither wealth nor health but
was sufficlently content so that he would waht only te remain
at hls current aze, forty-elent, for as lonz as he lived. The
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Lie the fircs two snu*biiors, 42 Mauparscant has uned a
corics ~f soenco onid surmmarles to develer the actien cver a
Ferict of tlmer--crdina; bt Goartinr's qrﬁ%r rrod cictly eut
cf the i~ y~n, ~nd 4 aurazsant's 18 o suroriaa. The most
clunt oot diffarnrnes, havaver, 1c thot de laupacxz nt epencs
nle sters with 4 1-nz, f»arzal statle rxpoasiticn that runs te
2 rune ani a half nf backereund iniformatien abcut the hereine.
Ynereas rltozorcld weaves nis bucksreund Inte the acticon,
de Fanynssant descrlibes and discusses the backzroundé in almest
essay v,

Desrlte this anprerach, de fﬂupassant was not ris¥ing

v

borecdnm. In the ninetecnth century tne recader accepted a
kluchlip Yetween story and esszay. iioreover, de Maupassant's
expositicn 1s packed with trililant or at least prevcecatlve
comments °n soclety that hnld ~ur interest until the actlen
tezins. 3Style, In both senses o~f the werd, justified De
Maupussant's statinz rather than demonstrating.

Let us now consilder a story in which the auther uses a
cadlically different arrangement of story elements. In James
Steven s' "Desire," a successful tusinessman comes hcme at day's
end and tells his wife about he had at lunchtime. He saved a
stranger's 1life, and in the leong conversation that follewed, the
strangcr asxed hiz what he would wish for iIf he knew that he
could be granted one wish. Prompted thus to review his own 1life
sltuation, he denlded he lacked neilther wealth nor health but
was sufflclently content so that he would waht only to remain
at hls current age, forty-eicht, for as long as he 1lived. The
wife 1s startled by her husband's change in ocutlook: normally
fact-bound and placid, he 1s now philosophical and exclted.

Will his wish come true? What surprises has this auther in
store for the reader?

Comparing this structure with the Fitzgerald-Gartner-de
I" upassant approach, you remember that those three authors
tzion ol the beginnlng and worked chronnlogically to the middle,
to the crisls, and then tn the end in a serles of scenes scattered
over a long period. But Stephens tezins in the middle of thlngzgs
(in mcdias res,as the technique is known in Latin), goes back
to the bezinning through a flashback, and then works to the cli-
max all in one single continunus actio that runs from supper-
time to daybreak. .

To put it another way, Fltzgerald's stery opens menths
before the crisis. Stephenst! opens almost at the crisis.  You
will find this kind of tightly orsanized time structurc a
Tavorite pattern among short story wrlters today.

Now whaen you evaluate the plot orf a sltory, cspeclally one
In which actlon 1s a major clement, veu will £ind it helpral
to be punrr of tue othioy slLiractavral devices: final reaction

e he

and colneldence. Aftor the criastsa, whon ryosolution ol the
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Yeu vill find n oo rewmesy exacple o7 vl ractien in
ThecAatred. W ddoants B eyt TAa, o Jtun Tle cat, mnien

1

4 soerieun orror in junImont Ubhon ne attaenc a trntir en lis
hen: rrounds,  Tr cAanncrle his weunted pride Xu-ta decldecs he must
F=n after ti~- came--=-daer, Tals single-mindednecs preaves te be
a worac arr~r in jud-—ent, feor, passing up plentiful omall prey,
e faitle tn nate that wis lnersacins hunwser 1s sapping his
strength. When he finally pleke up the trall ~f a deer, he 1s
in real trouble becavse he has tea fight a jaTuar fer his prey.
After he hus apparently passed his crists and nas prcsumable

learned a lessen far future survival, ho is threatened by a
black pantrer. This final threat, this last-ninate passibility
~f reversal, 15 mnc of WwWaldeek's neatest tricks ln a very neat
plnt.

Kddp in mind, tno, the rnle of crincidence. Tou are
daubtlossn annHyCd when vou hecema invalvad in a here's difficul-
tiers and then disemaver that they are all rezelved by s~mcthing
Autside the real situetien, like a sudden inncritance fren a
rich unrls Ar the unexplalned appearance »f the U.S. Cavalry.
YAu: foal that the here sheuld selve at least ceme of his cow
preblems, that there is no real story 1f his difficultiesy-and
the author!s-—are res~lved for him by cenvenlent chance.

Consider the stmry in eshich colnaidence ploys a majar rele.
In O. Henry's "The GLft of the Fagl," Della loves her husband
‘s6 much that she sells her most valuable passessien to buy him
the thingz h~ mast desires as a Christmes gift. Wwhen Jim cemexn
hore, he is specchless: he so laves Della that ne has scld hls
nost valued pnssessimn in erder to buy her the thing she most

esires.

The autaar, whma has becn much in evidence as storyteller
throughout, adds a moral teo the denmument. These two, he says,
may appear te be unwise because they have "sacrificed for each
other the greatest treasure of their hause." On the surface,
the story seems to be a kind of double dcunnstratien that 1t is
more blessed to give than to receive. Surely Jim and Della now
have strong reassurance of each other's love: each reaps scme=
thing larger than material possessions. But is the double
coincldence, the trick ending," se contrived as to be beyond
credulity. Dnes 1t put

adniration for design of plot-mechanism above appreciatien of
E ikj characters and verisimilitude? Is the auther really saylng some=
LRL thing about the role of chance in life? Such questiens are al-

ways in order whcn the conclusion of a story, the resolution

. T YA ST T T e e A i A Yy At A ml AAvv A,
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T reverecal, 15 Aanc of Waldeell's naeat
plat.

¥ddp in mind, tee, the rale of c~incidence. You are
deaubilloss zunaryed whsn yeu beceme invalvad inoa nere’s difficul~
tles Aand then dlgee-or that they are all reselved hy sezcthing
Autside the real situotien, like a sudden irhcritonce rren a
ricn unrle nr the unexglained pearance of the U.3. Cavalry.
Yra feal that the hers ahoulad lve at least same of his ow
Preblens, that there 1s n» real stHory 1f nis difficulties~s—and
the author!s-—are resslved for him by crnvenlent chance.

Censider tha stary in ehich colnaidence plays a majar rele.
Tn O. Henry's "The Gift ~f the iazl," Della loves her nusband
o much that che sells her most valuable passessicn to buy him
the thing ha mast desires as a Christmas giit. Wnen Jim cenes
heme, he is sprechless: he s» laves Della that he has sold his
3ot valued prosesslAn in erder te buy her the thing she nost

esires.

The sutkar, whm has been much in evidence as storyteller
throurhout, adds a moral to the denmument. These two, he says,
may appear tc be unwlse because they have "sacrificed for cach
other the greatest treasure of theilr asuse." On the surface,
the steary secms to be a kind of double demonstratien that 1t 1s
more blessed tn give than to receive. Surely Jinm and Della now
have strong reassurance nf each other's love: each reaps scme-
thing larzer than material possessions. But 1s the double
coincldence, the trick ending," s~ contrived as te be beycend
credullty. Drnes 1t put
admiration for desian ol plot-mechanism abcve appreciaticon of
characters and verisimilitude? Is the auther really saying some=
thing about the role of chance in 1life? Such questiens are al-
ways in order when the conclusion of a story, the resolution
of the plot, seems determined by coincldence.

In sharp contrast to storiecs with cbviously contrived plots,
we have stories that are semctimes called "plotlesss! Examples
are tre so-~called Y“mnnd-plece," the psychological study, the
tranch de vie (slice of life) or iocumentary story. In James
Joyce's "Araby," fer example, 1t seems that "nothing happens.”

A shy and sensitive biny, whose lmacinaticn lnvests & arab neish-
torhood with ¢olor and remance, falls in love with the girl
across the street. Cne day she finally nntices him and asks
whether he 1s gaing tAa Araby, a local bhazaar. Since she can-

not go, he promises that if he goes, he will bring her somethlng.

All his romantic yearnnngs now focus on that exotic word
Araby. The boy 1s able te et there only as the bazaar 1s
Alozings He almest fargets why he has com. Iis eyes burn with
arigulsh as he becomes aWware of himself as a "eroaturce driven and
derided by vanity." )

Truae, =™ Indians blte the dust; there has been no siviking
lveldont, ne suacttme¥)iug eviactia, we nhaoaking denronaenente A
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fnotticr type of story that scems Yoleotlors™ to the unitisted
1s the "noturallastice” ziory. TFollowinz in the tradiitlon of mile Zola,
the naturalice writer telleves that Lne traditional plot, with its
ovierall desien of crisis and resolution, has no place 1n an honest
reflection of real 110 . nather the naturallst puts the emphasls
on revosling the way heredlty and envlirontent tend to determine a
character's fatc. The naturallst's story becomes a tracinz of the
"chazln of causatlon™ In the strugzle Tor exictence and survival
of the fittest. The naturalistic hero seems not £o much to Irow
as to become aware of destiny.

For an extremc and memorable examdle, consider the naturalistic
clements in Dapnne Du dourieris "The Birds.!" Some unknown ~rhaneon
in envirenment has driven z11 specles ~f birds to attack mankind.
Ascaults cemas with chiznizes in the ticdes, Wrile mnst people are
xonmplacent and talke ne resgl precaullions, Nat Hocken, a war veteran
working on a conastal farm, systematically analyzes the situation
and md>bilizes his resaurces to defend his wife and children.

Notice the differcences between Fasil Lee's and Den leek's
gltuations and Nat Hecken's. Basil and Don triuvmphed, but they
might have gnne dovn te defeat: the cenflicting forces in their
situations seemed cqually balanced, and the crislis ceruld have been
resclved eilther way. In any case, asll znd Don had a chance.

In retrnspect, we realize that the Hockens were doomed from
the start. The envirenment necegssary for thelr survival has been
changed. They do not grow in their struzsgle; they just learn the score
Instead »f the ebb and flow of hepe, lecading to a crisis ( as we
have in Basil's and Don's stnries), we have nnly the steady decline
of the Hockens in the face of the steady ascendancy of the birds.
Instead of resolution, we have only a realizatinn, we have only a
realization of possible cloesure.

Surely this is n~t the traditional plet, but equally surely,
there is a logical pattern or design in the acticen and there is
definite change. And so, in your literary evaluaticns, you
might avold saying that this type of story i1s "plotless" and spccify
instead that it is '"naturalistic.! asg you can well imagine, this
deterministic concept of story figures significantly in any discussion
cf characterization.

At thils point, 1t seems that plot is a situatien so constructed
as to sngﬂ“a_develgp;pg_;glgplggghipwpqtgggg_gngracters and events:
the _development is expected to reveal some meaning in the siltuation.

How well does he kandle the difficulties of exposition?

What advantag= does he gain by choosing the particualr time

pattern (chronology? in medias res?) that he emplovs? What is the
real nature of the conflict? Are the forces in conflict equally
balanced, with a chance that the crisis could gn elther way?

What effect does that balarce or imbalance have on characterirationr
mood? theme? Can the reader accept the resolutien as a credlible out~-
come of prior circumstances?

.
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lust polion n drowning man,
Hudy who reveled Ln the 1rols of storytnlier, often
aued the suthe» amiscicnt approach ns, for example, in "Riklii-Tillgi-
Tavi." This ja 3 tale ol o mongmossa who, ndepted as a housc-pet

by an Ingli in India, saves parcnte snd child from destructior
by ccobrac. “harl 0 T zuchor's omnisciecnce, we ar'e now aohle Lo sea
Rikki from the point of viaw of the Tamily; laber we sce the Tanily
through Wiklkit's eveo; on occasion we even know what Darzce, the tailor-
bird, ic thinlkinzt about Rikli. ind at any moxment we may hesr Kipiing
himself confiding in us:

If you re=2d the o0ld books of natural history, you
you will Tind they say that when the mongoose ights
the snake #nd heopens to get bitten, he runs off
and eats some herb that cures him., That is sot truc,
In the author-cnmiscient story, we sre privy to £ll knou-
ledgs, 8ll reality! we know more of. the world in which %he story is
set than any character in it., We mov be completely engrossed in what
is called dromatie irony: a set of conditionsz in which the reader-
posscessed ol inovicdze thot a charascter does nok have-contemnlates
the significance »f the character's struggle for the full truth. Thus
in rcading an csuchor-omniscient story, we experience that power eof
transcendency that has been spoken of as one of fiction's sreatest
oppeals,

The oversall effect of the story can be controlled by cuccessive
modifications in the storyteller's point of view. In the third person:
him, her, them, we identify with on onec espaclally; we observe every-
one frem the outside; we ascertain everything objectively.

There remains to an author an a2ven more drastic limitation:
he may droo the storyteller's role entirely. 1lle can have a character
tell the story in the first person: the "I In "fhe Hint of an
Zxplanation" by Graham Greene, for cxXample, the story is told by a
minor character. He describez himself as a man who would like to
believe in God but really cannot because of all the evil and misery
in the world. On a trainreide scross sngland, he strikes up a conver-
sation with a philosephically inclined Catholic. The narrator's
doubts prompt his traveling companion to tell him a story abou% an
evil atheist he knew in his childhood. Uhen the Catholic gets up to
GO, his coat onens, and the narrator can secec the collar of a priest.
They tacitly asree on the point of the story: God might have had a
purpose in bringing the boy into close contact with the atheist;the
encounter scems to have inspired the boy to take his religion seri-
iously! Here again, as in the third-pverson-observer approach, we sece
the world and the main character only as a minor character sces them,
But becouse, in this first-nerson-obacerver approach, the minor char-
accer 1o telling the Story himuself, we ave supposed to gain a more

O immediate expericnce. Ve have the rcactions of somconc who was there.

ERIC

In interpreting ‘and judging a story, you may well want to
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Phird Poroon (Y&) “ULHOP bella ztory,
lfain Characltaon ut wmoully or entirely
from vicumeint ol a "Phe Secrct Life cof
minor characivct Ualter Hitty"
Third Person (I[3) sathor 211z story
Minor Character avout malin charac-—
ter frou vicwpolnt
of n minor char&ctor
I'irst Person(l) fite} agp“\nt nqgw‘irig1§*
Minor Character O LoD REl ey bELLA
story (from his ewn .
point of view) abeut the
hero
Fiecst Person (1) Hero tells story
Main Character about himselfl
(eithecr honecily er

4
tendentiously)

Style is that ingredient in a story that is perhaps the easiest
to rcach to and the hardes to acceunt for. GCenerally, tnouzh, let
us say that style iz that unique COWbination of litercry talents that
an suchor has that results in his characteristic manncr of writing.
Style reveals itself in the qualiity and Lbe efrfects of his langucge.

that relation does style have to theme? to wlot? to point
of view? Uhobt aspects of style coan be most essily identified?

Your perception of style--not only in litcrature but in fur--
nitureé, - movies, and motorboat desipr-devslops three-dimensionally
when you becomc intercsted in such finer distinctions. You begin
to use a set of valucs by whichi you may now rate authors. Ve say
now becausc tastes continue to evolwve., Later jyou may want to revise
your original estimates, as your merception grows.

thile the essential leaven 1in any writer'!s personal recipe
may be hard to igolate, there arce nevertheless some ingredicents that
every recader can learn Lo identifly readily. Let us single out for
discussion here four typical ways in whiich an author may be creative
with languarc: namely, in his use of word resouces; in his crcation
of a characteristic sentence music; in his talent for representing
dialorue; and in his pouecr to crcecatec evocative comparisons.

e e e A . - - o =y « 4 = o T
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Style is thoet 1 tent in a story that is perhaps the sasiest
to react to and o acceunt for. “onnrally, thourh, let
us sav that stvyle iz that unique combination of litercry talents that
an sathor has tha ta in hi; charactericstic manner of wrliting.
Style reveals 10« thie cuality nnd the effects of his language.
that relaticn does aty¢u Fave to theme? to nlot? to point
of view? lMat naspeets of stvle caon be most easily identificd?
Your perccnti

on of stvln—-not onlv in literature vut in fur--

niture, revics, and motorboat dssi pri-devolops threc-dimensionally
when you becomc intercsted in alch ilnor &LuthC ions. You begin
to use a sct of values by which you moy now rabte authors. Ve say
now beccausc tastcs continue to evolwve. Laoter you may want to revise
your original cstimatez, as your nerc opulon £rows

Vhile the essential leaven in any wrltcr', personal recipe
may be hard to isolate, there are neverthsless some ingredients that
every reader can learn to identify rsadily. Let us single out for
di.scussion herc Tour typical ways in which osn author may be creative
with languase: namcly, in his use of word re;oupzs; in hig crcation
of a characteristic senbtence rmusic; in his talent for representing
dialocue; and in his poucr to craeate cvocative compﬂrwoons.

[bitity to play nimbly with words is cssential in a writer,
especially in the short story wncdiuwn, whera evorv word counts. -

Althoupllt e may not choosce bo write overt farce, overy author
must "play” with words in somue such interecsiing way 11 he is vo hold

’.)O

hias reader, Often this crecativity la manifest in the very choicec of
£itle, as in Poe's '“he Conl of Amoubtillado." Vine cnsk supgests
casket, and indecd the sbory talss us down to wine cellars amnid burial
vaults., “he very sound of MAmonlillado cvoles romantic expectations.

Likewine, the ropic appenl that the nme "Araby! has for the young
hero, it can have for us too.

ilore often hhis vord creativity is manifest in tho writer's
ability Lo innko cvery verb do somebing, 11 “Bun~troho, a sbory that
talies only Lhrce minates Lo Tonad, Yomnso Tandoltdl nehicves the cre-
aeendo afffecel T wants partly thiougdy Munebional use ol a proab varioly

O
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Lothing rnovaed en the »iver but the eiyshit oaddlegy
Lhoet wvoze Plaching repulorly, dipnoed Loebher with
a singloeplach, while Che stonranan oswuept riobt and-1lolt with o poriodis
and gudden Llouviaiy o big bl Chane oo el inbing cowtonralc
apove hio hood,
e eyou a0y nove bhat donrad has usoed three complete voerbs
(moved, voce, sioni), [our verb parbicles (lashing, iiwucu, describing,
he ured oo Vvorbs and nonos

glintine), ond Co neouns Shat can also
hdbwcuL verbs (snlash, flourish) for a total of wnine colorful action-
sugoeasting words in one scnbence.

”hr compeibent writer will =xploit aven tense Tor its full
artistic value. In "/n Occurrence ab Owl Creel Iridec,” Sisrce tells
ilost ol his ctory In the oast tenae:  TFParauhaw 1705 invoain, his head
Lol conpested his~ion'vﬁ vas 2 woellcin, Tncn ; L the nonent of

2 DAt <
the C]WM\“, Sicree chilto to the JlCiJnu ver 0.'~Harquhar sces that
Fall de as he‘lcft'it,“"bo-srri ns o gfd,' and "2ll is derikness

and silence."
this sinple device suddéenly speeds up Parculhar!'s fanta
and preparcs us for the shocl: of the onding. -

Ranging as they do over all poscible patterns and rhybthns
of sentence structure, toda'! story sriistn are esneclially sensitvive
to the wmusic of speech. Uondering sometines why a sbory seems artilicial

to you, you mipght well ezamine the dialogue.

I the di“lOflG coes nov gound lile oral Ingzlish, if e
character does not speak "in character," if the lines of the dialosue
scem no different in style from the author's descriptive passages, then
you have found the cause of your disgscbisfaction with the storv. Ths
author has not liztencd to his world, and he cannot reprasent it with

verisimilitude.

“he rcader will find sowme instances of poatic st
tries to catch, with the sounds of words, the Tumuituous s
moving herds. 1fotice the shornp and dull vowesl sounds in ¢
the alliteration in "bawlings" and "bellowings':

le, Apee
unds of
ntrast, and

D Ccw

itowr and thon one of the men shouted fiercely,
and this like the shricliing of the doy was
tinily audible above a low and awesome sound
which sceomed to come not from the multitide of
hooves but from the center of the world, and
above th2 gporadic bawlings and bellowings of
the herd

Tou will findg, *n studying stories both elassic and contem-
porary, that authors especially favor that most powerful and compact
nf all figures of specch, the gsymbol. 4 symbol is something that

F lC tands for something clse, SOMEEPLHJ larsger than itselfl. Cften it is
ek material thing that represents something immaterianl. The symbol night

il 31

plant itself in your consciousness and go off likeaa time bomb a dav

I



PSS AL SR FEVR RIS

can Glao

o QOn

'!l-_'" 'l—',"._f'—ll'.
~Lonwve

vhe climerz, Dhoran shli Lo boe the s
“oll ool Mledt db, Y U the -sorineg
and nee

This ginmle doevice suddon:

7osnocds up Darculer's fantaosy
and prepores us Lor the shocelr of the onding

Ranging ag they do over all poroible patterns and rhytl s
of sentecnce structure, todu! astory aritistn are especially scoensiiive
to the wmusic of SH\VCM. J01dnrvn“ cometvines why a story seewns artil
to you, you night well ezxamine Llu, diglore.

ir uh dialoguc docs not sound like orea inglish, if each

e

seem no different in style from the quthor’s dos
you have found the cause ol your digsatislactlon b th ﬂLo“v. he
author lias not lictencd to hig world, and he cannot represent it with
verisimilitude
“he recader will find sowme instanco" of poctic =tyle. fpree

tries to catch, with the sounds of words, the tumultuous sounds of
moving herds. llotice the shorp and dull vowel sounds in contrast, and
the allitcration in Ybawlings” and "bellowingo®s

al

character doey nOt spealt "in character,™ if the lines of tb— dialov”
cri
)

Ilorr and then one of tihie rmen shouted Tiercely,
and this like the shricling of the dog was
tinily audible above a2 low and awesome sound
which sceomed to come not from the multitide of
hooves but from the center of the world, and
above the sporadic bawlings and bellowings of
tlic henrd,

You will Tind, In Studjil' storles both classic and contem-
porary, that outhors especially frvor that wmost powerful and compact
of all fipgures of DCOC), the ymwol. A gymnol is something that
stands for something clse, sometliing larger than ibtself. Often it is
a material thing that represents somothing immaterial. The symbol night
plant itself in your consciousness and go off lilkteaa timo bomb a aday
hter.

You will naturally resent “sunbol. hunting." The author
woild not wint you Lo make mecchani cql connections. Vhen you rcspond
Tully to a story, you ra rﬂ .z Lhe weoyrs In w;uch it 1o gymLolic in
slyle.  Sub you have to hinve o fow symbols pointod eat Lo you, an we
nave done liere, to xnorﬁq"‘ yourr cont'idence in rceecognining annlogics,

i oeritical discussion of a ghort story, you will find it
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LEARNING PACKAGE |

INDIVIDUALIZED INSTRUCTION

ONZ OF NINL LzARNING PACKAGLS IN AN INDIVIDUALLY PACED
IN-SiRVICE COURSE FOR TwACHERS IN «-

~~ WRITING BcHAVIORAL OBJwCTIVES
-~ USING TAXONOMIES OF EDUCATIONAL OBJrCTIVES
-~ CONSTRUCTING LEARNING PACKAGLS

Written and compiled by

William H. Reed

ES 170 Projeset Coordinator
Boulder High School

1604 Arapahos Avenua
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Fall 1969
Paul EZ. Smith John R. Hoback
Superintendent Principal
Boulder Valley School District Boulder High School
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IP 1  INDIVIDUALIZTD INSTRUCTION

CCNCEPT: Tndividualized instruction is that which 1s designed
for the individual student rather than for an entire
class. At times the student recelves personal atten-
tion from the teacher. At times he 1is a member of a
large group. At other times he works alone or with
very small groups. At all times the school's total
resources are utilized to the best advantage of his

intellectual growth.

PURPOSZ: Implementation of methods that will afford each
student every opportunity to develop fully in terms
of his particular interests, abilities, and life
objectives 1s thes purpose of this learning activity.
G}ven the proper arrangement of teacher strengths,
instructional materials, and administrative support,
a completely individualized program of instruction

can be achieved with the means currently available,

PRE-TEST: Write a description of how you see individualized
tnstruction in the courses which you teach. Point
up differences which you perceilve between so-called

traditional instruction and so-called individualized

instrvection.
Q  ILPL/WHR/S-69 Boulder 7
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PERFORMANCE ORJLCTIVa:
The student will participate in a ten-minuie, Lropen~
recorded discussion with one or two of his fellow
students. DCuring their discussion, the group will
identify (a) at least two characteristics which
distinguish 1pdividualized instruction from the
learner's viewpoint, and (b) at least two character-
istics whilch distinguish it from the teacher's

viewpoint. The accuracy level for this objective

is 100%.,

SAIMPLE TEST ITEM:
Write a definition of the term tindividualized
instruction." Your definition must include at

least four ldentifying characteristics.

LEARNING ACTIVITIES:

Step #l--View Vimcet #2, "Systematic Instructional
Decision-making," While viewing, complete
the answer sheet, :

Step #2--Read Thorwald Esbensen, Working with

Individualized Instruction, pp. vili-1ixX and
1-14,

OPTIONAL ACTIVITIES: -

Step #3--Visw the 16mm film Answers and Questions.

Step #U4--Read Robert Mager, Developing Attitude
Toward Learning, pp. v-vi, and 2-17.

Step #5--Read J. Lloyd Trump, *How Excellent are
Teaching and Learning in Your School?"
(Unpublished paper)

LP1/wHR/9=-69 Boulder . 78



POST-TEST
1., Do the discussion activity described in the
performance objective. Submit your tape to
the instructor.
or 2. Arrange to meet wilth the instructor to discuss
with him five characteristics of individualized

instruction which you have identified.

ENRICHING ACTIVITILS:

1. Realms of Meaning, Philip H. Phenlx, chapter 1.

2. The Process of Education, Jerom= Bruner, chapter 2.

LP1/WHR/9~69 Boulder




ANGEHER SHET

Vimcet 42, SYSTWMATIC INSTRUCTIONAL DECISICH-NAKING

1. A B
2. A B
3., A B

6. A B
7. A B
8. A B C
9. A B

10. A B

11,

80
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LEARNING PACKAGE 2

DEFINING "BEHAVIORAL OBIJECTIVES"

ONZ OF NINt LEARNING PACKAGES IN AN INDIVIDUALLY PACED
IN-SERVICE COURSE FOR T&ACHERS IN —-
-— WRITING B:HAVIORAL OBJ=CTIVES
~- USING TAXONOMIES OF EDUCATIONAL OBJECTIVES
~— CONSTRUCTING LEARNTNG PACKAGES

Written and compiled by

William H. Reed

ES '70 Project Coordinator
Boulder High School

1604 Arapaho= Avenus
Boulder, Colorado 80302

. Fall 1969
Paul E. Smith John R. Hoback
Superintendent Principal
Boulder Valley School District Boulde:* High School
81

e

4quw




CONCEPT :

PURPOSE:

PRE-TEST:

LP 2 DEFINING "BEHAVIORAL OBJECTIVES"

Precise statements of instructional intent, stated
in measurable terms, facilitate individually
tailored programs of instruction; and they assist
learners to develop motivation by making clear the

purpose and direction of learning activities.

The purpose of this learning package is to give the
student a clear understanding of "behavioral ‘
objectives" and to identify for him the components
of a well-stated behavioral objective (criterion
performance, performance objective) . The purpose
also is to give the student operational use of the
important instructional tool, the behavioral

objective.

Do the Self-test on pp. 55-60 of Mager's Preparing

Instructional Objectives.

gz

)
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PERFORMANCE ORJECTIVE:
Describe the thrse essential components of a behavioral

objective. 100% accuracy.

SAMPLE TEST ITEM:

Write eight verbs which are useful in identifying

terminal behavior,

LEARNING ACTIVITIES:

Step #1--Take the pre-test in order to heslp to determine
your basic knowledge about behavioral objec-
tives. The pre-test is not a graded test; it
is a device for determining whether or not you
heve mastered what you need to know to com-
plete this LP.

If you make seven errors Or less on the pre-
test, go to step #3. Otherwise, go to step #2.

Step #2--View Vimcet #1, "Educational Cbjectives," and
complete the answer sheet as the program
progresses.

or-~Read Mager's Preparling Instructional Objectives.

== Assess your understanding oi rager by responding
to his instructional gusstions and by completing
the tests included in the book.

L (Suggestion: Students may profit much by
reading Mager, since his 1s the foundation
text in the fiéld of behavioral objectives.)

Step #3--Write a definition of the term "behavioral
objective." Include in your definition a
description of the three essential components,
Submit your definition to an ilnstructor.

Q . '
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POST-TLST:

See Step #3 undexr "Learning Activities."

ENRICHING ACTIVITIES:

Developing Attitude Toward Learning, Robert F.

Mager, Chap. 3-6.

Innovation in Education, Council for Economic

Development, pp. 32-37.

The Process of Education, Jerovme Bruner, Chap. 2.

-84
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LEARNING PACKAGE 3

(A) DISTINGUISHING BEHAYVIORALLY STATED
OBJECTIVES. FROM THOSE NOT SO STATED; AND

(B} CONSTRUCTING PUPIL PERFORMANCE STANDARDS
FOR BEHAVIORAL OBJECTIVES

ONE OF NINE LEARNING PACKAGLS IN AN INDIVIDUALLY PACED
IN-SERVICE COURSE FOR TEACHERS IN --
~= WRITING BzHAVIQORAL OBJzCTIVES
-~ USING TAXONOHMIES OF EDUCATIONAL OBRJLCTIVES
-~ CONSTRUCTING LEARNING PACKAGLES

Written and COmpiled'by

William H. Reed

ES '70 Projcct Coordinator
Boulder High School

1604 Arapaho= Avenue
Boulder, Colorado 80302

Fall 1969
Paul E. Smith '~ Jomn R. Hoback -
Superintendent : Principal B
Boulder Valley School District Boulder High School
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Ly 2

CONCEPT:

PURPOSE:

PRE-TEST:

(A) DISTINGUISHINC BEHAVIORALLY STATED OBJECTIVES
FROM THOSE NOT SO STATED, AND

(B) CONSTRUCTING PUP"I1. PERFORMANCE STANDARDS FOR
BEHAVIORAL OBJECTIIVLS

Practice in identifying well-stated behavioral

objectives increases the teacher's ability to

develop and use them .

The intent of this learning package is to afford
the learner practice in distinguishing between
well-stated behavioral objectives and poorly-stated
ones. It also intends to help the student _ain
skill in stating explicitly standards of pupil

performance to be included in behavioral objectives.

Take the paper and pencil pre-test on the next page.
Correct your own test. If your accuracy level falls
below 90%, do steps #2 and #3. If your accuracy

level is above 90%, begin with step #4.
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PRE~-TEST FOR LP 3

FPlace an X bafore anv of ths following instructional objectlves
which are stated. bahaviorally.

1. The student will be able to compreh=nd thorouzhly the ways
in which our consitution psrmeates our everyday life.

2. hen presented with a 1list of nouns and pronouns, the stu-
dent will be able to labesl each word correctly.

3., Student will be able to se= the value of reading the "classics"
in his leisure tim=.

I, Tne student will be able to write an essay employing one of
three logzical organizations glven in class which exhibits
no grammatical errors.

5., The stuient will be able to learn the number of voters
in his precinct, :

6. The student will be able to list those articles in the
Consitution which relate to "due process of law,"

7. Students will realize the importance of knowing the
approximate date at which a given literary work was produced.

8. The teacher will cover the key tools of the chemistry lab,
that 1is, the Bunsen burner and various types of test tubes,

9. Given a 1list of 10 actual municipal court decisions, the
student will be able to select the six which violate key
tenets of the Constitution and subsequently write an essay
briefly explaining the nature of these violationms.

10, The stud=nt will orally recite the names of six chemical
compounds containing three or more elements.

11, The student will be able to cite some of the literary
tolassics" and briefly describe in an €ssay those featur?s
which give them universal appeal.

12. The student will gresp the -significance of civic responsibility.

13. The student will be able to name the date when women.were
first pezrmitted to vote,

14, The teacher will discuss the grammatical forms of the
amendments to tha Constitution. .

15, The student wlll be cognizant of the important role scien-
tific investipation has played in the field of chemistry
and will become conversant with the relationship between
scientific inquiry and the everyday 1life of the individual.

EESQ; - . ' . RB7
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16, Th= teacher will help the class Lo bacomz proficient
communicators inm written Enzxlish,

1 7. Given the names of well-known novels and the namss of
conteimporary authors, the studsnt will be able to
correctly match them in a2 test.

18. The student will be a2able to write an essay in which he
contrasts the arguments for having a democracy or totali-
tarian state.

5
oy
U]

19, student will l=arn the parts of speech.

20. The student will be cavable of setting up an experimental
hypothesis test in the fi=1ld of quantitative chemical
analysis so that presented with an unknown chemical com-

pound hs can thereafter correctly identify 1ts
constituent elements.

ANSWERS TO THE PRE-TEST

Objectives which are properly stated:
2, 4, 6, 9, 10, 11, 12, 17, 18, 20

B3
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PERFORMANCE OBJECTIVIE:

a. Distinguish between objectives which are
behaviorally stated and those not so stated at
an accuracy level of 90%. The objectives to
be distinguished will be written.

b. Construct pupil performance standards for

statements of instructional objectives.

SAMPLE TEST ITEM:

See the pre—-test.

LEARNING ACTIVITIES:

Step #1.--Take the pre-test on the preceding page.

Step #2.--Review Mager's Preparing Instructional
Objectives, or read the attached excerpt
from Esbensen, or confer with a fellow
student regarding your difficulty.

Step #3.--Take the pre-test again. If your accuracy
level falls below 90%, confer with the
instructor.

Step #4.--After classifying the five objectives
listed below as behaviorally stated or
not, write a reason for your classification
of each one, using the characteristics from
LP 2 as the basis.

1. The student will exhibit patriotism.

2. With 100% accuracy, the student will
be able to subtract whole numbers.

3. Assigned a specific item to be ordered,
the student will write a letter
evidencing his ability to write a
letter of purchase.

4. The student will develop good health
. habits.
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5. Provided a budget outline sheet wiih
appropriate percentages indicated, the
student will be able to indicate with
complete accuracy how many dollars of
a net monthly salary of $600 will be
budgeted for zach item on the outline
sheet.

Step #5.--BEvaluate your own performance on step #4.
If you did not achieve 100% accuracy,
confer with a colleague or with the
instructor. Proceed to step #6.

Step #6.--Take the criterion test, "Distinguishing
Behaviorally Stated Instructional Objec-
tives from Those Not so Stated."”

Step #7.--Vie Vimcet #4, Establishing Performance.
Standards. Complete the response sheet
while viewing. Evaluate your own responses.
Do step #8 or #9.

Step #8.--SUGGESTED OPTIONAL ACTIVITY: Read the
statement on page 14, "Establishing
Pexrformance Standards." Do step #9.

Step #9.--Self-administer Quiz #1, p.l1ll. Evaluate
your own work.

Step #10.-Self-administer Quiz #2, p.12. Evaluate
. your own work.

Step #11.-If you score below 80% on either step #9
: or #10, read again chapter 6 in Mager's
Preparing Instructional Objectives.

POST-TEST:

See steps #6, #9, and #10 above.

ENRICHING ACTIVITIES:

Developing Attitude Toward Learning, Magexr, chapter 8.

Vimcet filmstrip: Identifying Affective Objectives. _

"Performance Objectives," Esbensen (Unpublished paperx).

'3 /WHR/9-69 Boulder . Q%



ANIWRTS FOR 3TEP A4

Partial list of defects based upon characteristies from Task # 1.

i. not behaviorally stated - docs not describe observable behavior or a
product of behavior.

no criterion of acceptable performance
fails to define the conditions under which the behavior is to occure.

2. £ails to specify conditions ex. Yto subtract whole numbers from whole
numbers wherein the minuend is greater than the subtrahend.'" -« also
absent is the information with regard to the magnitude of these numbers.

3., Criterion of acceptable performance not defined. - fallure to specify
yestrictions and limitations - ( grammar, composition, spelling, format.)

4, Same as # 1.

5. Satisfies criteria - "indicate" could be replaced by a more incisive
operation.

LP3/WHR/9-69 Boulder



Full Tt Provided by ERIC.

Q
,EMC LP3/WHR/9-69 Boul

ESBENSEN EXTRACT

For many vears,. educators have talked about the lmportance of instructional
objectives. The purpose of an instructional objective is to make clear to tcachers,
students, and other intecrested persons what it 1s.that needs to be taught - or what
it is that has been taught.

A well-written instructional objective should say three things:

1. It should say what it is that a student who has mastered the objective
will be able to do.

2. 1t should say iunder what conditions the student.will be able.to do this.

3. It should say to what extent the student will be able to do this.

To put the matter in a2 single sentence, a well-written instructional objective

should specify under what conditions and to what extent a certain kind of student:
performance can be expected:to -take place..

Performance - conditions - extenﬁi Let us consider - -
/ I. Performance
Performing means doing. A studerit who performs something does scmething.

Here are two statements, Which one is expressed in terms of student performance? -

A. The student will have a good understanding of the letters of the
alphabet, A through Z,

'B. The student will be able to pronounce the names of the letters of the
alphabet, A through Z. :

Statement B tells what it is that the student will be able to do. He will
be able to pronounce the names of the letters of the &slphabet, A through 2.

Statement A tells us that the student will have a good understanding of the
letters of the alphabet. But this is not very-clear. We cannot tell what it is
that the student is supposed to be able to de as a result of this understanding.

Let's try another pair of statements. Which one is expressed in terms of
student performance?

A. The student will have an adequate comprehension of the mechanics of
punctuation. '

B. Given a seuntence containing an error in punctuation, the_student will
correct the mistake,

‘Starercat B tells what it 1s that the student will do.,. He will correct the
error in punctuation. -

.
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Statement A, which says that the student will have an adeguacte comprcehension
of the mechanics of punctuation, is rathcer cloudy. Ue cannot t=1l what it is that
the student is supposed to be able to do as a result of his comprchension.

At this point, an objection may be raised. Isn't the person who 1is coxpre-
hending something doing something? Ten't intellectual performance an acceptable
kind of student perfurmance?

Certainly. The difficulty is that mental activity, as such, is not directly
okservable. We cannot literally open up a person's head and see the thinking that
is going on inside. If it is to be of use to us, a statement of performance
must specify some sort of behavior that can be observed.

This does not mean that we are not concerned about intellectual performance.
1t does mean that since mental activity, as such, is not directly observable, some
sort of behavior that is observable will have to stand for or represent tie intellectual
performance we have in mind.

For example, suppose that we are interested in having students know something
about the writing style of Ernest Hemingway. Whatever may be intellectually involved
in the attainment of this goal, it should be apparent that the language of our aim
as stated leaves much to be desired.

What is the student who knows able to do that the student who does not know
is not able to do? This is the important question because, until we have worked
out a clear answer to it, we cannot measure the accouplishment of our instructional
purpose. Although there is no single answer to the question we have pesed (our
objective of "knowing something' is too vague for that), here is a possible statement
of desired performance: Given ten pairs of short prose passages — each pair having
one selection by Ernest Hemingway and one by a different author - the student is
able, with at least 90% accuracy, to choose the ten selections written by Hemingway.

Performance - conditions - extent. Let us now consider -~ -
1X, Conditions

Here is one of our earlier statem nts concerning the alphabet: The student
will be able to pronounce the names of the letters of the alphabet, A through Z,
We have said that this statement is expressed in terms of student performance.

Does this statement also set forth the conditions under which the performance is to
take place?

No, it does not. For one thing, we cannot tell from our statement whether
the student 1s to pronounce the names of the letters at sight or from memory. If
the letters are to be shown, we do not know whether the student is to work with
capital letters, small letters, or both. lor do we know whether the student is to
work with these letters in regular sequence or in random order. Obwiously, each set
of conditions is substantially different from the rest, and will make its gun wpecial
demands upon the student who attempts tn accowplish the objective.

93
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Let's examine two nore gstatements. Which one seto forth the conditions
under which a certain kind of performance 1s to take place?

A. Cilven the Doleh 1ist of the ninety-five mast common nouns, the student
will be able to pronounce correctly 2ll the words on this list.

B. The student will be able to pronounce correctly at least 90%Z of all
words found in tost begilnning reading books.

Statcwrent A, which tells us that the Dolch list of the ninety-five most
common nours wiil be used, sets the conditions for the demonstration of student

mastery. We are told that these particular wordsb and no others, are the ones at
issue for this objective.

Statement 3, offering us only the dubious clue of “words found in most
beginning rcecading books.,” does not tell us encugh. Our conditlons nced to be
defined more precisely than this.

We have come ncow to the matter of the extent and level of performance. A

well-written instructional objective will establish an acceptable minimum standard
of achieverent,

Look at this objective: Given twenty sentences containing both copmon and
proper nouns, the student will be able to identify with very few mistakes both ‘kinds
of nouns. Does this objective establish a minimum standard of achievement?

No, it does not. To way that the studerc is to perform '"'with very few
mistakes" leaves open the question: how many mistakes are only a very few?

Here is the Hemingway objective we looked at earlier: Given ten pairs of
short prose passages - each pair having one selection by Ermest Hemingway and one
by a different suthor - the student is able, with at least 90% accuracy, to choose

the ten selections written by Hemingway. Does this ocbjective establish a minimum
standard of achievewment?

- Yes, it does. The student is expected to be able, '"with at-least 90%

accuracy, to choose the ten selections written by Hemingway.' This constitutes a
minirum standard of achievement.

Let's try one more ohjective: The student should be able to pronounce from
memory, and in sequence, the names of the letters of the alphabet, A through Z.

Does this ob3ective establish a minimum standard of achievement?

Yes, it does. The objective implies that we are looking for 100% mastery.
However, we could, if we want to be explicit, re-state our objective in this way:
The student should be able to pronounce from memory, in sequence, and with 100%
accuracy, the names of the letters of the alphabet, A through Z.

An instructional objective should not ordinarily be limited to specific
means (particular materials or methods), but should be stated in terms that permit the
use of variouas procedures. Look at this statement of an objective: Given the
California Tesc Burecau's E-F level programmed booklet on capitalization, the student
is able to w-'rk througlh the exercises in this booklet with ut least 904 accuracy. Is
this objective limite to the use of a purticular instructional item or procedure?
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Yes, it is. The objective is expressed exclusively in torrs of performince
with a specific booklet. Althouph the pasticular kind of ¢kill development that is
promoted by this hooklet is presumably also fostered by other instructional materials
and methods, no such optinns are available under the terms of our objective as it is
now written.

Look at this statement of an objective: Given twenty sentences containing
a varlety of mistakes in capitalization, the student is able, with at least 90%
accuracy, to identify and re-write corrcctly each word that has a mistake in
capitalization. Is this objective limited to the use of a particular instructional
item or procedurec?

No, it is net. The objective, as now stated, permits us to use a number of
instructional items thazt show promise in being able to help students attain the
desired performance. Among these items are not only the California Test Bureau's
E~F level material, but the somewhat simpler C-D level presentation, a programmed
booklet by D. C., Heath, Unit II of English 2200, Unit 9 of English 2600, Lessons
87 and 88 of English 3200, several filmstrips on capital letters, and so one

IT1I. Extant

Finally, a well-written instructional objective will suggest how its
accomplishment can be measured. This follows from our view that a well-written
objective specifies under what conditions and to what extent a certain kind of
student performance can be expected to take place.

Look at this objective: The student should know the alphabet. Does this
objective suggest how its accomplishment can be measured?

No, it does not. The reason for this is that knowing the alphabet can mean
different things to different people. Therefore, depending upon what is meant, the
measuring of this knowing will take different forms,

Suppose we elaborate upon our objective so that i¢ reads: Shown the letters
of the alphabet in random order ( in both upper and lower case form), the student is
able to say the name of each letter with 100%Z accuracy. Does our objective now
suggest how its accomplishment can be measured?

Yes, 1t does. It tells us that the student will be shown the letters of the
alphabet, that he will be shown these letters in both upper and lower case form and
in random order, and that he will be called upon to say with 100% accutacy the name
of each letter shown. The objective, in other words, makes it plain how its
accomplishment can be measured.

If teachers at all levels of schooling would be this explicit in writing
instructional objectives, they might reasonably hope to eliminiéte almost immediately
one cause of learning failure among students: the traditional fuzziness of class-—
Yoom assignments.

. , © 95
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ESTABLISHING PERTORMANCE STANDARDS—QUIZ # 1

NAME

Tl

rections: For the following objectives, circle § if the objective has only a
T © student minimal levei of learnen behavior; circle C 1f the objective
has a class minimal level of learner behavior; circle N if the objective

has no minimal level of learner behavior.

C N 1. The class will answer correctly 10 out of 12 multiple choice questions on
the Roman Empire.

C N 2. The students will compose an essay on the topic of their summer vacation.

C N 3., At least 10 students in the class will sign up for a senior life saving
course at the conclusion of a unit on water safety.

C N 4, Seventy~five percent of the studeats will understand differential
equations,

C N 5. Students will recite with no more than one error Milton's sonnet
"On His Blindness."

€C N 6. 60% of the students will prepare 500 word book reports on famous social
scientists.

C N 7. The students will thoroughly ccmprehend at least 80% of the scientific
theories treated in class.

C N 8. The students will paint a still-life study employing two point per-
spective and at least three colors.

C N 9. Everyone in class will orally recite a given Spanish dialog with no
errors in pronunciation,

€C N 10. Students will be able to match chemical compounds with their wvalences
on a written test,

rections: The following objectives include performance standards of learner
behavior. Underline the portion of each objective which specifies the
performance standaxd.

11, The student will write a composition which exhibits no spelling errors.

12, Ninety percent of the students will be able to label all parts of a
. diagram of the human skeleton. :

13. At least 20 students will voiuntarily select poetry books from the library.

14, All members of the class will participate at least twice in a class
discussion on foreign poliey.

LoE ‘
AN 8 8
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Quiz # 1 (page 2) 12
Directions: Rewrilte this objcctiﬁc 0 that it exhibits both a class and a student
winimal level:
15, TilE STUDENT WILL ANSWER A COIMPLETION EXAMINATION ON MEDEIVAL ENGLAND.
Directions: Rewrite this objective so that it exhibits a student minimal level only:

16. THE STUDENT WILL BE ABLE TO SOLVE STATISTICS PROBLEMS.

PERFORMANCE STANDARDS FCR HIGH LEVEL OBJECTIVES QUIZ # 2

TO THE STUDENT: The following objective statement is an example which meets the criterion
of qualitative performance standard.

OBJECTIVE: WHEN GIVEN A POEM NOT PREVICUSLY TREATED IN CLASS, A STUDENT WILL BE ABLE

TO WRITE AN ANALYSIS OF IT IN WHICH HE DEALS WITH ITS THEME, USE OF LITERARY DEVICE

AND AUTHOR'S STYLE.

In the space below, write down alternative performance standards:

Compare with suggested alternative performance standards. (See next page,)

g7
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1. Student sost idoaddly the real or correct thome as vieved by the teacher.

2. Student ray forrwulate a statement of theme which must be supported by
at lceant eone relevomt textual reference,

3. Studeat deser?s unity of poem by specifically pointing out the con-—
sistency of fuvyes.

4, Studont Iacludes o discussion of the relationship of theme to choice
of langua:ie, meter,

S. Stuvdent identifics similar themces in other literature read during the
coursce.

6. Student must identify the type (s) of literary device used in the pcém
and explain their importance in terms of their interpretation of the
thewe,

7. Paper is wecll cryanized, c.g., introduction presents major thesis and
subscequent parasraphs deal wvith different aspects of this thesis;
transitions are providcd and topics in adjacent paragraphs are re-
lated, asides and afterthouphts do not appear frequently.

8. Style of paper is acceptatle, e.g., excessive use of passive voice is
avoided; lanpsuage is General English: use of obscure or pedantic
words is rinimal. There are nojerrors in sentence construction;
tenses rermain consistfnt throughout the paper.

ANSWERS TO QUIZ # 1

1. S 6. C

2. N 7. N

3. c 8' S

4. N 9. C

5. S 10. N

11. no _spelling errors.
12, Ninety percent of the students

all parts of a diapgram
13. At _lcaat 20 students
14. All members

at _least twice

N \ t
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14
ESTABLISHING PERFORMANCE  STANDARDS

Understanding levels of performance is extremely important to any good
teacher. Such a concept is , of course, related to the careful specification of
student bohavier when constructing objectives.” The necessity for this program
beccnes obvious when, even after students understand and can generxrate behavioral
objectives, they are still stymied regarding how to tell when their objectives had
becn accomplished and how to tell a "good" student from a poor one. With a
behavioral objective alone, for example, to add numbers, there is no way to tell
how well a student has to perform to be considered adequate, and consequently no
method of evaluvating the teacher's instructional proficiency. The nccessity for
performance standards, OT minimal levels as they are sometimes called, has been
emphasized by Mager. (Sec Task # 1)

While Mager tends to describe performance standards almost entirely in
terws of quantitative considerations (no more than 2 errors; 75 percent correct) .
discussions with students indicated a need to deal systematically with qualitative
attributes of behavior which could be considercd minimal standards. The program
is designed, therefore, to deal with qualitative and quantitative standards in
such a way to aid you in assessing individual differences of achievement among
your pupils and, eventually, in having a base against which to judge the effective-
ness of your own instructional efforts.

Extablishing performance standards is a program designeé to help you make
explicit your expectations of student achievement. At the conclusion of the
program, you should be able to perform the following behaviors:

1. When given a statement of an objective, to identify the portion of it,
if any, which describes a student performance standard (a level of achievement
which enablesyou to identify those students who have satisfactorily achieved the
objective). ‘ :

2. When gilven an objective, to identify the portion of it, if any, which
specifies the class performance standard (achievement levels used to judge the
adequacy of instruction).

3. When provided with an objective, to construct performance standards
of the two types listed above using both quantitative and qualitative standards.

99
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SRLYRLION T (Step 16)

DT TUATLTHG LSAVICHALLY STATED INTRUCT 10HAL QLRI =W IVIES
i THCISE HCT 50 STATED

I Clazsify the followings objretives an "Hhehaviorally
s G T ot bencwviorally stated." Lrite reasons for your
c

Jagesificationes.,

1. Ilaving studied many kKinds of tests, the student will understand
the importance of ths readinzss test.

2. iHaving analyzed thes 1dealism baslc to our democracy, the studsnt
will grasp the sigmifilcance of 1dealism for a specific way of life.

2, Given a list of 20 educational objectives, tha student will be able
to identify, without errcr, those objsctives behnaviorally stated.

L, Presented a profile of a pupnll's performance on = standardized test,
th=2 student will be a2ble tc identify, with complste accuracy, the
pupil's agre and erade norm as well as his percentile and stanine
rankings,.

5. Th2 student will be abls to sceore at least 90% on a spelling quiz
based on the 1list of twenty words taken from the social studies unit.

6. Presented 2 scrarbled list of fifteen stevs to b2 followed in pre-
paring papsr maché masks, thz student will b= able to list the
proper sequerice of thes steps.

7. Presented a ditto=zd list of the rules, the student 11ll learn the
. rules governirg ths use of ths comma.

8., The student will enjoy the works of the masters as well as the
works of the lMonkees.

9, Presented with a list containing“the names of ten American authors
and fift=cn novels, the student will b= able to match authors
with novels with 907 accuracy.

10. Presented with an audio tave containing excerots from the works of
various composers, ths studsnt will b= able to identify, without.
error, ths works of Resthoven.

ERIC
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LEARNING PACKAGE 4

DEVELOPING BEHAVIORAL OBJECTIVES FOR
LEARNING ACTIVITIES APPROPRIATE TO
SPECIFIC DISCIPLINES

ONZ OF NINmE LisARNING PACKAGES IN AN INDIVIDUALLY PACED
IN-SERVICE COURBSE FOR TwmACHERS IN —-
-~ WRITING BoHAVIORAL ORJoCTIVES
-~ USING TAXONONMIES OF EDUCATIONAL OBJECTIVES
-~ CONSTRUCTING LLARMNING PACKAGELS

Written and compiled by

William H, Reed :

ES '70 Projzct Coordinator
Boulder High School

1604 Arapaho= Avenu-~
Boulder, Colorado 80302

Fall 1969
Paul E. Smith ~ Jomn R. Hoback
Superintendent Principal
Boulder Valley School District Boulder High School
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LP 4 DEVELOPING BEHAVIORAL OBIRCTIVES FFOR LUARITING
ACTIVITINS APPROPRIATE TO SPECIFIC DISCIPLINES
CONCEPT: Behavioral objectives can be developed for any valid

concept for learning.

PURPOSE: The behavioral objective is a statement describing
the observable, measurable student performance
intended as the outcome of the teaching - learning
activities. An instructional goal might well be the
understanding, appreciation, or knowledge of a
concept or skill; behavioral objectives, however,
are stated with verbs denoting observable actions
from which the more abstruse actions of understanding,
appreciating, or knowing may be lcgically subsumed.
Once a particular concept or skill is identified as
acceptable to a learning program in any discipline,
'the teacher can use a recommended structure in order
to produce a behavioral objective. The intent of
this learning package is to assist the teacher in
developing behavioral objectives precise in meaning
and consistent in interpretation. The teacher will
use the previously defined components of the
behavioral objective to write ones which adequately
describe expected terminal behaviors in his épecific

discipline.

. , 102
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PRE-TEST: Writce three bechavioral objectives appropriate to

subjects which you teach.

PERFORMANCE OBJLECTIVE:
Using the District Curriculum Guide and/or appropriate
tests for one subject, the student will develop five
sequential behavioral objectives for that subject.
Adegquacy will be judged by the instructor and two

colleagues.

SAMPLE TEST SITUATION:
In the presence of the instructor, write one

behavioral objective appropriate to your teaching

field.

LEARNING ACTIVITIES:
Step #1.--Do the pre-test.
'Step #2.--Submit your pre-test to two colleagues
for their evaluation. If your pre-test is
evaluated low, do step #3. If your
pre—-test is evaluated high, do step #4.

Step #3.--Do the activity on page 4, "Revising

Behavioral Objectives." Indicate character-
istics which are missing and rewrite each
objective.

Step #4.--Read the Information Sheet, "Action Words
Helpful in Specifying Terminal Performances."

Step #5.--Post-test: 1Index (bookmark) in the
appropriate District Curriculum Guide orx
textbook five new sources from which
behavioral objectives might be written.

Write two objectives satisfactory to two
of your colleagues. The instructor will
ask you to write at lcast one objecctive
in his prescnce. If necessary, do step #6; °
otherwiséi prcceed to the next learning
) ’ - package.. .
Eﬂc‘pu/\-frilt/g-ég foulder 1038
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Sitep #6.--Review Vimcet #4, Estoblishing Performance

Standarxds, or roview Mageor's Proaparing
Instructional Objcctives, chaplcr 6, or
review Esbensoen's Worlkiina with Individual-

lized Instruction, pp.|-12

POST-TEST:

See step #5 above.

ENRICIHING ACTIVITIES:

See step #6 above.

o a
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SAMPLE OBJECTIVES FORr ACTIVITY

Pupil will be able to identify various counirltes.

Missing characteristics

Rewrite

Pupil will be able to indicate fallacles existent in a persuasive essay.

Missiag characteristics

Rewrite

Pupil will be able to add simple fractioms.

Missing characteristics

‘Rewrite

Pupil will be able to write a narrative paragraph.

Missing characteristiecs

Rewrite

Pupil will be able to really dnderstand music.

Missing characteristics

Rewrite

L/ i /0=69 touldor



Missing Characteristles — Activity I

KEY: a = failure to identify and name the overall bLehavior act.

b = failurc to define the important conditions under which the
behavior is to occur. (givens and/or restrictions and limitotions)
c = failure to define what constitutes acceptable performance (performance

standards.)

i - -1be A
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- -Information Shact #2

Definition of Acbion Mords

The action words wiich areuscd as-operational miides in.the construction of
the instructional obLJectives are

.

1. IDEWTIFYING. The individual selccts

: (by pointing to, touching, or picking PN
up) the corrcct objeet of a clasgs name. h
Tor examplc: Upon being asked, "Which
animal is the Frog?' whaen presented
a set of small animals, the child is
expected to respond by picking up or
clearly pointing to or touching the
frogy if the child is asked to "pick
up the red trisngle" when presented
with a set of paper cutouts represent-
ing differert shapes, he is expected
to pick up the red triangles. This
eclass of performances also includes
identifying object properties (such as
rough, smooth, straight, curved) and,
in addition, kinds of changes such as
an inhcrease or decrease in size.

2. DISTINGUISHING. Identifying objects
or events which are potentially con-
fusable (square, rectangle), or when
two contrasting identifications (such
as right, left) are involved.

3, CONSTRUCTING. Generating a construc—
tion or drawing which identifies a
designated object or set of conditions.
Example: Beginning with a line segment,
the request is made, “Complete this
figire so that it represents a triangle.™

107
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Lo MAMTIG. Supplying the correct nane e
(orally or in written {form} for a class o _\"
of objccts or cvents. Dxample: 'hat /'l‘ Mieoy
is this thrcesdimcnsional object called?" IR S !
Responsa: YA cone. ' | \ wyff: !

. L i \ \!;\;})7 j/
»": v ,‘k~ \\/ /

5, ORDERING. Arranging two or more objects
or events in proper order in accordance
with a stated category. For example:
YArrange these moving objects in order
of their speeds.®

b. DESCRIBING. Generating and naming all
of the necessary categories of objects, - ———
object properties, or event properties, e e
that are relevant to the description of VA Cr T Al 4 ORME 25
a designated situation. Example: , e \ o T " \\
"Describe this object,’ and the observe o
does not 1limit the categories which may~ . i\
be generated by mentioning them, as in / ey ,
the question "Describe the color and [ 7 o) A A ECX L
shape of this object." The child's \ (U ' -
description is considered sufficiently . =~ 7u A A~
complete when thare is a probability or ,;;f,
approximately on that any other individual (. -l
is able to use the description to identify ~v.
the object or event.

4
/
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o linkes a verbal stat
ossarily in technical Lerms)

ment

which 5 o rule or a principlc, A
cluding the names of the proper clnsscs

of c¢bjecis or cvents in their corroct
order. Cxample: 'What 1s the test for
determining whether this surface is flat?"
The accorptable responee requires the men=
tion of the appiication of a straight-
edge, in various directions, to determine
touching all along the edge for each
position.

APPLYIUG & RULD. Using a learned
principle vr rule to derive an answver

to a guestion. The answer may be

correct identification, the supplying

of a name, or somg other kind of response.
The guestion is stated in such a way that
the individual must cmploy a rational
process to arrive at the answer. Such a

proczss may be simple, as "Froperty A pa

is true, property B is true, therefore 2
property C. must be true.” S

DEIOISTRATTG. Performing the operations
necessary to the application of a rule
or principle. Fxample: Show how you
would tell whether this surface is flat.®
The answer requires that the individual
use a straightedge to determine touching
of the edge to the surface at all points,
and in various directions.

INTFZPRETING. The child should be able
fo identify objects and/or events in
terms of their consequences, There will
be a set of ruizs or principles always
connected with this behavior.
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JCARE R DS R DU ST D ("‘.""""T\.’Y'.'-? It wHE COCHLYTYVI
Lot OF s e DROCTEHED

COHCLEYT: The Lasononmy of cognitive montal processces specified
by Blcom* provides a means by which tcachcers can
prepare behavioral objectives which will sharpcn
and deapen the quality of students' intellcectual

responses.

PURPOSE: This learning package intends to help teachers use
Bloon's taxonomy of cognitive mental processes for
improving the guality of intellectua’® activity
elicitcd ky the behavioral objectives which they
deve.. . o0 high a prerium heas traditionally
been rlac2d urcon students' ability to recall facts
(Rloom's= first level--knowledge). Rote learning,
how: <1, is becoming synonomous vith irrelevant

. lecarning in the minds of increasing numbecrs of
students and tecachers. 1t tends to stifle complex
intellectual responsecs based upon the righer l-vels
of mental processes. _ Continual evaluation and
upgrading of instructicnal objectives in order to
stimulate maximum intellectual activity is the

inperative goai.

*Benjami~ . Bloovm (=200, Taxonomy of Educational

9‘;vct1vkd. Heagsdor. ir, A -oqnxtxvu Pomain.  Now York:
1 iygmans, reen; 14456,
El{llC LP5/WHR/S -GS 111
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PRE-TRCT: Wi te one bohavioral objective for cach of tho six
lewvi:ls of Bloom's cognitive taronomy.  Submit your

obijczctives to the instructor Lor evaluation.

PERFORVANCE ORJEZCTIVE:
The student will write behavioral objectives
appropriate to his/her field of teaching at the six

levels specified in Bloom's Taxononmy of Educational

ObJjectives — Cognitive Domain. The objectives must

prove satisfactory to two fellow students and the

instructor.

N. B. (a) Use District Curriculum Guide and/or appropriate
textbooks as sources of objectives.
(b) Work in small groups (preferably three per group

whenever evaluation by colleagues is indicated.

SAMPLE TEST ITEM:
For a single concept in your teaching field prepare
a learning activity intended to elicit student
response for each of the following levels of cognitive
mental process: comprehension, applics*tion, analysis,

synthesis, and evaluation.

LEARNING ACTIVITIES:

Step #l.--Do the pre-test on the preceding page. If
the evaluation of your pre-test so indicates,
go to the criterion task (post-test);
otherwisce, go to step #2.

112
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Step #2.--View Vimcecet #3, Sclaot :nw Doproprialc
ndueeitional f»)uwf,: y

' .,'_

The Hilwmserin, oo u Lothio rooponso
sheotl; dJ_LHJA Qrals sm;li?-u\n1l.h'LL it.
Step #3.-~Read Bloom!' T(.L"OD(?__T‘H/ of Iducational
Objectives- -LCVJAJ Cive Demain, pp. 1-24.
Writc bricf answers to the items on the
shect, "Questions to Direct and Assist
Reading."” Submit your answers to two

collcagues for evaluation.

Step #4.~--Do the following series of twelve activitier.

Activity I; Using Taxonomy of Educational Objectives,
Pp. 62-78 and/or the attacned abstract, define, ox
descrihe, or citc cxamples as 1ndlcatcd on the
"Activity I Answer Sheet."

Activitvy II; Write at least two behavioral objectives
for your discipline at the Knowledge level. Use the
record form provided.

Activity III: Referring to Taxonomy, pp. 89 - 98,
and the abstract define, describe, or cite examples
on the "Activity III Answer Sheet."

Activity IV: Write at least two behavioral objectives
for your discipline at the Comprehension level. Use
the record form.

Activity V: Referring to Taxonomy, pp. 120-128, and
the abstract, define, describe, or cite examples of
the Application 1level. Record on "Activity III Answer
Sheet."

Activity VI: Write at least two behavioral objectives

for your discipline at the Application level. Use the
record form.

Evaluation: Dictate to two of your colleagues
independently your behavioral objectives
prepared thus far. Ask them to classify

your objectives according to levels (1.00,
2.00, 3.00). Compare their classifications
with yours and confer until mutual agree-
ment is reached.

Activity VII: Referring to Taxonomy, pp. 144-150, and
the abstract define, describe, or cite examples on
the "Activity IV Answer Sheet."

113
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POST~TEST:

K|

Activity VITT: Write at least o behavioral objoces
Tives for vcur disciuline abt the Analocis tovel.
Une the rocoornd fome.

Fvaluatic >_v71 . gubmit vour two Analysis level

ol),. Ctives Lo two colloagues for thelr
aluation. Revise 1if necessary.

/\5,_1‘_'17_\/_1”“7 TH: referring to Tn"o“r;my, pp. 162-176,

Tnd the apsiract, define, dezorl ou or citec examples
on the "Activity IV aAnswer Shect.'

hetivity X: Write at least two behavicral objec-
fives tor your discipline at the Synthesis lcvel.
Use the rccord form.
Evaluation: Submit your two Synt“esis
Jevel objectives to two collcaguces for
their evaluation. Levise 1f necessary.

Pct1v1ty XTI: Referring to Tavonomy, PP. 135-195
and the abstract define, descripe, or cite
examples for the Evaluat on level. Record on the
"Activity IV Answer Sheet."

Rewrite your twelve behavioral objectives on
separate cards. Randomize your cards and submit
them one at a time to at least one colleague for
cvaluation; revise if necessary. Then, classify
each card according to the Bloom taxonomy and
submit your twelve behavioral objectives to the

instructor.

ENRICHING ACTIVITY:

LP5/WIR/9-69 114

Classxoom Questions: what Kinds?. Norris M.

Sanders. New York: Harper & Row, 1966.
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Viaiooh

SELLCTING APPIOIRTIATE

A B MNeither

A B

A B Neilther

A B

A B Neither

A B

A B Neither

A B Reither

A B

C = Cognitive

A = Affective

P = Psychomwotor
(a) (c)
(b) ___ (d)

LP5/HR /969 Pouldrr
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The

What

What

List

What

What

List

Questions to Direct eénd Assist

Fellowing questlions ave to heln yvou abstract

t
Es
Giv parea (1o 24) of Bloow'n Taxenory. The crdering of the questi.nus

the develepsent of the book.

i the wmeaning of "taxouowy'?

arc the values of a tazonowy?

are some problems in or~anizing a taxonomy?

Reading

vtho rodn

orzenizational principles were used in this taxonomy?

and describe the ‘“threc domains" -

are the major tasks in setting up a taxonomy?

does this taxonomy attempt to classify?

Idcas exoreoaed dn e

the guiding principles used in the development of the taxonomy.

How was work begun on the development of the taxonomy?

wWhat

-

is the basic problem of a taxonomy?

How are educational outcomes ordered in this taxonomy?

What important points are made regarding the usefulness of the taxonomy?
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(LOGRD TOI for Acetivitles 1L, TV, VI, VIIT, X, Xil Use panecil.

[ ¢ 3 Vooae ST T
( 3‘.}'- [ A t
Cbijcetive 2

2,00 Couwprohension
Cujective i

Objective 2

: 3.00 Anplisation
Chicctive 1

Objective 2

4,00 Analvysis
Objective 1

Objective 2

5.00 Synthesis
Objective 1

Objective 2

6.00 Evaluation
Cbjective 1

Objective 2
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Activitv 1V inswer Sheet

X
o

30 ANLLESTS

R S
e

s

~

~-of el.rents

St

;ﬂ't/F.

~--0f relationships

no .

o}

=-of organizational
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KROWLEDRGE

1.00 KHOWLEDGE

Knowledpe, as defined here, involves the recall of specifics and universals, the
vecall of methods and processes, or the rccall of a pattern, structure, or setting.
For ncastrement purposes, the recall situation invelves little more than bringing
to mind the appropriate material. Although some alteration of the material may be
cquired, this is a rclatively minoxr part of the task. The knowlcedge objectives

emphasize most the psychological crocesses of rcmembering. The process of relating
is also involved in that a knowledge test situation requircs the orpanization and

‘ reorganization of a problem such that it will furnish the appropriate signals and
cues for the information and knowledge the individual possesses. To use an analogy,
if one thinks of the mind as z file, the problem in a knowledge test situation is
that of finding in the problem or task the appropriate sipnals, cucs, and clues which
will most cffcctively bring out whatever knowledge is filced or storaed.

1.10 KNOWLEDGE OF SPECITICS

The recall of specific and isolable bits of information., The emphasis is c..
symbols with concrecte referents. This material, which is at a very low level
of abstraction, may be thought of as the elements from which more .complex and
abstrac® forms of knowledge are built.

1.11 KNOWLEDGE OF TERMINOLOGY

Knowledge of the referents for specific symbels (verbal and non-verbal). This
may include knowledge of the most generally accepted symbol referent, know-
ledge of the variety of symbols which way be used for a single referent, or
knowledge of the referent most appropriate to a given use of a symbol.

*To define techuical terms by giving their attributes, properties, or
relations.

*Familiarity with a large number of words in their common range of mean-
ings.

1.12 KNOWLEDGE OF SPECIFIC FACTS

Knowledge of dates, ecvents, persons, places, etc. This may include very
precise and specific information suchvas the specific datc or exact magnitude
of a phenomenon. It may aiso include approximate or reclative information
such as an approximate time period or the general order of magnitude of a
phenomenon.

*The recall of major facts about particular cultures.

*The possession of a minimum knowledge about the organisms studied in
the laboratory.

1.20 KNOWLEDGE OF WAYS AND MEANS OF DEALING WITH SPECIFICS

Knowledge of the ways of organizing, studying, judging, and criticizing. This
. includes the methods of inquiry, the chronological sequences, and the standards.
\‘ w *
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*Foaoilasrity with oo foTas
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DT CLASSIRTC AT IONS SND AR TEIRYES

Knowledeoe ot e clusses, sets, divisions, and arranpesents which are regarded
as furdooaental for a civen cubiccer ficld, nurposce, arpument, ox problem.

*To recosni s the arcs cnccmpiasscd by various Kinds of problums or
matoeriale. )

*Bucoming familiar with a range of types of literature.

1,21 ERGEIERGE CF_GRITERIA

bnovlode of the criterin by which tacts, principles, opinions, and conduct
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are testoed ov judgdd.

sFanili o city with eritesia fer judeaent cppropriate to the type of wvork
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f i seder sehomes and pattosis by which phoneme U ideas
So(d. Thess ars o the lotvee strestusos, theorios, o senlirations
which o inete 2 subjoot £3eid oy viich are culte ecnernlly usoa Iosoudying

H
!
phencucitd or solving poebloma,  Iheso are a2t the haghest levels of cbstryuoction
and connlexrity
i P

INSRITI B

PRTHCTPLES AND CENERALIZATIONS

Kowledype of particuliv sbstreetions which suTaarize ohsorvations of phenonena.
These are the abstiestiens which weoe of value wn caplaining, doescribing, Pre-
dicting, ¢r in detowvining the wost approp.siste and relovint action ox direction
to be uanen.

*tnowledee of the important principles by which our experience with
biological phoromong is suLcaivrized.

*The recall of major genervalizations about particular cultures.

KRGULED AL OF INTORIES AUD STRUCTURES

Knowl edve of the boldv of principles and generalizations together with their
interrelations waich prescnt a clear. rovndod, and systumatic view of a
complex phenomenon, provlem, or ficld. Tacse are the most abstroct formu-
lations, and they cin be used to show the intcrrelation and organization of
a great range of spucirics.

«The reeall of major theorics about purticular culturces.

*Knowledye of a relatively complete fo-mulation of the theory of evolu-
tion.

INTELLECTUAL AVILITUIS ALD SKILLS

Abilitics and s\ills refer to orpanired moedes of operation and yeneralized techniques
for dealine with materials and probl.as. ‘the merevials and problems may be of such
4 nature that little or no specialized and technicnl inlorzation is required.  Such
inforoation as is required con be assumed to be yart of the individual's peneral

fund

HYY

of knouvl.deo.  Other probilam: ey reauire spocinlized and technical informition
ruther hoen level wuch that spowatic Fhnewlodi o and shill in dealinge with the

problum an b the maievinle are yoquitots e sbelities and kit ohjectives empha-

size
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Implrcations.

Cuor cvohonsicn a4 necuyaoy with which the com-

]

e ceont Ton g oo Adram s Jangunye ox form of
C crplontio Yednelaticn on dodec? en the basis oof frithiulnes
ond noonTLey, Lo caiont te vien the oo terial dn the ori:'_innl
corrmunicstion aithounh the form of thu conmuticacion sas bour
dltx]\.‘.
*lhe abiliiy to vncorstond non-literal steternonts (metaphor, symholism,
1100y, CMNag eraiion).

*3Li1] in translovine mothomatrical verbat oot. ial into symbolic state-

ments and vice versa

INTELPREY: NTLOT

The cxploanaticn or €unmal izaticn of o coounication.  Wherceos translation
invelves an obhcoiive porc-for-purt w‘(.:!‘.d-g. R SEE cornnunication, interpy

tation involves & reordering, reorranacneny
¢

>

©The abili.y to grasp the thought of the work as a whole at any desir

level of generality.

*The ability to interpret various types of social data

EXNTRAPOLATION

The c¢xtension of trends or te ndencies Lw) ond the given data to determine
implications, conscauences, corollarics, effects, cte., which are in ac-~

cordunce with tho condit jons duscribed in the ov nvln'xl communication.

*The ability to deal with thoe couslusions of a2 work in terms of-the--
immediate inference nade from ths explicit statements.,

*Skill in predicting continuation of trends.

APPL. TCATION

, T 2 new vioew of the matcerial.

cd

The usce of abstractions i particular and concrete situations. The abstrac
ticns may be in the tors of ceneral ideas, vules of procedures, or generalized

e hoda . e abntractoen:s ey it v e acal praaciples, ideas, and

theorices whivh must be vererbered and applicd.

sApplication to the phoncaenn discussed inone paper of the scicntific

terms or concepts uscd in other paners.
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1dentificatien ef the ploents scduednd in o cowunication.
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e ability Lo TOCOnnlze unstated assunntions.

*$hill in distinguishing {act

N

Cram hypothuses.

Tihe connuctions and int
ticn.

sractions betucon clements and parts ci a comunica-

*:5ility to chuck the conzistency of hypothcses with given inforaation
and asswnpilons.

»S111 in comprehonding the interrelationships among the ideas iw 2
rossage.

4.30 ANALYSIE OF REORCAHIZAT]””AL.PRTNCIPEE&

The organization, systemntic arrangoinent, and structurc which hold the com-
jpunicotion togctiher. This includes tho “explicit' as well as ‘timplicit!
styucrure. 1t incliudes the bascs, necessary arrangement, und the mechanics
which make the ceamunication a unit.

*The ability to rccognizc form and prttern in literary OT artistic works
zs a means of understanding their meaning.

*Ability to rccognize the gencral techniques uscd in persuasive materials;
such as advertising, propaganda, etc.

n

.00 SYNTUES:S

The putting tosether of elements and parts so as to form a whole. This
jnvolves the proccess of working with piccces, parts, clements, ctc,, amnd
arranging and combining thoem in such a way as to constitute a pattern oOr
structure not cluuarly there hefore.

5 10 PROOUCTION OF A UNIOUE GO

SUNTCATTON

The developmont of a conounicetion in which the writer or speaker attempts 1o

y convey 1deas, feelines, and/or wEpe ricaces to othueos,
LS
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The dovolopnant ofioo :

The plan nhow b onnt

stude::l Or which Lo
*Ability to propose wWiys ot
*albilicy te plan a uait of

uation.

DERIVATION

TP OF ABSTR

The develepnent of 2 set of
particualar data oY phonomen, OF
Syom u sct ol basic prepositions

*Ability

factors invoelved,
factors and consideravions.

*Ability
EVALUATION
Judenments

tative ond qualitetive judpments
metheds satisfy critergia. Hse 04

ahaotract

to formmlate appropriaty by,
and o mudify such hypotheses

to mnle mathematical discovarices

aboaut the valuce of material and

relations cithor

to ¢C
the doduction t

of propest

or sy:ihoiic representations.

lassify or explain
s and relaticins

sothescs based upon an analysis of
in the lipht of new

N
13
<

and generalizations,

methods for given purposes.
about the cxtent to which material and
2 standard of appraisal. The critevia

Quanti-

T
may be thoso doternined by the student or those which are given to him.

JUDCMENTG IN TEEVS OF TNTERBAL EVIDERNCE

Evaluuation of the accuracy of

accuracy, consistency, and other

*Judging by internal standards, the

a4 communication from such evidence as logical

internai oriteria.

ability to asscss general prob-

ability of accuracy in reporting facts from the care given to cxact-
ness of statument, documentation, proof, etc.

*The ability to indicate logical fallacies in arguments.

JURGMENTS IN TERIS OF EXTERNAT CRITERIA

Evaluntion of material with reforence

*The comparison of major theorices, poeneralizations,

particuinr culrures.
*Judpring by extoernal atoining

hiphcut known standards in
recopnized cxcellencwe,

l”"vl‘./’ N I
-t - , . .

te sclected or remembered criteria.

and facts about

«ds, the ability to compare i work with the

its ficld--~cspecially with other works of
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mit CRING AIVED AT LEARMING ABCVE ﬁ;<uﬁ OF FERE PuCALL OF KIOWLEDGE
the conceph levels of thinking as developed by the Com..ttee
versity Exeminars: Denjamin S, Lioom, elitor, Taxonomy of Zducaticnal Obiectives,
oped in H, E. Ed. 196F at nrm University of ifinnesota, Summer 1960,
Evaluztion
(ability to
judze tne
value of ideas,
Synthesis preoczdures,
{ahility to methods, etc,
put together usine appropriate
parts and critaria)
Analysils eclemznts into
a unified Requires e
oreanizatien , synthesis MM
1 or whole)
A;vw :n< L0
use ideas, Requires Requires .
nrinciples, znalysis analysis
thearies in
particular &
e cnrion conorets
Z-hilicy to situations) Reguires Requires Requires
amsvelend what application application application
Requires Reauires Requires Requires )
Comnrehension Compreheision Lomprehzansion Comprehension ]
Paguires Requires Requires Requires ~
Laowvledge knowlodgz knowledge knowledge ‘
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) R incivdes Wnewiug vays and ns of dealing with specifics
such a4
0 Ll or o fee o imovdine pules of table otiquette or of woking

the ! f threadingeg the noachine or
sattenrs over thoe yoears)

Ynovrins the clnssificatieon of nutrients
foods fou repulating and protecting, ete, or

knowing the kiunds of -

Crit tie Dacic & or Basic 7 to use in judging adequacy of
datly meals or knowin; the eritevia for sclociing tovs)

liethodrlery {e.g. hneding a way to operate a vaceuum cleaner or ways to handle
children)

In addition, lLnowledre includes lnowing the -niversals or abstractions in a
field such as:

pyincinlices and

~ e.m., knowing the principle of proportion,
the principles

v, eted)

theories (e.g., the theory of psycholegical nceds as a basis for human

motivation)

A teacher can expect only knowiad fron students when she has them recite
what they have read or heard. Siuvdewts who memorize, for exawple, certain guides

as to the buying of electrical equiprment and o no further in their thinking than
oral or written regurgitation of what they have ronorized, have gained knowledge

but not understanding. 7This kind of learning is wmeapingless, makes no change in the
person, and tends to be forgotten readily.

Comprehension — When the individual cen mnke use of what sghe knows (terms,
facts, critcria, principles, ete.) she comprehends the meaning. In this lowest
level ef understanding, the student can explapin in her own words, can illustrate
or change the form of the idea. In compreheanding the meaning of data, she car
extend trends beyond the data to determine the implications. In order to com-—
prchend, the student must first have access to knowledge of the idea, fact, etec.
(The categorics of knouledpe - terms, facts, conventions, trends, etc. - also
apply in comprechension.)

The teacher can expect comprehension vhen she teaches so that students have to
explain, to usc words different from those 'n which the ldea is originally pre-
sented.  Vhen the teacher asks for examples or has students illustrate through
picturcs, models,sstorics, cte., she cau expect comprehensilon.

She can evaluate students' cowmproehenslon by the adequacy of the explanation
or the illustration

ERIC | B 108
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a comprohonsion of
reauices thoe student

0y vhidy soe e

can anoiv.e

sonoat paves o©
v, this deasadoy anplics

(_l
(DI
=

iac S, CC
phvaical objects or LLH._7I‘r(

The te2chioy can vl oof when after students
achicva commrohvnsriot . t'uu"'rﬂ“s piven an tdea, theory,

exmunplo, obiect, or a

VYLl Aaam *yLo compon it paris. For example, o
Ay L fer Zood clemonts acoording Lo Ltm Basic 4 Tood
ples of ek Lohavier mey be ana l”‘f aE L poa ibre causo-cifect
In omalveing cho meaus Lor {004 grouns or the nics of child
seible cauvse—oifeer rolationsn, the student must remember knewledge,
must comprehend, and must apply thaese in new situatlons.

menus 1oy
Groups.

[aRge!

P

~ The level of vndora
cne., )
is oriy

B

randing at which a student can synthosize

¢ involves heins abla to pub pavis cof cluments topzther into
ipal with the povoen.  Writine a dow's menos {oriminzl with

the stu 1- snt} to include the fasic & groups would weaquige asynthoesis

reiopiap a plun fov cne's wardro

for children. 7o set up ovipiaa

, as weuld de-
» 1 room ot for having a party
is {c.n., how Lo remows an actual stain)

be or for arrangi
1

or to dvou Ori”TU‘l snelunions frem a geot of foct alsoe would 1nvolvc learning to
the tevzl of )CHL.L ALL of these would recuire knowledge, comprehension,
application, “ud analy (to see when the vhole is completed).

Ivaluaticn = To ask students to pass original judgement on the value of
something develeps the hichieat level of comritive learning. To make a valid judge-
mont of the dewi- Hi]it" of certain toyvs for children, for coxample, the student
must know and cc:vanond cerituria for sclecting toys for children, must be able to
apply these criteria to thoe specific toys, wnust pe able to synthesize all of her
thinking to this poeint into a deduction in order to arrive at a judgement.

To cxpcet learning to the lavel of evaluation the te cher must, after students
comprei . nd rhe necessary knowledpe, present idoeas I new enlleb for students to
evaluate

ERIC. ., ... 129
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IFIER K Lo ,
cf roon arranpenciab.
siplos of yoom arvongement in the
henyrivy the teacher reccte then) .
2. Chgectives: Covprehension of the nrinciples of woom arinunpement.
oor pilons (or pistuzes or examplos of
3 noetion of thw primciples by showing one
or more cranples ol &l inciple.
3. Obirctive: ALility to apply the principles of woom arrangemant.
:ricucet  Follouing the learning experience in 2 above, the
cher prosents a 'new't floos plaa (uvr picture oY actual room) for the’
ctudent to recognize whethbey or not cach specific principle of room
arrangenent has been fotlaouad.

4., Ohjective: Ability to snnlyvree a yoorr arangoment for principles observed.
Learning Ingoriencas Tollowing the Icaining expericnee in 2 above {and
possibly 3 a tencher asks o student to select a floor plan of
a room and to & o it for specific principles followed or not followed.

5. Obijcctive: Ability to synthesize the rrinciples of room arrangement,
Learning Expexience: Following a lcarnipy experience such as in 2 above
(and possibly J aadfor 4 alsoe), the teachor asks the students to draw
a roonn floox plan showing arrangement of furniture according to the
principles of room arrareement .

6. Objcctive: Students arc presented a floor plan, picture, or actual room
to judpe for the beauty and convenience of arrangenent. (Presumably
principles of voom arrangement exist for the purposes of beauty and
convenience.
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LEARNING PACKAGE 6

WRITING BELAVIORAL OBJECTIVES IN THE
AFFECTIVE DOMATH
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Suporinterdent

Principal
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L ¢ WRITDN D RRHANVTOPS, ORBJECTIVE T TN THE AUURCTIVE POl

VAT The affective domain 15 central to every part of the
learnin g and c¢valuation vrocess. It begins with the
thre: told of conscilicusness, where awarcness of the
stimulus initiates the loarning procoess., It provides
the threshola for evaluation, whcere willingness to
respond is the basis for psychomotor responses,
without which no evaluation of the learning process
can take place. It includes valucs and value systems
that provide the basis for continued learnir.y and for
most of an individual's overt behaviors. It provides
the bridge between the stimulus and the cognitive and

the psychomotor aspects of an individual's personality.*

PURPOSE: Probably the continued heavy emphasis on cognitive
goals (facts, principles, and skills) 1n education
occurs because most teachers were instructed that
way and are not aware of other possibilities.

Another reason might be that it is easier to evaluate
outcomes of cognitive goals than affective goals.
Partly it is because cognitive goals are traditional
and are thus more clearly definea. Also, values are

delicete, personal, and controversial; as a result,

*Albert F. Eiss and Mary Blatt Harbeck. Behavioral
Objectives in the Affective Domain. National Scicnce Super-
visors Association. Washington, NEA, 1969, p. 11l.
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teachers arce reluctant to deal with them. The
purpose of this learning package is to identify the
characteristics of the first three lcvels of the
affective domain and to use them in developing

behavicral objectives in the affective domain.

PRE-TEST: Write three bechavioral objectives which will elicit
student responses appropriatc to each of the first
three lecvels of mental process as specified in

Taxonomy of Educational Objectives~--Handbook II;

Affective Domain.

PERFORMANCE OBJECTIVE:
The student will write behavioral objectives for
learning activities appropriate to his discipline

at the first three levels specified in Taxonomy of

Educational Objectives--Handbook II: Affective

pomain. &Adequacy will be determined by One fellow
student and the instructors.
N. B. (a) Use the District Curriculum Guide and/or
appropriate textbooks as sources of objectives.
(b) Work in small groups of three whenever evalua-

tion by colleagues is called for.

SAMPLE TEST ITEM:
For a single concept in your teaching field pxepare
a learning activity intended to elicit an observable,
measurable response from which one may safely infer ¢

achievement at the Valuing level of affect.
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LEAKRIVING ACTIVITIES:
Step #1.--Do tho pre-test on the preceding page.

Step #2.--Consult Webster's Twentieth Century New
Fnglish Dictionary (Unarridged) or the

Oxford English Dictionary for dcfinitions

of "affect" (noun) and "affective."

Write in your own words definitions of

"affect" ancé "affective" appropriate to

learning processes. Submit your pre-test

and your definitions to the instructor

for evaluation. According to the instruc-

tor's directions go either to step #3 or

to the post—~tast,

Step #3.--Referring to Handbook II: Affective Domain,
pp. 15-23, write brief answers to the
items on the sheet "Questions to Direct and
Assist Readinrg."

or Read "Guide to Taxonomy--Affective Domain"
and the chart appended to the guide for
orientation and as a possible resource for
writing your objectives.

If you believe that you are prepared, go
to the post-teste. - If you
believe that you need additional prepara-
tion, do the following series of eighteen
activities:

Activity I: Read Handbook II, pp. 98-105, and/or the
Appendix, pp. 176-177. Describe or define and list
semantic clues and copy at least two cited examples
as directed on "Activity I Answex Sheet" for Level
1.1, "Awareness."

Activity II: Write at least two objectives in your
field at level 1.1, "Awareness."

Activity III: Repeat Activity I for level 1.2,
"Willingness to Receive." Refer to Handbook ITI,
pp. 107-110 and/or 177.

Activity IV: Repeat Activity II at level 1.2,
"Willingness to Receive."

Activity V: Repeat Activity I for level 1.3,
"Controlled or Selected Attention! Refer to
Handbook II, pp. 112 and/or 177-178.
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Activity VI: Repcat Activity TI «t level 1.3,
"Controlled or Selected Attention.”

Evaluation: Write your six objectives on
cards (unclassified) ind rancdomize them.
Submit the cards to two colleagues indepen-
d ntly. Compare theirr assigned values
(1.1, 1.2, 1.3) witl yours and confer
(rewrite?) to agreement.

Activity VII: Repeat Activity I for level 2.1,
"Acquiescence in Responding.” Refer to Handbcok
II, pp. 118-122 and/or pp. 178-179. Record on
"Activity VII Answer Sheet.

Activity VIII: Repeat Act1V1ty IT at level 2.1,
"Acquiescence in Responding.'

Activity IX: Repeat Activity I for level 2.2,
"Willingress to Responc." Refer to Handbook II,
pp. 124-128 and/or p. 179.

Activity X: Repeat Activity II for level 2.2,
"Willingness to Respond." Refer to Handbcook 11,
pp. 130-134 and/or pp. 179-180.

Activity XI: Repeat Act1v1ty I for level 2.3,
"Satisfaction in Rasponse." Refer to Handbook II,
pp. 120-134 and/o: pp. 179-180.

Activity XII: Reveat Activity II at level 2.3,
"Satisfaction ir. Response."

Evaliation: Write your six objectives on
cards (unclassified) and randomize them.
Subrit the cards to two colleagues indepen-
den‘:ly. Compare their assigned values
(2.1, 2.2, 2.3) with yours and confer to
agreement. -

Activity XIIl: Repeat Act;v1ty I for level 3.1,
"Acceptance Of a Value. Refer to Handbook II,

pp. 139-143 and/or pp. 180-18l. Record on "Activity
XIII Answer Sheet."

Activity XIV: Repeat Activity II at level 3.1,
"Acceptance of a Value."

Activity XV: Repeat Activity I for level 3.2,
"bPre ference for a Value." Refer to Handbook II,
pp. 145-147 and/or p. 181l.
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Activity XVI: Repecat Activity II at level 3.2,
"Preicrence fer a Value."

Activity XVIT: Repeat Activity I at level 3.3,

Commitment.” Refer to Handbook 1I, pp. 149-151 and/or
p. 182.

Activity XVIII: Repeat Activity II at level 3.3,
"Commitment."

Evaluation: Write your six objectives on
cards (unclassified) and randomize them.
Submit the cards to two colleagues indepen-

dently. Compare their assigred values
(3.1, 3.2, 3.3) with yours and confer to
agreement.

POST-TEST: Write two objectives appropriate for learning activities
for each of the following levels of the affective
taxonomy of mental processes: 1.1, 1.2, 1.3, 2.1,
2.2, 2.3, 3.1, 3.2, 3.3. Adequacy will be judged
by two of your fellow students. (If you completed
the Interim Evaluations for Activities I - XVIIT,

you have completed the post-test.)

ENRICHING ACTIVITIES:

1. Behavioral Objectives in the Affective Domain.

Albert F. Eiss and Mary Rlatt Harbeck.

2. Pick up the thread cof activity for Activites I -
XVIII and continue the activities beiow for
affective taxonomy levels 4.1, 4.2, 5.1, and 5.2:

" Activity XIX: Describe or define and list semantic
clues and copy at least two cited examples as

directed on "Activity XIX Answer Sheet" for level 4.1,

"conceptualization of a Value." Refer to Handbook
II, pp. 154-157, and/or pp. 182-183.

LP6/WHR/9-69
| o



Activity XX: Repcat Activity XIX for level 4.2,
"Organization of a Value System." Refex to Handbook
II, p. 159. Record on the "Activity XIX Answer

Sheet."

Evaluation: Ask two of your colleagues to
evaluate your answer sheet. Confer to agreement.

Activity XXI: Repeat Activity XIX for level 5.1,

"Generalized Set." Refer to Handbook II, pp. 165-168
and/or p. 184. Record on the "Activity XXI Answer
Sheet."

Activitv XXII: Repeat iActivity XIX for level 5.2,
"Characterization." Refer to Handbook II, pp.
170-173 and/or p. 185. Record on the "Activity XXI
Answer Sheet."

Evaluation: Ask two of your colleagues to evaluate
your answer sheet. Confer to agreement.

5
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QUESTIOIIS TO DIKECT AND ASSIST READING
Definition(s)

Affect:

Affective:

1. What reason is advanced for developing the cognitive taxonomy before the
affective taxonony?

2. List 2 causes for the "Erosion of Affective Objectives"

3. Briefly state the 2 reasons given for the hesitation to use affective measurce
for grading purposes.

. 4. Write brief statements of the 2 research findings of Jacob.

5. What conclusions are intended to be drawn from the examination of the 6
objective statements?

C © . 139
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GUIDE TO TAXONOMNY —-— AFFECTIVE DOMAIN

The appended chart represents a schematic outline of cducational objectives
(behaviors) having primarily affective components. The following points are made
in an effort to interpret the outline to the student.

(1) The categories prefixed with decimal notations are descriptive of behaviors.
" Thus we-speak, for ecxample, of 1.0 Receiving (behavior) or 3.3 Commitment

(behavior.)

(2) The Taxonomy represents an overlapping coutinuum of affective behavior in
spite of the descrete or discontinuous appearance of the outline. To
illustrate: one does not terminate Valuing behavior to inmitiate Orpanization
behavior.

(3) The hierarchial ordering of the categories is based upon the following
congruents: .

(a) an increase of internalization (incorporation of something within the
mind or adopting as one's own, the ideas, practices, standards or
values of another person or of a society).

(b) a parallel increase in the willingness o expend evergy or stick out
one's neck for the sake of what is believed, ie. a demonstrative
willingness to assume greater risk.

(¢) an increcase in emotional involvement or intensity as articulated in a
response bechavior. To illustrate: The responding behavior of sCmeone
willing to die for his beliefs would be assigned Level 5.2.

(4) A fascimile of the outline appears on P, 37 in the Taxonomy. The commonly
used labels, interest, appreciation, etc, are not included and should not
be used in formulating objectives~-the reason being the lack of precision
in meaning due to the wide range of their referent affective behaviors.

To illustrate: "The student should become interested in good books,"

could imply affective responding behavior all the way from 1.1 being aware

that good books exist to level X wvherein the student turns his housée into

a lending library. . . Clearly evaluating such an objective is impossible.

(5) Reference is made to the term "Response Variables' (see Activity Answer
Sheets). The attempt here is to encourage the student to include in his
objective statements, variables indicative of desired responding behavior
rather that inferential behavior. For example, ''The student will en-
courage others not to litter the school grounds', is an objective which
states a desired form of overt behavior. ie. the behavior of actively
vecruiting other students in a task. Thus forrulated, the objective is
more zmenable to precisa evaluation whereas the objective,''The student
will value a clean school ground" can only be evaluated on an imprecise
basis.

(6) Implicit in the Taxonomy is the positive orientation of desired affective
behavioral responses as opposed to the negative. ie. responses which are
socially condoned or accepted -- in practice, objectives are rarely stated
in terms of such regpondent behaviors as fear, disgust, indignation, ets.

(7) As further notified, you will not be required to write objectives at the
4.0 and 5.0 levels—-for two reascns. ‘
(1} The achievemant of such affective behaviors is a function of a con--
siderale duration of time (perhaps even longer than onec school year.)
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GUIDE TO TAXONOMY —~ AFFECTIVE DOMAIN (continued)

(2) The best attempts in formulating these two levels leaves something
to be desired with respect to clarity of defimition and subsequently
the depree to which they could be operationally useful to the tcacher.
Knowledge of their characteristics is however required to give you an
overall conception of the TaXonomy.
(8) Scmn labels have been included in the outline to reinforce point 3.
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RECORD TFORi1 FOR ACTIVITIES II, IV ... use pencil

Awareness Obj. 1

Obj. 2
Willingness
Obj. 1
S Obj. 2
i~
-
éControlled or
selected attention
o Obj. 1
-
Obj. 2
Acquiescence in
respondence
. ohj. 1
&
g Obj. 2
<
g)Willingness to
o respond Obj. 1
o 7|
G Obj. 2
Satisfaction in
response oL, 1
£hi. 2
Acceptance of a
value Obj. 1
obi. 2 )
Preference for a
value Obj. 1
Objo 2
Commitment
Obj. 1
=
H Obj. 2
3
2
-
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2.3 Satisfaction in
response

2.0 RESPONDING

2.2.Willingness to respond

2.1 Acquiescence in
respouding
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3.0 VALUING

3.3 Commitment 3.2 Preference for
a valuce

3.1 Acceptance of

a value
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Activity XIX
Answer Sheet

4.1 Conceptualization
of a value

Description and/or Definition
Underline Response Variables

Semantic Clues

2 cited Examples

4,0 ORGANIZATION

4,2 Organization of a
value system

147
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Activity XXI
Answer Sheet

5.1 Generalized Set

Description and/or Definition
Underline Response Variables

Semantic Clues

B e e Ll

2 cited Examples

5.0 CHARACTERIZATION BY A VALUE COMPLEX

5.2 Characterization

e
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LEARNING PACKAGE 7

WRITING BEHAVIORAL OBJECTIVES IN THE
PSYCHOMOTOR DOMAIN

ONE OF NINkE LEARNING PACKAGES IN AN INDIVIDUALLY PACED
IN-SERVICE COURSE FOR TrACHERS IN --
—= WRITING BoHAVIORAL OBJImCTIVES
~= USING TAXONONILES OF EDUCATIONAL OBJECTIVES
—- CONSTRUCTING LEARNING PACKAGES

Written and compiled by

Willliam H, Reed

ES '70 Projecct Coordinator
Boulder High School

1604 Arapaho= Avenue
Boulder, Colorado 80302

Tall 1969
[~
Paul E, Smith John R, Hoback
Superintendent ' Principal
Boulder Valley School District - Boulder High School
Q ' :
ERIC - 143




Le 7 WRITING BEHAVIOLAL OBJuCTIVES IN THix PSYCHOMOTOR DOMAIN

CCHNCLPT:

PURPOSE:

PRE-TEST:

The psychomotor domain of meantal process refers

to the coordination of the n=rvcus system and the
muscular system to produce appropriate body mova-
ments. As th= vehicle for expression of an indivi-
dual's cognitive and affective mental activity,
vsychomotor functioning deserves prime concaern when

detarmining learning objectives,

Th= purpose of this learning package 1is to assist
educ?tors tco identify psychomotor resovonszes essential
to their own teaching fi=1lds. The purpose also is
to make easier the isolation of psychomotor responses
from cognitive and affective responses so that learn-

ing activities may be appropriately sequenced.

Aftef reading the information sheet on psge 3 and
Simpson'ts "A Condensed Version of the Psychomotor
Domain," pages 4 - 7, rewrite the incomplete learning
objectives on page 8. Delimit the statements to the
psychomotbr domain and cast them in behavioral terms,
Submit your rewritten objectives to an instructor for

evaluation,

Bt

]
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PERTVORMANCE OBJECTIViy:
Write three= nsychométor bahavioral cbjncilves for learning
activities apprcpriata to your field of teoching. These
thras objrctivaes must be 2d judrad satisfactory by on= of

your colleapgu~s in the same fi~ld and by the instructcer.

.SAMPLE TEST IT=M:
Conslder the following cbjective: "the pupll willl persform
20 successive rope-skips at the rate of 120 skips per
minute while maintaining simultan=ous bip=dal contact

with the floor."

Relevant to this objective, describe one subcategory task
at each of th= five levels of the Simpson TaXonomy, P.

Example: 1.2 Cuz Selection -- Describ=s cues; 2.2 Physical

Set -- give an exampla of physical set,

LEARNING ACTIVITIESY

Step 1 - Consult a vsycholiogy text or a dictionary; write
a definition for =ach of the following terms:
skill, ability, and psycherotor. Compare your
daTinitlons with at Ieast ous colleagu=z for
divergence of meaning.

Step 2 - Compile a list of 5 - 10 learning situations
relevant to your field wheréin psychomotor tasks
can be defined. Confer with one colleague
(preferably one in your fi1=1d) concarning the
appropriateness of the learning situations
you specify. Use the "Criterion Task “nswer
Sheet," p.

POST-TEST:
Write one behavioral objective for each of tha first thres -
levels in the Simpson psychomotor taxonomy. Submit your

thr=e objectives to th~ instructor.

-
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INFORMATION SHELT -~ PSYCHCHOTOR TAXOLO®Y

Little progress has been mads in the development of a Taxcnowy

of Tducational Chjzctives - Psychcmotor Domnin. salthough pro-~
visional drafts of such nave been publishsad, non=e has achisved a
degre~ of acceptance comparabl= to the Bloom - Krathwohl Taxono-
miss. (The lack of a psychomotor taxcnomy, howaver, does not

in any way pre#nnt on= from stating psychomotor objactives in
behavioral terms.) One provisional taxonomy is included in this
learning package for the purpose of aiding the student in the

formulation of objectives,.

On the surface it would appear that a psychomotor taxonomy

would be relatively easy to construct since most psychomotor skills

can be identified, at least in terms of requiread verformance cri-
teria and/or end product criteria, Difficulties arise in the
choica of the principles or construct upon which the taxonromy
could be built and in the lack of precision in the definition of
the terms to be used. To illustrate, most aducational objectives
in the psychémotor domain are stated in terms of abilities or
skills such as "The pupil will develop the skill té " ar

H

"The pupil will develop the ability to " Questions as to

what constitutes "skill" and "ability" and upon what criteria
they are based are valid but diffiéult to answer,
Ona consequence with respect to stating psychomotor objectives
should be th~ avoidance of these labeals--skill, abillity--unless
the criteria are explicitly included, either 1in the state$qnt of

terminal performance or in the and product.
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A CONDENSED VERSION O -THE-PEYCHOMOTOR DOMAIN {aftexr. Simpson)

*Note illustrative objective statements below ave incomplete

1.0 PERCEPTION

This 1s an essential first step in performing a motor act. It 1is
the process of becomins aware of objects, qualities, or relations by
way of the sense organs. It is the central portion of the situation—-
interpretation—~action chain leading to purposeful motor activity.

The category of perception has been divided into threc subcategories
indicating three different levels with respect to the perception process.
It seems to the investigator that this level is a parallel of the first
category, Receiving or Attending, in the affective domain.

1.1 SENSORY STIMULATION — Impingement of a stimulus upon one or more
of the sense organs.

1.11 Auditory ~ Hearing or the sense or organs of hearing.

1.12 Visual - Concerned with the mental pictures or images
obtained through the cyes.

1.13 Tactile - Pertaining to the sense of touch.

1.14 Taste — Ascertain the relish or flavor of by taking a portion
into the mouth.

1.15 Smell - To perceive by excitation of the olfactory nerves,

1.16 Kinesthetic - The muscle sense; pertaining to sensitivity
from activation of receptors in muscles, tendons, and joints.

Examples of sensory stimulation

Sensitivity to auditory cues in playing a musical instrument
as a membex of a group
Awareness of difference in "hand" of various fabrics.
Sensitivity to flavors in seasoning food.

1.2 CUE SELTECTION - Deciding to what cues one nust respond in.order to
satisfy the particular requirements of tasl performance.

This involves identification of the cue or cues and assoclating them
with the task to be performed. It may involve grouping of cues in
terms of past experience and knowledge. Cues relevant to the situation
are selected as a gulde to action; irrelevant cues are igaored or discarded.

Examples of cue selection

Recognition of operating difficulties with machinery through
the sound of the machine in operation. :

Scnsing where the needle should be set in beginning a machine
stitching.

Recognizing factors to take into account in batting in a

[ERJ!:‘ softball game. RN
— LP7/WHR/9-69 Boulder
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PSYCIUOMHOTOR LQMAIN (cont.)

1.3 TRANSLATION - Relating of perception to actlon in performing a
motor act. This is the mental preccess of determining the meaning of the
cues recelved for action., It involves symbolic transhitions, that is,
having an image or being reminded of somethinp, '"having an idea," as a
result of cucs received. It may involve insight which is essential in
solving a problem through perceiving the relationships essential to
solution. Sensory translation is an aspect of this level. It involves
“feedback," that 1s, knouledge of the effects or the process; translation
is a continuous part of the motor act being performed.

Examples of translation

Ability to relate music to dance form.

Ability to follow a recipe in preparing food.

Knowledge of the “feel' of operating a sewing machine
successfully and use of this knowledge as a guide in stitching.

2.0 SET

Set is a preparatory adjustment or readlness for a particular kind
of action or experience.

2.1 MENTAL SET ~ Readiness in the mental sense, to perform a certain
motor act. This involves, as prerequisite, the level of perception

and its subcategories which have already been identified. Discrimination,
that is, using judgment in making distinctions is an aspect.

Examples of mental set

Knowledge of steps in setting the table.
Knowledge of tools appropriate to performance of various
sewing operations.

2.2 PHYSICAL SET - Readiness in the sense of having made the anatnmical
adjustments necessary for a motor act to be performed. Readiness, in
the physical sense, involves receptor set, that 1s, sensory attending,
or focusing the attention of the needed sensory organs and postural set,
or positioning of the body.

Examples of physical set

-

Achievement of bodily stance preparatory to bowling.

2.3 EMOTIOQNAL SET - Readiness in terms of artitudes favorable to the
motor act's taking place. Willingness to respond as implied.

Examples of emotional set

Disposition to perform sewing machine operation to best of
abllity. :
Desire to operate a production drill press with skill.

154
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PSYCHOMOTOR DOMAIN (cont.)

3.0 GUIDED RESPONSE

This 1s an early step in the development of skill. Emphasis here
is upon the abilities which are components of the more complex skill.
Guided response is the overt behavioral act of an individual under the
guidarice of the instructor. Prercquisite to performance of the act are
readiness to respond, in terms of set to produce the overt behavioral act
and selection of the appropriate response. Sclection of response may
be defined as deciding what rcsponse must be made in order to satisfy

"the particular requirements of task performance. There appear to be

two major subcategories, imitation and trial and error.

3.1 IMITATION = Imitation is the execution of an act as a direct
response to the perception of another person performing the act.

Examples of imitation

Imitation of the process of stay-stitching the curved
neck edge of a bodice.

Performing a dance step as demonstrated.

Debeaking a chick in the manner demomnstrated.

3.2 TRIAL AND ERROR - Trying various responses, usually with some
rationale for each response, until an appropriate response is achieved,
The appropriate response is one which meets the requirements of task
performance, that is, '"gets the job done' or does it more efficiently,
This level may be defined as multiple-response learning in which

the proper response is selected out of varied behavior, possible
through the influence of reward and punishment.

Examples of ‘trial and error

- Digcovering the mést- éfficient mestliod of ironing a blouse
through trial of various procedures.
Ascertaining the sequence for cleaning a room through
trial of several patterns.

4.0 MECHANISM

Learned response has become habitual. At this level, the learner
has achieved a certain confidence and degree of skill in the performance
of the act. The act is a part of his repertoire of possible responses
to stimuli and the demands of situations where the respciuse is an
appropriate one. The response may be more complex than at the preceding
level; it may involve some patterning of response in carrying out the task,
That is, abilities are combined in action of a skill nature.

Examples of mechanism

Ability to perform a hand-hemming operation.
Ability to mix ingredients for a bLutter cake.
Ability to pcillinate an oat flower.
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PSYCHOCUCTOR DOIAIL (cont)

5.0 COLPLEX CVERT NESPONSE

At this level, the individual can perform a motor act that is
considerad complex because of the mover zvt pattern required. At this
lével, a hiph degree of skill has been attained. The act can be carried
out smoothly and efficiently, that is,with minimur expenditure of
time and cnergy. There are two subcategories; resolution of uncertainty
and autoratic performance.

5.1 RESOLUTION OF UNCERTAINTY ~ The act is performed without hesitation
of the individual to get a mental picture of the task sequence. That
is, he knows the sequence required and so proceeds with confidence.

Tl att is here defined as complex in nature.

Exanples of resolution of uncertainty

€kill in operation of a milling machine.

Skill in setting up and operating a production band saw.

Skill in laying a pattern on fabric and cutting out a
garment,

5.2 AUTOMATIC PERFORMANCE - At this level, the individual can perform
a finely coordinated motor skill with a great deal of ease and muscle
control,

Examples of automatic performance

Skill in performing basic sets of national folk dances.
Skill in tailoring a suit.
Skill i~ performing on the violin.

LP?/WiHR/9-69 Eoulder



INCOIPLETE  OBJECTIVE STATENLATS (Psychromotor Domain)

ability to write

ability to listen.

(1) Lanpuape Arts To develop.the
Rewrite:
To develop the
Rewrite:
(2) Science To develop the skill in
Rewrite:
(3) Mathematics To develop the skill to
Rewrite:
To develop the skill to
. Rewrite:
(4) Vocational To develop the skill to
Rewrite:
(5) Physical Eds To devalop the skill to
Rewrite:
Q . .
ERIC LP7/WHR/9-69 Boulder .

using a balance

use a compass and protractor

write numerals.

type

play tennis
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CRITERION TASK AIISWER SHEET

Description of learning situations (5 - 10) Enumerate

Criterion Task Objectives 3 (Use pencil)

1.

158
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LEARNIMG PACKAGE 3

ASK ANALYSIS

ONZT OF NIN LEARNING PACKAGES IN AN INDIVIDUALLY PACED
IN-SZAVICE COUNSE FOR TLACHERS IN —--
~w WRITING EcHAVIORAL OBJmCTIVES
-~ USING TAXONO!;IiS OF EDUCATIONAL OBJuCTIVES
~- CONSTRUCTING LmARNING PACKAGES

Written and compiled by

William H, Reed

ES '70 Project Coordinator
Boulder High School

1604 Arapaho- Avenu=
Boulder, Colorado 80302

Fall 1969
o -
Paul Z. Smith John R. Hoback
Superintendent : Principal
Boulder Valley School District Boulder High School
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PLERFCRMANCE OBJECTIVE:

Given a course description in the handbook, "Foulder iirh
Sehool Course Descriptions, 1969-70," construct a task list-
ing of the skills, concents, or zttitudes for the course (or
a major s=gment of the course), Use the foprmet of the "Task

Listine She~t" on page 13 of Na~=1r and E=ach, Develonin-~

o

Voeationnl Instruction. (Task Listing 3neet attached to LP 8)

¢ listing for th= stu-

Tlote for Counselors: Construct a tas

dent job of (a) »lamning a high school ccurse of study, or

(b) s~lecting avpropriate post-highh school ‘learning or work,
TAXONOMY CATEGORY: Analysis.

SAMPLE TEST ITEM:
Given th» folowing terminal performarce objective—-

"To be able to identify major sezports of
Surope on a map of the world."

—-=write two enroute behaviors nsacessary to the terminal
performance.

LZARNING ACTIVITIES:
Step 1 -- View Vimcet No. 11, "Analyzing Learning Cutcom=s,"

Step 2 -- Read HMager and Beach, Develovning Vocationzal Instruc-
tion, chap. 3, pp. 10-2%4, and cnap. 1C, »pp. 59-061,

-

POST-TEST:
After reading LP 9, write a task listing for a terminzal per-
formance objective which includes the task (enrcutes behavior)
that will become the performance objective for the learning

package you develop for LP 9.

181
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ENRICHMISNT :

B. F. Mager, Developine Attitude Toword Learning, chapters

6, 7, and &.

A. F. Biss and . B. Harbeck, Behavioral Cbjectivess in the

Affective Donmain, Chavpter 3.

k3

2% %% 3 3w % 3¢ 3% % 3% 4 3t % 3% 3% 3¢ 5% 3+ 2% 3t 3e B 3 3 2%
TASK LISTING SHEpTt
VOCATION (or course):
- No. Task Prequency of Impor-—- Learning
Performance tance Difficulty
lRobert F. Mager and Kenn=th M, Beach, Jr. Developing
Vocational Instruction; Palo Alto: Fearon Publishers, 1907,
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LEARNING PACKAGE 9

DEVELOPING LEARNING PACKAGES

ONEZ OF NINE LEARNING PACKAGES IN AN INDIVIDUALLY PACED
IN-SERVICE COURSE FOR TLACHERS IN --
-— WRITING BoHAVIORAL OBJEZCTIVES
—— USING TAXONOMIES OF EDUCATIONAL OBJECTIVES
-~ CONSTRUCTING LEARNING PACKAGES

Written and compiled by

William H. Reed

ES '70 Project Coordinator
Boulder High School

1604 Arapaho= Avenue
Boulder, Colorado 80302

Fall 1969
©.
Paul T. Smith ~ "~ John R. Hoback -
Superintendent Principal : a
Boulder Valley School District Boulder High School
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Lr 9 DEVoLOPING LusARNING PACKAGES

CONCwPT:
The lezirning packagzs, which bases learning exXneriences
upon bahavioral objectives, iz an instructionzl tool
whnich accomodatas students! diffaerent ability levels,

lerarning styles, and motivational types.

PURPOSE:
The activities of 1P 9 will yield a useable format for
learming packages in the stﬁdqnt's own field of teaching.
The student will define the comoponents of the l=sarning
packag~ in terms of his own tqachiﬁg. Finally, by con-
structing his own learning package, the student will
incorporate the learning vpackagze into his repertoire
of instructional technigues for individuvalizing

instruction,.

PRE-TEST : (optionsal)

Submit to the instructors a learning package which you have
prepared. Your LP will ba =valuated in terms of the follow-
ing components: (1) the statement of the concept, general-
ization, s./11l1l, or attitude to‘?e learned, (2) the statement
of th= purpose for the learning, (3) the diagnostic per-
formance, (4) the beshavioral objective(s), (5) the sample
criterion item, (6) the -learning alternativeé -- both
essential and enriching,.(7) the téionomy classification,

and (8) the criterion performance,

Q . ] .
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PERYORMANCLE OBJCTIVie:

Using a pcr?ormmnca.objmctiva drrived from your task

listing in LP &, construct a learning pzckage which offers
the learner azltarnate learning activities present~d in at
l=aast tweo different media. The éppropriat%néss of the
learning activiti=~s will be judged by the instructor in
terms of the stat—=d p=~rformance obj=ctive. The LP should
contain the followlng components, unless a rationale is
given for omission: (1) statement of the concevt, general-
ization, skill, or attituda to be learn=d, (2) the statement
of the purposa for the learning, (3) the diagnostic perform-

ance, (4) the behavioral objectivea(s), (5) the sample

criterion item, (6) the l=arning activities -- both essential

and enriching, (7) the taxonomy classification, and (8) the

criterion performance,

TAXCNOMY CILASSIWICATION: Synthesis.

SAMPLE TiST ITEM:

°

Construct a learning package for one en route behavior for
a terminal performance objective in a course you teach.

Apply it with at least ten learners. Devise and administer
a quastionnaire to assess the Yearners' degree of satisfac-

tion with the L1LP.

SUB-OBJECTIVE 1:

Name and describe the components of the "LAP" used in the

Broward County Schools (The Nova School). 100% accuracy.

LP9/WHR/0-69 Beoulder 1@5
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LZARNING ACTIVITILS FORB SUB-OEJCTIViL 1:

Stzp 1 —-= Head "A LAP on Writing LaP's," oo

Step 2 -- Txamine sampla LAP's from the llova School.

SUB-OBJECTIVE 2:

YMame and describe the compon=nts of th=e "Instructional
Modula® us=d in th= John Adams High 3chool, Portland,
Or=agon. 100% accuracy.
LEARNING ACTIVITIES FOR SUB-OBJ&CTIVE 2:
Step 1 —-—- Read th2 attached information sheet, "Learning
Package Format."
or
Step 2 -- Examine some Instructional Modules from the

Johm Adams High School.

SUB-OBJECTIVE 3:

' Name and describe the components of the student assign-
ment sheet used to individualize instruction in the
Duluth Public Schools. 100% accuracy.

LEARNING ACTIVITItcS FOR SUB-OBJoCTIVE 3:

o

Step 1 -- Read ZIsbensen's book, Working with Individual-

iz=d Instruction, pp. 8-14,

or
Step 2 -- Read Zsbensen's unpublished paper, "Performance

Cbjactives," section II, pp. 1-11.

Step 3 -~ Examine sampin stﬁdeht assignment sheets from

the Duluth Public Schools.

erlc .t 188 A
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SUB-ORSECTIVie 4
TTare and dascerilbe the comnonents of the "learning
Activity Packape" used at the Washington Irving Junior
High School in Coclorazdo Zorings. 100/, accuracy.
LEABNING ACTIVITIES FOR SUB-OBJECTIVE 4:
a¥xamine sample learning activity packages {rom

Washington Irving Junior High School.

SUB-OBJZCTIVL 5:
Name and describe the‘components of the "Units" used
in the ILearnsr-Centered, Mathematics~-Vocational Project
at the kineola, New York, High School. 10C% accuracy.
LEABHING ACTIVITIAZS FOR SUB-OBJnCTIVE 5:
Step 1 -- Read thes project abstract and the oproject
objectives for the Iineola High School LCIV
Project.

Step 2 -- Txamine some units from the LCHMV Project,

SUB-OBJECTIVE 6:
Name and describe tﬁe components of the student assign-
ment booklets desveloped for use in the University Center
High School in Philadelphia.

LEARNING ACTIVITILS FOR SUB-OBJuCTIVE 6:

cxamine scome student assignment booklets from Philadelophia.

POST-TEST:

Do the task prescribed in the LP 9 performance objective, p. 2.

O P9/WHR/9-69 Boulder . . '"167-.
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This should te o specific stotement of the idea, skill, or attitude to
be learned. Cne sentence is usually suvfficient.

This is a rationale to the student indiecating why the above concept
should Le learned, A bkrief paragrapt is usually sufficient.

LEORNINC CEJIVCTIVIS:

The learning objc .wive:z should be stated in behavioral terms and con~
tain three basic elements:

1. The performance exrected of the learner.
2. The conditions under which the performsnce will take place.
3. The proficiency level expected of the learner.

Cbjectives should include a range of taxonomy categories: knowledge,
comrrehension, aprlication, :nd invention, The murber of objectives
ijs deterrined by tre producer. Cne to five objiectives are adequate
for a rackage, Rehavioral objectives are concept oriented and should
not include material from the learning activities.

Llakinll.G AC1IVILIFE:

This is a listing of the activities a student may engage in to learn
the above stated objective. The activities should be diversified as
possible arnd provide for a broad range of interest and ability levels.

Arces to ccncider are:

laterials: Textbooks, pericdicals, pamrhlets, experiments,
worksheets, exercises, clarts, etc.

Vedia: films, filmstrips, records, tepe recordings,
8rm sinsle concept loops, video tape recordings,
study prints, etc.

tethodology: large group where media is used, small group,

teacher-pupil conference, research in the
learning resource .center, etc.

EVALU.TION

CI STULELT ITAREING:

The evaluation instrument should measure a student's acltievement of the
behavioral objectives. The degree to which the stud=nt has gained an
understanding of the idea, skill, or attitude which was to be learned,
determines his advancement,
Two tests should be prepared for each vackare, The instructor, in his
course ranapcment can use the evaluation instrument in several ways.
They may be used as a pretest, self-test, post-test, or as two post-
tests,

Roger Tunks .
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